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Introduction

MissionStatement

TheMississippDepartment of Education (MDE)dedicated to student success, including the improvement of student achievement in English
Languagérts(ELApndmathematicsn orderto producecitizenswho are capableof makingcomplexdecisionssolving compleproblems,and

communicating fluenthn yy I 3t 2061t a20ASGed ¢KS aAdaadaAadaArAlIIA /2tftS3aASm FyR /I NBSN
understandingf what studentsare expectedto knowandbe ableto do by the end of eachgradelevelor course . Thestandardsare designedo

be robust and relevant to the real world, reflectitige knowledge and skills that students need for success in college and careers and to

compete in the global economyhegoal of the MDESto provide educators with the training and resources to urstiend and implement the

MS CCRé&ifectively.

Purpose

In efforts to facilitate implementation angdromote understanding of the MECR®r ELA and mathematics, the W. K. Kellogg Foundation
generoushawardedthe MDEagrantto securea cadreof effectiveeducatorsto developthe MSCCR&xemplatJnitsfor teachers.Specificallya
group of highlyeffective Mississippi educatodevelopedexemplar instructional units and lessons aligned to the MS CCRS for ELA and
mathematics TheMSCCR&xemplatnitsaddresdifficult-to-teachstandardsasdeterminedbyteachersandare designedo serveasexemplar
modelsfor instructionalunits, lessonsandresourcesTheMSCCR&xemplatJnitshavebeenvetted throughnationallyrenownedvendors

to ensure exemplaguality.

a{ 9ESYLX I N !yAi D NJ R Edition 2
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Design Overview

The MS CCRS Exemplar Units for ELA and mathematics addresegsteecificstandards for Pré&indergaren-8" grade, as well as for
AlgebraEnglisH, andEnglisHI. Theoverallunit planis describedn the first sectionof the ELAandmath units. Thissectionincludesthe unit
title, a suggested timéame,the grade level MS CCRS addressed and assessed, a unit overview with essential questisus arlyaf
lesson tasks, and the culminating/performance task descriptiorraioc.

Though the math and ELA overall unit pthesignsare very similar, someesign aspects differ in order to accommod#te respective
requirementsof eachcontentarea.Formathematicsthe first sectionalsoprovidesa segmentdesignatedor the Standard$or Mathematical
Practices (SMPs) addressed in the unit. For tBeAirst section also includes a text set with links to texts (if in the public domain) and a
fresh/coldreadtask.

The second section of each unit includes lesson plans. Within the lesson plans, provided arsdesganMS CCRS, suggested time frames,
learning targets, guiding questions, required resources and materials, vocabulary terms and instructional strategiesjiteatbes,
instructionalsupportsfor students enrichmentactivities, studenthandouts assessmentformative,summative pre-, andselt), andadditional
resources to aid in the implementation of thessons.

Implementation

Theintention of the MSCCRE&xemplaiUnitsfor ELAandmathematicdsto provideeducatorswith resourcego understandandimplementthe
MS CCRS effectively. The implementation of the MS CCRS Exemplar Hhitarfor mathematics is voluntary. Additionaltiie MDE will
provide ongoing suppoffor implementation of the MS CCRS Exemplar Units with initial regional trainings follovgéd-byecific support
throughour regionalservicedeliverymodel.Forregionalandsite-specifidraining, pleasecontactthe MDEOfficeof ProfessionaDevelopment.

a{ 9ESYLX I N !yAi D NJ R Edition 2



Grade Level

Individuality versus Pressures@nform: A Unit on Theme Development 25 days

Mississippi Collegeand CareefReadiness Standards
for English Language Arts

Reading Standards

Focus:

RL.4.2Determine a theme of a story, drama, or poem from
details inthe text; summarize the text.

RL.4.3Describe in depth a character, setting, or event in a sto
or drama, drawing on specific details in the text (e.g., a

OKI N} O0SNRa (K2dzakKkiaszs ¢2NRa

Additional:

RL.4.1Refer to details and examples inext when explaining
what the text says explicitly and when drawing inferences frot
the text.
RL.4.4Determine the meaning of words and phrases as they
used in text, including those that allude to significant characte
found in mythology (e.g., Hercun).
RI.4.1Refer to details and examples in a text when explaining
what the text says explicitly and when drawing inferences frof
the text.

RI.4.2Determine the main idea of a text and explain how it is
supported by key details; summarize the text.

Unit Title

Pagdg 10

Duration

Unit Overview and Essential Questions

In this unit, students will develop their ability to closely read text
which explore topics such as The Great Depression, race relatio
and the pressures of group conformity versus individual beliefs.
During the first portion of the unit, students will ayae several
types of texts to build conceptual understanding of how authors
OKIF NI OGSNRBRQ OlA2yasx RALIf 23dzH
characterization and develop themes. In the last section of the u
students will develop a narrative movie scriptk I i dza S a
actions, dialogue, and descriptions to reveal characterization an
develop a theme about the pressures of group conformity versus
individual beliefs.

Essential Questions:
T How/Why does the group influence thedividual?
1 What are thepositive and negative impacts of social
influence?
1 126 R2 I dziK2NR dz&a S OKhdNI O
descriptions to reveal character and develop themes?

a{ 9ESYLX I N !yAi
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Writing Standards

Focus:

W.4.3Write a narrative to develop real or imagined experiend
or events using effective technique, descriptive details, and c
event sequences.

Additional:

W.4.2Write informative/ explanatoryexts to examine a topic
and convey ideas and information clearly.

W.4.7Conduct short research projects that build knowledge
through investigation of different aspects of a topic.

Speaking and Listening Standards:

Focus:

SL.4.5

Add audio recordings andsual displays to presentations wher
appropriate to enhance the development of main ideas or
themes.

Additional:

SL.4.Z2Paraphrase portions of a text read aloud or information
presented in diverse media and formats, including visually,
guantitatively, aml orally.

SL.4.3dentify the reasons and evidence a speaker provides t
support points.

Language Standards

Additional:
L.4.1Demonstrate command of the conventions of Standard
English tmmmar and usage when writing or speaking.

b. Form and use the progressive (e.g., | was walking; | ar

walking; | will be walking) verb tenses.

Unit Notes:
Note 1:See Note 2 in Activity 4 of Lesson 10 before beginning th
unit.

Note 2 See pages 18 and 19 of the unit for a list of MS library
systems and their websites. From these websites you can acces
0KS fAONINEQAa OFNR OFGlf23a |
text, MississippBridge If you can only accessAcopies of the
book, consider doing some of the lessons/activities in this unit as
centers and having a center with a book club reading the anchot
text.

Note 3:If you need assistance teaching theme this is a great
resource from scholastic:
https://www.scholastic.com/teachers/blogosts/angela
bunyi/helpingstudentsgraspthemesin-literature/

a{ 9ESYLX I N !yAi
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f. Produce complete sentences, ogmizing and correcting
AYELILIINRLNREFGS FNFX3IYSYda | yR
L.4.3Use knowledge of language and its conventiwhsn
writing, speaking, reading, distening.

b. Choose punctuation fagffect.

c. Differentiate between contexts that call for formal Englis
(e.g.,presenting ideas) and situations where informal discourg
Is appropriate (e.g., smajroupdiscussion).

L.4.4Determine or clarify the meaning of unknown a¥iaizf {
meaning words and phrases based on grade 4 reading and
content, choosing flexibly fromrange ofstrategies.

a.Use context (e.g., definitions, examples, or restatements
text) as a clue to the meaning of a wordptrrase.

b.! a8 02YY2y 3> 3N} RSTI LILINE LN
and roots as clues to the meaning of a word (e.g., telegraph,
photograph,autograph).

c. Consult reference materials (e.g., dictionaries, glossarie
thesauruses), both print and digital, to find the pronunciation
and determine or clarify the precise meaning of key wans
phrases.

L.4.6Acquire and use accurately gradppropriate general
academic and domaispecific words and phrases, including
those that signal precise actions, emotions, or statdseaig
(e.g., quizzed, whined, stammered) and that are basic to a
particular topic (e.g.wildlife, conservationandendangered

Ndzy m2y a o

1

L S

LT

when discussing animpleservation).

~

[
w»

[FGAY | FFA
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Text Set

Anchor Text
1 Mississippi Bridgby MildredTaylor

Complementary Texts

Informational Texts
1 Alex Laskey: How Behavioral Science Can Lower Your EndrgsnBitgd Talks
1 About the GreaDepression
T Jim CrowLaws

Non-print Texts (e.g., Media, Video, Film, Music, A@Graphics)
a5 A a bySrvsufsad
1 Gil Recycling Photcropped)
1 Identity by Kalhil KAdams
1 Pinata Cartoory ScottHillman

Fresh/ColdRead Task

¢ SEGWRNEY&QaA { oA YYE Y 8 &AM R AJ| Standards Assesse®L.4.2RL.4.3, RL.4.4, and L.4.4a, b, and/or
Kaspin
) Evidence of Mastery:

Questions: List the answers or the criteria for a correct answer to the questi
Use this resource that providessessment stem questiotes you created to align to RL.4.2, RL.4.3, RL.4.4, and L.4.4a, b, an
create questions aligned to RL.4.2, RL.4.3, RL.4.4, and L.4.4| c.

and/or c.

a{ 9ESYLX I N !yAi DN} RS n 2


https://www.ted.com/talks/alex_laskey_how_behavioral_science_can_lower_your_energy_bill
https://www.teachervision.com/1930s/about-great-depression
http://www.ducksters.com/history/civil_rights/jim_crow_laws.php
http://toronto-digital-art.blogspot.com/2010/10/dissent-abstract-art-standing-up-for.html
https://s-media-cache-ak0.pinimg.com/originals/89/7f/1f/897f1fa88e5dbbc5866f4dc565db08de.jpg
https://www.youtube.com/watch?v=ikGVWEvUzNM
https://uk.pinterest.com/pin/346777240035831408/
http://www.lumoslearning.com/llwp/resources/common-core-parcc-practice-tests-and-sample-questions/sample-questions.html?cur=548&amp;id=7328&amp;qid=141079
http://commoncore.tcoe.org/content/public/doc/tcoe_bookmarks_grade_4.pdf
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Lesson 1Theme

Students will be introduced to what a theme is and how it is developed. Students will identify themes in a series dfnshort fi
Lesson 2: Social Pressures and Group Conformity

Students will learn about social pressures and group conformity (the negative and the positive) by watching a Ted Eadd video
determining the main idea. Additionally, students will continue working with theme and identify themes in a series ofpicture
Lesson 3: The Great Depression

To develop background knowledge and prepare students to kiadissippi Bridgestudents will do a close reading, participate in
fluency practice, answer textependent questions, and write a summary on the Great Depression

Lesson 4: Jim Crow Laws

To develop background knowledge and prepare students to kiadissippi Bridgestudents will do a close reading, participate in
fluency practice, answer textependent questions, and write a summary on Jim Crow Laws.

Lesson 5: Introduction to the Dialect dflississippi Bridge

{GdzRSya gAtf LINSOASE GKS fFy3Adza 3S 2F GKS y20St | yhBwtdouSé N
punctuation stylistically and how to differentiate betweeantexts that call for formal English and situations where informal discou
IS appropriate.

Lesson 6: Section 1 Mississippi Bridge

Students will read section one of the novel, answer text dependent questions, and complete an event map. After ttyg tleegwill
respond to the guided question of the day in their reading response journal. Students will write a summary of section one.
Lesson 7: Section 2 Mississippi Bridge

Students will read section one of the novel, answer text dependent quesamascomplete an event map. After the reading, they w
respond to the guided question of the day in their reading response journal. Students will write a summary of section two.
Lesson 8: Character Trait Analysis

Students will describe the charactersaoétory or drama, referring to specific details

Lesson 9: Theme Development

Students will identify the theme dflississippi Bridge.

Lesson 10: Performance/Culminating Task

Students will be introduced to the performance task by reviewing the ruleacning how to write a script, looking at the research
guidelines, and writing and performing a script.

a{ 9ESYLX I N !yAi DN} RS n 2
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Performance/Culminating Task

TheSundancd-ilmFestivala programof the Sundanceénstitute, isan Americarfilm festivalthat takesplaceannuallyin ParkCity,Utah.
With 46,660 attendees in 2016, it is the largest independent film festival in the United States. The festival is a slooweasa/drk
from American and international independent flmmakers. The festival congpasmpetitive sections for dramatic and documentary
films, both feature films and shaiitms.

Like Sundance, we will have our own film festival for our classroom/school. Though Sundance accepts both feature dntsgjart {
will havethe opportunityto createonlyashortfilm. Youwill researchanhistoricalevent/periodduringwhichsocialpressureo conform
in a negative way would/could have been present and incorporate that information into the setting and additional plotafdtedls
short film narrative script. Be sure to include key details that develop a theme based on the topic of socimkgressnform in a
negative way. Students will use what they have learned about theme developmkigsissippi Bridgand what they have learned
from other informational articles they choose, to write a narrative movie script about a situation in sdmnebone felt social pressure
to conform in a negativeay.

After every student writes a script, students will form a group-df@udents and decide which narrative script best translates into ¢
film. Together they will direct and record a short film basa the narrative script. Students will reveal their final products at the
<Name of Teacher or School> Film Festival on <date of film festival> from <time> to <time>.

Standard(s) AssesseRL.4.2, RL.4.3

a{ 9ESYLX I N !yAi DN} RS n 2



Rubric forPerformance/Culminating Task
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1

2

3

4

Communication

Conventions

The writing sometimes
uses conventions and
sentence structure
appropriate for the grade
level, purpose, and
audience. The writing may|
often contain errors/
inconsistencies in
grammar,usage,
mechanics (punctuation,
capitalization, and spelling
that often interfere with
meaning.

The writing mostly uses
conventions and sentence
structure appropriate for the
grade level, purpose, and
audience. Thevriting may
sometimes contaimany
errors/inconsistencies in
grammar, usage, mechanic
(punctuation, capitalization,
and spelling) that sometime

interfere with meaning.

The writing uses a variety 0
conventions and sentence
structure appropriate for the
grade level, purpose, and
audience. The writing may
contain a few minor
errors/inconsistencies in
grammar, usage, mechanic
(punctuation, capitalization,
and spelling) but they do no

interfere with meaning.

The writing uses a wide
variety of conventions and
sentence structure
appropriate for the grade
level, purpose, and audienc
and for stylistic effect. The
writing may contain a few
minor errors/inconsistencieg
in grammar, usage,
mechanics (punctuation,
capitalization, and spelling)
but they do not interfere
with meaning.

Organization

Ideas and scenes seem to
be randomly arranged. Thi
connections between
events or scenes are ofter|
not clear and/or
appropriate or often
missing.

The plot is a somewhat
difficult to follow. The
connections between event
or scenes are sometimes n(
clear and/or appropriate or
sometimes missing.

The plot is mostly well
organized. One idea or
scene may seem out of
place. Clear and appropriaty
connections between event
or scenes are used.

The story is very well
organized. One idea or
scene follows another in a
logical sequence with clear
and appropriateconnections
between events or scenes.

Stage
Directions

The stage directions and
script formatarerarely
clear, plentiful, and
thorough.

The stage directions and
script formatare somewhat
clear, plentiful, and
thorough.

The stage directions and
script format are often clear
plentiful, and thorough.

The stage directions and
script format are always
clear, plentiful, and
thorough.

a
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The story integrates little
related details and/or

The story integrates some
related details and/or

The story integrates related
details and/or descriptions

The story integrates many
related details and/or

Understanding of RL.4.2 and RL.4.3

Development

the theme development
can be identified in the
story.

OR

Many examples of types o
details often do not
contribute to the theme
development in the story.

themedevelopment can be
identified in the story.

OR

Some examples of types of
details sometimes do not
contribute to the theme
development in the story.

theme development can be
identified in the story.

<
o
i
D Information | descriptions from one or | descriptionsrom one or from one or more sources | descriptions from one or
04 .
o more sources that hardly | more sources that that clearly contribute to the more sources that clearly
-% (if at all) contribute to the | somewhat contribute to the | plot and theme and creatively contribute to
GE; plot and theme plot and theme development. the plot and theme
£ development. development. development.
One example of a type of | Two examples of types of | Three examples of types of| More than three examples
detail that clearly and details that clearly and details that clearly and of a variety of types of
Theme creativelycontributes to creatively contribute to the creatively contribute to the | details that clearly and

creatively contribute to the
theme development can be
identified in the story.

Character
Development

Dialogue and stage
RANBOGAZ2YA ¢
actions) hardly develop
OKI NI OiG SN& Q
areinconsistent with initial
or intended
characterization, and/or
hardly contribute to plot
and theme development.

Dialogue and stage
RANBOGAZ2Y A 6
actions) somewhat develop
OKI NI OG SNEQ |
remain somewhat
consistent with
characterization, and
somewhat contribute to plot
and themedevelopment.

Dialogue and stage
RANBOUAZ2Y A
actions) mostly develop
OKI NI OGSNARQ |
remains mostly consistent
with characterization, and
clearly contributes to plot
and theme development.

0 (

Dialogue and stage
RANBOUAZ2Y A
actions) thoroughly
RS@St2LJa OKI |
personalities, remains very
consistent with
characterization, and clearly
and creatively contributes tqg
plot and theme
development.

0 (

a
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Mississippi Library Systems and Websites

MS Library System

Website

Benton County Library System

http://benton.lib.ms.us/

Blackmur Memorial Library

http://blackmur.lib.ms.us/

BolivarCounty Library System

http://bolivar.lib.ms.uskcarn

Carnegie Public Library of Clarksdale &
Cahoma County

https://www.cplclarksdale.lib.ms.us/

Carroll County Public Library System

https://library.carr.org/

Central MS Regional Library System

http://cmrls.lib.ms.us/

ColumbusLowndes Public Library System

https://www.lowndeslibrary.com/

Copiah Jefferson Regional Library

http://copjeflibrary.blogspot.com/

Covington County Library System

http://www.ccls.lib.ms.us/

Dixie Regional Library System

http://dixie.lib.ms.us/

East MS Regional Library

http://emrl.lib.ms.us/

Elizabeth Jones Library

http://elizabeth.lib.ms.us/

First Regional Library

http://firstregional.org/

GreenwoodLeflore Public Library

http://www.glpls.com/

Hancock County LibraBystem

http://www.hancocklibraries.info/

Harriette Person Memorial Library

http://hpml.lib.ms.us/

Harrison County Library System

http://harrison.lib.ms.us/

Humphries County Library System

http://www.humphreys.lib.ms.us/

Jackson/Hinds Library System

http://jhlibrary.org/

JacksorGeorge Regional Library System

http://www.jgrls.org/

Judge George W. Armstrong Library

http://armstronglibrary.com/

KemperNewton Regional Library System

http://knrls.lib.ms.us/

Lamar County Library System

https://Iclsms.org/

LaurelJones County Library System

http://lwww.laurel.lib.ms.us/

Leeltawamba Library System

http://www.li.lib.ms.us/client/en_US/lils/

LincolrLawrenceFranklin Regional Library
System

http://www.lIf.lib.ms.us/

Long Beach Public kavy

http://www.lbpl.org/

a{ OESYLXFINI ! yAd
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Madison County Library System

http://www.mclsms.org/

Marks-Quitman County Library

https://www.marksquitmancountylibrary.org/

Marshall County Library System

https://www.marshallcolibrary.org/

Meridian-Lauderdale County Publigbrary

http://meridianlauderdalecolibrary.com/

Mid-MS Library System

http://mmrls.lib.ms.us/

Neshoba County Public Library

http://www.neshobalibrary.net/

Northeast Regional Library System

http://nereg.lib.ms.us/

Noxubee County Library System*

http://w ww.noxubee.lib.ms.us/

Pearl River County Library System

http://pearlriver.lib.ms.us/

PikeAmite-Walthall Library System

http://pawl.sirsi.net/

Pine Forest Regional Library

http://pineforest.lib.ms.us/

Sharkeylssaquena County Library

http://www.sicl.lib.ms.us/

South MS Regional Library System

http://smrl.lib.ms.us/

StarkvilleOktibbeha County Public Library
System

http://starkville.lib.ms.us/

Sunflower County Library System

http://lwww.sunflower.lib.ms.us/sunflower/index.htm

Tallakatchie County Library System

http://tallahatchie.lib.ms.us/

The Library of Hattiesburg, Petal, & Forrest
County*

http://hatt.ent.sirsi.net/client/default2e

Tombigbee Regional Library System

http://tombigbee.lib.ms.us/

Union County Library System

http://www.unioncountylibrary.org/

Warren CountyVicksburg Public Library

https://wcvpl.biblionix.com/catalog/

Washington County Library System

http://www.washington.lib.ms.us/

WaynesboreWayne County Library System

http://www.wwcls.lib.ms.us/

Wilkinoon County Library System

http://wcls.lib.ms.us/

Yalobusha County Public Library System

http://lyalobusha.lib.ms.us/

Yazoo Library Association

https://lyazoolibraryassociation.org/
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Lesson 1: Understanding Themes

Focus Standard(sRL.4.2
Additional Standard(s)RL.4.1
Estimated Time1-2 days

Resources antaterials:

Handout 1.1: Details, Topics, Thenszst

Handout 1.2: Choosing Details to Support a Providlesime
Handout 1.3: Fraydvlodel

Handout 1.4 Word Walbames

Handout 1.5: StuderProgress Trackinghart

Piper(short filmavailable onTunes)

For the Birdgshortfilm)

Oktapodi(shortfilm)

Inner Working(shortfilm)

= =4 =4 =8 -4 =448 -4 =9

Lesson Target(s):
1 Studentidentify keydetails(objects,actions setting,descriptionsor depictionsword choice changesn the maincharacter)n
a text that contrbute to atheme.
Studentsexplainhow the keydetailscontributeto the developmentof the providedtheme.
Studentsuseexamplego explainthe differencebetweenthe subject/topicof aliterary text (e.g.war)andathemeof a
literary text (e.g., War ia curse omumanity).
1 Studentsuseexamplego explainhowthe subject/topicof the literary text (e.g.war) canhelpthemidentify athemeof a
literary text (e.g., War is a curse bamanity).

)l
il

Guiding Question(s):
1 What are different types of detaithat authors use to developtaeme?
1 How do authors use details developheme?

a{ 9ESYLX I N !yAi DN} RS n 2
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https://www.youtube.com/watch?v=zQLFcheLO4k
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Vocabulary

Academic Vocabulary: Instructional Strategies for Academic Vocabulary:
1 Keydetails A Introduce words with studenfriendly definition ancpictures
1 Subject/Topiof aLiteraryText(e.g.,war) A Model how to use the words wmriting/discussion
1 Theme(e.g.,Warisacurseon humanity.)
1 ThemeDevelopment

Type of Text and Interpretation of Symbol
Instructional support and/or extensiasuggestions for students who are EL, have disabilities, or perform/
well below the grade level and/or for students who and/or a more advanced text for students who
perform/read well above grade level.
\% Assessment (Prassessment, Formative, Self,Summative)

Instructional Plan

Understanding Lesson Purpose and Student Outcomes:
V {(0dzRSYyGa NB@GASg GKS F2fft2¢Ay3a aL /[ty {GFGSYSyhaé¢ F2N

seem easy and circle the parts that sedifficult:

1 Icanidentify keydetails(objects,actions,setting,descriptionsor depictions word choice changesn the maincharacter)n
astory.

1 I canexplainhowthe keydetailscontributeto the developmentof the providedtheme.

1 I canuseexampledrom astoryto explainthe differencebetweenthe subject/topicof aliterarytext (e.g.war)andatheme
of a literary text (e.g., War is a plague liomanity).

Anticipatory Set/Introduction to the Lesson:
Note: Before class, cut out each square indibally on the first page dlandout 1.1: Details, Topics, Themes S@ee the direction

on the handout.
Divide students into groups of8students. Provide each group with a copy of the second page and a set of cutouts from the {

page ofHandout 1.1 Details, Topics, Themes Sort

a{ 9ESYLX I N !yAi DN} RS n 2
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Note: Based on your knowledge of your students, you may choose for students to work individually instead of in groups. If st
work individually, each student will receive his/her own set of cart$ column sheet.

¢CY GCKSNBE Aa I RAFFSNBYOS 06SisSSy GKS RSGFAfTa Ay Ilu 3
already understand about these three terms. Take the individual cards in a stack, work with your group nterplsas
SI OK OFNR dzyRSNJ 2yS 2F (GKS (GKNBS OFGS3I2NARASayY RSGIAf a

Without support or guidance, have students work with their group members to sort the carts under the appropriate columns
details, topics, or themes.

V Monitor students as they sort the cards. Make note of any misconceptions and understandings in their discussions o
LI I OSYSy G 2F OFNRad® {(dzRSy (aQ dzy RS Nasdebsyheénfhesk misdoricéptiods!-ai
understandings will need to be addressed duringldsson.

Activity 1: Understanding Theme
Define theme to students in a way they can understand.

Theme what an author/artist wants you to learn or know, a universal messageear about life that can apply to multiple

reaHlife or imagined contexts, situations, and stories. Theme is an opinion of the author/artist. Often, a theme is an o
shared amongst many people and can be applied to many different situations/conbextis,is based on an author/artists

point of view, background, and experience of and in the world.

UseHandout 1.3: Frayer Modéb assist students with understanding theme better. Projdandout 1.3onto the boardor
draw the model on chart papebDrawattention to each corner of the theme Frayer model and dis@as$h aspect with the
class.

V With each corner, ask students to turn and talk about their thoughts before callingswers.

Note 1:For examples and neexamples of theme, see thissource
Note 2:This is an opportunity to model using the Frayer model, which will be included in other activities later in the unit.
After students complete their Frayer mels, create an anchor chart to hang in the room.

udents

02 NB3

S G2L

Fin their
BB 0 dzi

inion
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https://quizlet.com/147515414/theme-example-or-nonexample-flash-cards/
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Explain theme by using stories your students already know fargling Nemp Use the examples from the anticipatory activity tg
help guide your conversations with students about wadheme is and the difference between details, topics, and themes. Exp
that the theme forFinding Nemaould be the following statement: Friends can help you to accomplish a difficult task if you all
them to help. Also, explain how some of the détan the story led you to make that determination. Be sure to display the list of
different types of details found oHandout 1.2: Choosing Details to Support a Provided Theme refer to different types of key
details as you explain how the details hedpyou to identify a topic and how that topic helped you to form a theme statement.

Types of details that develop a theme:

How a person/character responds to event

I LISNE2Yk2062S50G0Qa LIS NI yOST T Gaktibrs SELINB&aaAzyas 3
Setting

Word choice (if words are included)

Colors/shading

References to music, historical events, art, famous individuals (deceastde)r

Point ofview

Objects or portrayals the artist chose to leave out that other artists may imaWeded

[0}

= =4 -8 -4 _48_9_-42_2

Create a anchor chart to define theme and provide different examples of key details that contribute to theme development.
theme and compare and contrast theme with main idea for students.

For students who are EL, have disabilities, or perform/read well lveline gradelevel:
9 Provide teacher notes for students who need assistance. Give students a word bankrtacall

Activity 2: Academic Vocabulary Foldable
V Students record their understandings of the academic vocabulary terms introduced in this lesgew &ech word with the
class. Have students creatérafold foldable to write the word, studentriendly definition, and an image/symbol to
represent the meaning of this word. Work with students to create a movement/gesture to represent the meaneg of t
word. Tell students that when they hear these words throughout the lesson, to makenthaegment/gesture.
Note: To save time, provide an alreadyt and folded foldable for students.

ain

a 0 dzNE

POost
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For students who are EL, have disabilities,pmrform/read well below the gradelevel:
1 Provide an example with the firgtord.

Extensions and/or a more advanced text for students who perform/read well above grade level:

1 Have students provide examples for the class about some key details and théméise bookghey
are currently reading.

Activity 4: Theme Practice

Display a list of the videos listed above in the materials section. Tell students that in a moment, they will watch lsextdiiahs,
faz2 NBEFSNNBR (2 | 3, tdpiakti2eNderiifying Ahgme iand &acling its evdloprReteZExdialn that with the
short film, you will provide a model of how to analyze theme development.

V Thesecondshortfilm: Studentsworkin pairsor smallgroupsof o Tstudentsto analyzethemedevelopment.Thethird short
film: Students work individually to analyze thechevelopment.

Activity 4a: Teacher Model

As you play the vided;or the Birdsuse the questions and think aloud below during the viewing. Complatelout 1.2: Choosing

Details to Support a Provided Thendfer students as you think aloud and as students help you answer questions to provide a I
¢CY 2KFG FNB GIKIS NBHGGES2 va NIRER NMEALIAYyaSa G2 SFOK 20KS
another bird touches him, and then it starts a chain reaction as all the little birds land on the wire. They are allgbatkeri
one another.)
¢Y 2KFG Aa rasgose ty theadittledbhdsIR(Sddent Response: trying to make friends with the other birds)
¢Y 2KFEG FNB GKS tAGGES 60ANR&AQ NBIFOGA2ya G2 GKS ySg 9
T: What does this reveal aboutttle 1 1 £ S 0 ANR&K o0{ (0dzRSyid wSalLRyasSy ¢KSe
make the new bird go away. They are grumpy birds.)

first

model.
NKE o

A NR K
R2y Qi
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T:OnmnHandout1l.Z2 €e2dz gAft Yy2UA0S UKS RATTSNDD ihentesthdbvie didclissed S U

SINIASNY hyS GelL)lS 2F RSOFAT Aa K2g | LISNE2YKOKIF NI @nj S
the evidence from the text in the middle column, and what this reveals in the third column.

T:Whate SNBE (KS fAGGES 0ANRAQ NBIOGAZ2Yya gKSYy (GKS ySg oA

birds started to peck at his feet as the other small birds cheered them on. They wanted him to fall off.)

¢CY 2KFG g1 a K StohiS?qStuaéniNRegpaenseNIe kthauihk tBey were having fun and he started to che
well.)

T2 KFdG R2Sa GKS ySg o0ANRQAa NBalLkRyaS NBOSKHt o62dzi KAYK
he doesnot seethe realintentionsbehind the other 6 A NaBtian@;he maynot be that smart;or he maynot be usedto mean

behavior.)

T:OnHandout 1.2 youwill notice the different types of details that author uses to develop themes we discessker.One
type of detailishow a person/characterespondgso anevent.[ S die€bédthe type of detail in the first column,the evidence
from the text in the middle column, and what this reveals in the thothmn.

T: Why did the one small bird make a worried face when the new bird was about to fall off? (Student Response: He figured

out that once the new bird fell off, the wire would bounce back and all the small birds would be flung off.)

T: So, what do we keep disssing and repeating about the way the birds are acting towards the new bird? (Student res
mean, hurt, treating the new bird differently/badly)

T: Based on that answer, what could the topic of this text be? (Student Response: being mean, hugts\greddting
someone differently/badly).

ponse:

T: 1 will place the topic of this text on Handout 1.2 next to the Topic/Subject heading. Now we know that our topic is about

hurting others, being mean, treating others badly. We need to ask some questions tondeterhat the author is trying to
reveal about this topic.

T: What was the result of the little birds trying to hurt this other bird? (Student Response: The little birds got hurt.)
T: Are you saying the little birds ended up hurt when they tried to huotlzer bird?

T: What opinion could the author be trying to state about hurting others? (Student Response: | think this film is about
happens when you are unnecessarily mean to someone.)

T: What evidence do we have to support this? (Student Respotisek lthis because all the little birds were being mean t
the new bird, but in the end, the little birds ended up hurting themselves by trying to hurt the other bird.)

what

[®)

a
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T: What is the theme of this video? Turn and talk to someoneutdhe words into a sentence. Try to state the theme usin
the topic of the text and words likehen/if someoneor when/if peopleinstead ofwhen/if you (Students share responses.)

T: Here is the theme: When people deliberately try to hurt others, theyetimes end up hurting themselves.

T: Notice how | did not write the topic only. My theme statement includes the topic, but it also includes reasoning and
O2yRAGAZ2Yyad b2GAOS faz2 0GKIFIG L RAR y2i AEsnotaRsslutesAdEa
words, this story shows us one example/scenario of how this possibility of someone getting hurt from deliberately tryi
hurt another could play out. Someone who deliberately tries to hurt others may not always end up hoemselves, but
sometimes they may.

T: Here is how you write it in a formal manner by adding the title and auBwrthe Birdsa Disney Pixar short film, presents

the idea that if people deliberately try to hurt others, they may end up hurting theraselv

Create or display an anchor chart displaying the steps with the following sentence starters to show how to write a themenstat
In <Title of Text>, <Name of Author> presents the idea that <Theme Statement>.

The text <Title of Text>, written bjName of Author>, portrays the idea <Theme Statement>.

<Name of Author> uses the details in <Title of Text> to develop the following theme: <Theme Statement>.

Have students ask questions and discuss with a partner what they have learned about theme mentldiave students write
a reflection about what they learned about theme development.
V Monitor studentsasthey discussMake note of anymisconceptionandunderstandingsn their discussion®n Handout1.5:

Student Progress Trackir@hart

g

r ot Al S
ng to

a
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Activity 4b: Working Together

As you play the vide@)ktapodj have student in pairs/small groups. Together, they can complaredout 1.2: Choosing Detalils t
Support a Provided Themi guide them through stating details/asking questions about the video during the viewing. Walk a
the room as students watch the videos to ensure support is given when needed.

V Monitor students as they discuss. Make note of any misconceptions and undeirsga in their discussions using another

supports needed before and during independeractice.

Activity 4c: Independent Practice

V Play the short filmPiper and complete a new copy bfandout 1.2independently.
Note: Provide the appropriate supports and extensions during this practice.

For students who are EL, have disabilities, or perform/read well below the gréael:
1 Provide students with sentence starters as they fill in the boxétaimdout1.2.

1 Refer students back to the model lesson and the anchor charts for assistance on spectfiegkills
need assistanceith.

Extensions and/or a more advanced text for studentvho perform/read well above grade level:

1 Studentscanindependentlyresearchmore shortslike theseandreport them to the classwith their
findings fromHandout1.2.

Reflection and Closing:
V Students reflect on what they learned about theme. Th&urdents share with the class what they have done during the
lesson that really helped them understand theme and theteeelopment.

copy ofHandout 1.5: Student Progress Tracking Chéalse this data to make determinations about interventions and other

round

a{ 9ESYLX I N !yAi DN} RS n 2
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Homework

Provide the following directions to students:

After reading a book, sum up the book in aretwo sentences. Decide what the entire story was about. Give details that suppc
the theme of the story.
Note: For longer books, tell the theme and key details in each chapter, rather than the entire book.

See page 6 of theamily Guide for Student Success

a{ 9ESYLX I N !yAi DN} RS n 2
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Handout 1.1: Details, Topics, Theme Sort

Teacher Directions: Make enough copies of this sheet for each group of students. Cut out each
square and provide on&hole set for each group of students.

A clown fish named Marlin
lives in the Great Barrier
Reef loses his son, Nemo.

While Marlin ventures off
to find Nemo, Marlin meets
a fish named Dory, a fish
suffering from shorterm
memory loss.

Sometimes, parentsdve
to trust their children, even
if the situation is

potentiallydangerous.

Marlin is overly cautious
0S5O0l dzasS 2F K
ObSY2Q&a Y2Y0

Parents who are overly
strict and controlling often
create the very problem
they are trying to prevent.

Doryand Marlin encounter
a host of dangers in the
ocean, including jellyfish,
sharks, and other
predators.

trusting others

Nemo has a flawed fin tha
makes it difficult to swim.

the benefits of friendship

Friends can help you to
accomplish a difficult task
you allow them to help.

Nemo makes friends with

the Tank Gang members.

They assist him in returnin
to the ocean and reuniting
with his father.

Marlin finally allows Nemo
to do something dangerou
on his own when he lets
Nemo assist Dory in
escaping hecaptors.

{2YS2ySQa 206
limitations, weakness, or
disabilities do not have to
define you or keep you
from accomplishing your

goals.

overcoming obstacles to
achieve a goal

Difficult or dangerous task
can be achieved if you
work with others, work
hard, and face youears.

a{
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Detalls

Topics

Themes

a{
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Handout 1.2: Choosing Details to SupporPeaovided Theme

Pagqg8

Directions:Complete a new table like the one below during your analysis of each image provided in

Handout 1.2.

Topic/Subject;

Types of details that develop a theme:
0 How a person/character responds to avent

Setting
Colors/shading

Point ofview

O O O 0O O O O

Word choice (if words anacluded)

I LISNE& 2 Yy k 2 0 & fadialeiprebsiahsSykesNites, thoughts, portraaipns

References to music, historical events, art, famous individuals (deceaaédedr

Objects or portrayals the artishose to leave out that other artists may hameluded

Type of Detail (from
the list above)

Example from the Text
(Words or Paraphrase

What Does This Reveal about th¢

/ KIF NI OGSNJ 2NJ

I

Theme;

a{ 9 ES Y L}Enhghsh Layighdge A
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Handout 1.3: Frayer Model

Definition Characteristics/Explanation

Vocabulary Word
Examples Non -Examples

a{ 9ESYLJ) I NJLanguage Arts 9y 3f A &4 K D NJ R Edition 2
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Handout 1.4 Word Wall Games

tt 1 OS @20k 0dzf F NB

GuessWho Game

Each day before your students enter the classroom, choose a few words on the wall and flip the
card over so the definition is showing. At the beginning of class, ask the students to identify which
words are flipped over by using the definitiomuycould also substitute a synonym or antonym for
the definition in this game.

Alphabetizing
Before the students enter the classroom, mix up some of the words on the word wall and ask the
students to put them in the correct order again.

Picture This

Crede a picture that relates to some of the words on the Word Wall. Show your students the
picture, and ask them to identify words that can be used to describe the picture or relate to the
picture.

Compare and Contrast
Choose two words from the Word Wall ahdve your students compare and contrast the words.

Point, Clap, Chant, Read

The teacher states the word, one student points to the word on the word wall and then all
students chant the letters of the word and clap for each letter, or syllable thentresadord.

a{ 9ESYLX I N !yAi D NJ R Edition 2
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Rhymes

The teacher states that the word begins with a letter and rhymes with a word on the word wall.
The student will write the word on their word wall sheet. Tthacher will repeat it 5 times with 5
different words.

Kid Friendly Definitions
Students create definitions in their own words for better understanding/ownership.

Guess My Word
The teacher will choose one word from the word wall. The teacher will gigeclue each time to
see how long it will take the students to guess the word.

Word Sort Activities

Sort words that match the current phonics skill or pattern (e.g., short vowel sounds, long vowel
d2dzyRaz YIFI3IAO Sz NmO2yiNRffSR @26Staz SiO0d0
Sort wordgthat are similar or opposite in meaning.

Sort nouns, verbs, adjectives, and adverbs.

Open sorftg give a group of words and let the students decide how they should be sorted.

Find and Erase

2NAGS p (2 mManmeg2NR ¢t &2 NREra vharkers. iSaydaarNiRR QA 3S R N.
definition at random and have the students find theord in their list and then erase it. Continue

until all words aregone.

Tall Tower

When you make the word wall words, write a number 1, 2, or 3 on the back of the cads in

corner. (For this activity, you will need blocks, snap cubes, Legos or any type of manipulative that
da0dzRSyita OlFlyYy o0daAtR | G26SN) gAGKDPO /2Tt S0OG 0Sig
and place face down. Have the students pull a card frloenstack reading the word on the face of

the card. If they are successful with the knowing the definition, they turn the card over and find

the number on the back. They then take that number of blocks and begin building a tower. They
continue by adding blcks with every successful definition. Students will take turns and continue

until all words are gone. (This can be done as an intervention activity.)

Word Wall, Beach Ball

Stand or sit in a circl&eacheiholds beach ball (or a ball or bean bag). Thehea tosses the ball
to a child and asks the child to defitiee word . (name aword off the word wall at
random) The student must find theord on theword wall and define it. Then that child throws
the ball to another child and asks the child who caubktball to define anotheword on the
word wall. Repeat adesired.

Word Wall Hot Potato
Play hot potato with a bean bag or small ball. Play music and when the music stops, ask the child

a{ 9ESYLX I N !yAi D NJ R Edition 2
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who is holding the ball or bag, to tell you tHefinition of a word from the word wall. Repeat.

Word Wall Bingo

Give each student a filled in or blank bingo card. If it is blank, have students randomly select
words from the word wall cards and write them in the blanks on their card. Collect cards and
shuffle. Randomly, select word card and call out a definition. If the child has that word on his/her
card, then they must cover it with the marker. Continue until someone bingos or has a complete
line across, diagonally, or up and down.

Word Wall TieTacToe

al1S I tFYAYFGS ottty GAOmMilFIOmiz2S 3ANARRa fFNBS
spaces. At the beginning of the game have them write word wall words of their choice in each

space. When they are done have them gather those words flemwiord wall. Shuffle the cards.

As you give a definition of a word tell them if it is@or X. If they have the word, the put a@ or

X2@SNJ GKS g2NR® ¢KS FANRG LISNE2Y G2 3SG | GAOmI

Word wall Fill in the Blaks

| 1 S GKS &dGdzRSyida OK22aS mmo ¢2NRa FTNRBY (KS g2
to the teacher at the teacher table. The teacher makes up a sentence with one of the words from

the guessing pool and says it out loud omitting the targetend. The students must figure out

the missing word. Return word wall words to word wall.

a{ 9ESYLX I N !yAi D NJ R Edition 2
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Directions:
1. 2 NAGS @2dzNJ alidzRSeolianQ y I YS& Ay GKS FTANAID
2. Inthe second column, place the followiaged Yo 2f & (G2 NBLINBA&Sydf aiddzRSy
the lesson target:
1 A check mark to represent-gradelevelunderstanding.
1 A zero (0) to represent nenderstanding.
1 A plus sign (+) to represent abegeadelevelunderstanding.
Lesson Targets:
1. Studentauseexampledo explainhowthe keydetailscontributeto the developmentof
the theme.
2. Studentscanuseexamplego explainhowthe subject/topicof the literary text (e.g.war)
canhelpthemidentify atheme of aliterary text (e.g.,Warisa curseon humanity).
Student Name Target 1 Target 2
1. 1 1.
2. 2 2.
3. 3 3.
4. 4 4.
5. 5 5.
6. 6 6.
7. 7 7.
8. 8 8.
9. 9 9.
10 10 10.
11 11 11.
12 12 12.
13 13 13.
14 14 14.
15 15 15.
16 16 16.
17 17 17.
a{ 9ESYLX I N !yAi D NJ R Edition 2
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Lesson 2: Social Pressures and Group Conformity

Focus Standard(s)RL.4.2
Additional Standard(s)RL.4.1RI.4.2
Estimated Time2 Days

Text(s):Alex Laskey: How Behavioral Science Can Lower Your EndrgmBiiéd Talksy 5 A & bySvvsiuféGadszirl Recycling Phota
(cropped),Pinata Cartooiy Scott Hillman, Taking a Sth(cartoon image)

Resources and Materials:

Handout 1.1: Details, Topics, ThenSest

Handout 2.1: Taking $tand

Handout 2.2: Pifiat&artoon

Handout 2.3: GifRecycling

Handout2.4t 5 A 284Sy ¢

http://www.simplypsychology.org/sociaboles.html

Gl 26 (G2¢ G8psORvw.goktSY. &/watch?v=9H6GCe7hmmA

Examples ad nonexamples of thementtps://quizlet.com/147515414/themeexampleor-nonexampleflash-cards/

= =4 -8 -4 -8 _-9a_-4a_°

Lesson Target(s):
1 Studentidentify keydetails(objects,actions setting,descriptionor depictionsword choice ,changesn the maincharacter)n
a text that contribute to aheme.
1 Studentsexplainhowthe keydetailscontributeto the developmentof the providedtheme.
Studentsexplainwith specificexampleshow authorsexpresshemesaccordingo different genresand media.
Studentauseexamplesexplainthe differencebetweenthe subject/topicof aliterary text (e.g.war)andathemeof aliterary
text (e.g., War is a plague foumanity).
1 Studentsuseexamplego explainhowthe subject/topicof the literary text (e.g.war) canhelpthemidentify athemeof a
literary text (e.g., War is a plague farmanity).

= =
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https://s-media-cache-ak0.pinimg.com/originals/89/7f/1f/897f1fa88e5dbbc5866f4dc565db08de.jpg
https://www.pinterest.com/pin/346777240035831408/
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https://www.youtube.com/watch?v=9H6GCe7hmmA
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Guiding Question(s):
1 What are different types of details that authors use to develdpesme?
1 How do authors use details developheme?
1 How do authors in certain genres use different kinds of details to deveiopnae?

Vocabulary
Academic Vocabulary: Instructional Strategies for Academic Vocabulary:
I Keydetails A Introduce words with studentriendly definition angictures
1 References A Model how to use the words mriting/discussion
I Setting A Read and discuss tmeeaning of word in multipleontexts
1 Theme A Create pictures/symbols to represewbrds
A Write/discuss using theords
A Act out the words or attach movements to tix®rds
Direct Instruction Text Vocabulary: Instructional Strategies for Direct Instruction Text Vocabulary

1 Conformity
Note: Words included for direct instruction ameant to aid in

comprehension of the text. Decisions about vocabulary
assessments and word walls are to be made based on indivic
needs of students.

A Introduce words with studentriendly definition andpictures
Write/discuss using thevords

Symbol Type of Text and Interpretation of Symbol
Instructional support and/or extension suggestions for students who are EL, have disabilities, or perform/
| I well below the grade level and/or fatudents who and/or a more advanced text for students who
perform/read well above grade level.
Vv Assessment (Prassessment, Formative, Self, or Summative)
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Instructional Plan

1 Note: Prior to lesson, read the articte{ 2 O A I if more2irifasmation is neededAnticipatory Set/Introduction to the
Lesson:

V Displaya studentfriendly definition of the word conformityand havestudentsindividuallydecideto either draw a pictureor
to create a movement/gesture to represent tineeaning of thevord.

Conformity matching individual attitudes, beliefs, and behaviors to how a group acts.

V Have students share their pictures and movements/gestures and discuss whether the image was a negative, positive
neutral portrayal of the wor@onformity. Ask students why they felt thatay.

¢Stf adGdzRSyida GKS F2f f 2fdcasypdindiaguality veFsas@aztorvity cand Yiowlpéoplgioftairiedl fresg
to conform to a group who represents them for the most part. We will read and analyze several texts that involve thisdopic g
some texts that involve a theme related to thigpto. We learned about theme development in our last lesson, and we will conti
to learn more about theme and theme development as it concerns the pressures to conform. Everyone will develop his/her ¢
theme in a story that they turn into a shortfimBn ¢S gAft KI @S | FAEfY FSadAglrt G2

Activity 1. Understanding the Complexity of Group Conformity

Continue explaining to students about conformity. Explain that though many people see the word as negative, it is not alway,
Gal ye ioup¥ddfarmii bdn benefit the individual. If the behavior of the group is positive or uplifting, then conformity is
viewed as negative, but positive. Conversely, it is viewed as negative if the behavior of the group is negative or de¥teigtill
4SS 020K aARSa 2F (KS aiG2NRI aLISOATAOFffe GKS yS3alFaagds

Tell students that we will look at group conformity in different contexts.
V Asstudentswatchthis video,havethem createajot list of the important detailsof the text. Youmayneedto stopthe video
and model a couple of examples of how to do this to begin with. Play this Vidkeolaskey: How BehavioraieBce Can
Lower Your Energy Hilbm TedTalks.

V Have students share out their jot lists to create a class jot list of the main points the am#u®. Ask students to write a
sentence that explains the authors main idea of the text based onl¢teils.

a{ 9ESYLX I N !yAi D NJ R Edition 2
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¢Stf addzRSydas a¢KAa @OARS2 aK2¢gSR | LIR2aAdAGS &ARSstayz 3INP
specificallythe negativesidein other textsthat we read.Justkeepin mind that groupconformity canbe positiveor negative based
on the intent and actions of the NB dzLJa & ¢

Activity 2: Review Academi¢ocabulary
V Review the academic vocabulaprins needed in this lesson using the suggested strategies beside the list of academic
vocabulary words. Review each word with tass.

Activity 3: Theme Practice
Display the pictures listed above in the materials sect{¥ou can do this on a projectan chart paperor have a copy for each

dzLJ C

child) Tell students that in a moment, they will examine several photos that are posted. In each photo, they should pause and take

specific notes/details about what they notice. Explain that for the first pictywa, will provide a model of how to analyze the
picture for theme development concerning the topic individuality versus group conformity. Explain that you will help students
decide whether it is a positive, negative, or neutral message about group conjandthow the author used details to develop
that message.

V The second picture: Students work in pairs or small groupsmgtudents to analyze theme development, as well as decide
whetherit isapositive,negative or neutralmessageaboutgroupconformityandhow the author useddetailsto developthat
messageThethird picture: Studentswork individuallyto analyzetheme development.aswell asdecidewhetherit isa
positive, negative, or neutral message about group conformity and howaukieor used details to develop that message.

Activity 4a: Teacher Model
As you look at the picturddandout 2.1: Taking a Stanthink aloud and state details/ask questions about the images shown.

Note: As you are modeling this process, fill élandoutl.2for students.
T: | see a person walking ahead of a group of people. His reaction to the group is that he is going to move forwaraat his
pace. The group responds by following in his footsteps.
T: What is happening in this image? What do you notic&?i Qa YI 1S F fAaGY (GKS NBR LISN
his footsteps are trailing him; the large group are following the footsteps; the footsteps are red; the larger group marabe

a
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white; they are all in a straiglihe following the line of the leader (the red figure); they do not have facial expressions; t
seem to be marching from their feet and arm positions.

x

T:OnHandout1.Z &2dz gAff y20A0S GKS RAFFSNByYy( ( &HaiSva diseuBseRr S (i
SENIASNY hyS GeLls 2F RSGEAEf A& K2g F LISNB2Yk OKI NI @rj S
0KS S@PARSYOS FTNRY GKS GSEG Ay (KS YARRES 02t divSryhaothery R

types of details, such as the portrayal of the characters and the colors.

T: What do you think these details reveal about the character or about the opinion of the artist? (Provide some examj
students and record answers in the thirdlemn.)

T: Does this picture seem positive, negative, or neutral? (It could be positive, negative, or neutral, depending whas he
leading them to.)

T: What do we think this picture is about? (After hearing students responses, either confiomrect students)

T: | think this picture is about moving forward despite what all the others are doing. I think this because the red pisrso
the front of a large group. His footsteps are trailing him, and the large group are following the faotstep

¢CY ¢KS OGKSYS 2F GKAAa LAOGIINE A& R2yQi 06S FFNIAR G2 3
T:But remember our anchor chart and how &ee supposed to write our theme statement:én¢ | + A Y H I YR I €

if apersonisnot afraidto goin adirectionin which he/shebelieves othersmayfollow. In this case there is not author, sowe
Ol y Qi ohey Of dzR S

Activity 4b: Working Together
V Have students in pairs/small groups. Disgtandout 2.2: Piflata Cartooand thesedirections:

1. Analyze this picture by listing what you see, as webditre.
2. CompleteHandout 2.1as you analyze thiext.
3. Use the details in the text to determine the theme about individealsforming.

Walk around the roonand provide guidance for students by asking them guiding questions similar to the model provided with
previous picture.

V Have students share out answers and determinations abouthbme.

hey

I A f a

NJ NXE a
g KI

nles for

/she

the

a
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Activity 4c: Independent Practice

V Students work in pairs/small groups. Display Y R2 dziT H ®oY DANI wSO&Of A yahdtheke? (i 2
directions:
1. Choose one of these pictures to analyze by listing what you see, as ivefalid.
2. CompleteHandout 1.2as you analyze thiext.
3. Use the details in the text to determine the theme about individealsforming.
Walk around the roonand provide guidance for students by asking them guiding questions similar to the model provided with

previous picture.

V Have students share out answgeand determinations about thineme.

For students who are EL, have disabilities, or perform/read well below the gréale!:
1 Provide a model of how to complete thandout.
1 Provide sentencetarters.
1 Provide an ancharhart.

Extensions and/or a moradvanced text for students who perform/read well above grade level:
1 Have students complete Handout 1.2 twice to determine another theme thediexetlops.

Activity 6: Closure
V Reflectonthe ideaof theme.Callon studentsto sharewith the classone detail from the takinga standhandoutthat helped
them to understand what the theme was. Be sure, students keapdout 1.1for later use in theinit.
Tell students that tomorrow we will learn about import aspect of history and how we can look into the pagafaples of taking a
stand.

Homework

Provide the following directions to students:

After reading a book, sum up the book in one or two sentences. Decide what the entire story was about. Then give details t
support the main idea of the story.
Note: For longer books, tell the main idea and key details in each chapter, rather than the entire book.

See page 6 of theamily Guide for Student Success

a{ 9ESYLX I N !yAi D NJ R Edition 2
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Handout 2.1:Taking a Stand

a{ 9ESYLX I N !yAi D NJ R Edition 2
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Handout 2.2: Pinata Cartoon

C'’MoN, TiM. LET'S MIND ouR oWN
BUSNESS DouT TR\! To BE A l-\ERo

a{ 9ESYLX I N !yAi D NJ R Edition 2
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Handout 2.3: Girl Recycling Photo

a{ 9ESYLX I N !yAi D NJ R Edition 2
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Handout2.4:6 5A aaSyié

a{ 9ESYLX I N !yAi D NJ R Edition 2



Pagd 24

Lesson 3: The Great Depression

Focus Standard(sRI.4.2
Additional Standard(s)RI1.4.1
Estimated Time1-2 days
Text(s):About the GreaDepression

Resources and Materials:
T 1 FyR2dzi oodmY %S 1aBAIE KiKEGE DNB I
T 1 yR2dzi odHY +2O0 6dzf | NB SXMINGBRERSEeEF2N 4! 62dzi G§KS DN
1 Handout 3.3: The Great Depression Text DepenQergstions

Lesson Target(s):
f Studentswill orally make y F SNBSSy OSa | 602dzii | dz K2 NXed&. RSOAaAz2ya |yR
1 Students will rally and in writing refer to details and examples from the text when draviergnces.
9 Students will orally and in writing determine the main idea of an informatitandl
91 Students will orally and in writing explain how the main idea is supported byl&gyls.

Guiding Question(s):
1 Can you explain how the author useferences?
1 Can you write the details and examples from the text when drawifegences?
1 Can you write thenain idea of an informational text?
1 Can you write and explain how the main idea is supported by key details?

a{ 9ESYLX I N !yAi D NJ R Edition 2
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Vocabulary

In-ContextVocabulary: Strategies for Teaching How to Determine Meaning from
1 Goods Context Clues:
1 GreatDepression ~
1 Installmentbuying 'f‘ CPR .
ﬂ Produced A Definition
Note: Words included as #ontext are meant to aid in A Restatement osynonym
comprehension of the text through the instruction of context | A Contrast orantonym
clue strategies. When assessing for student mastery-obiriext 'f\ Comparison
vocabulary} 3 3d8aa &0dzZRSydaQ | oAf A |A Examples
Direct Instruction Text Vocabulary: Instructional Strategies for Direct Instruction Text Vocabulary
% Egggl?sngzingmachinery A Introduce words with studentriendly definition angictures
q Profits A Write/discuss using thevords
1 Surpluses

Symbol Type of Text and Interpretation of Symbol

Instructional support and/or extension suggestions for students who are EL, have disabilities, or perform/
| I well below the grade level and/or for students who and/or a more advanced text for students who
perform/read well above grade level.

Vv Assessmen(Preassessment, Formative, Self, or Summative)

Instructional Plan

Understanding Lesson Purpose and Student Outcomes:
{GdzRSyia NBOASE (GKS F22ft2¢gAy3 aL /Iy {GFrGSYSyGae T NrasyK
and circle the parts that seem difficult:

L OFly 2NIXffteé YI1S AYFSNBYyOSa I @etdzi I dzi K2NR& RSOA&A?2

1 I can orally and in writing refer to details and examples from the text when dranf@gnces.

1 I can orally and in writindetermine the main idea of an informationiixt.

9 I can orally and in writing explain how the main idea is supported byldwyis.

<
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Anticipatory Set/Introduction to the Lesson:

V Review words on the word wall. For word wall game ideasHsaelout1.4.
LYGNRPRdIzZOSR GKS GSNY da¢KS DNBIFG 5SLINBaarz2yé yR ONIAyaidz
discuss The Great Depression by pointing out that the stock market (define in sfuiéexily term) crashed and many people last

NY & K

lot of money and became unemployed. Have students infer what life would be like during that time. Write down their inferences

the board. Tell students you will read an article to them about the Great Depression because it will give them a greater
understanding about the setting and characters behaviors in the anchorkgsgsissippi Bridge

Activity 1: Vocabulary Direct Instruction
Briefly, directly teach the meaning of the vocabulary words: profits, surpluses;$alvorg machinery, and economyaée the
words on an anchor chart with student friendly definitions. Add all vocabulary words to the word wall.
1 Profitmoney that a persomakes
Sentence Example: | earned $50.00 for cleaning the house, and after | paid my brother $20.00 for helpivegl meyrbfit of
$30.00.
1 Surplusesvhen there is too much of an item thaniseded
Sentence Example: | have 25 students in my class, but | brought 30 candy bars. | have a surplus of 5 candy bars.
1 Laborsavingmachinerya machinethat helpspeopleby makingwork easierand more efficient
Sentence Example: A sewing machine is ksamng machine because people do not have to sew clothes by hand.
1 Economythe amount of money a counttyas
Sentence Example: When the economy is good, the country has nue@yle are working, and poverty is low. When the
economy is poor, the country does not have a lot of money, many people are not working, and poverty is high.

Note: Onceyougivestudentsthe studentfriendly definition, makesureyoupoint out andteachthe vocabularyembeddedin the
text.

Activity 2: First Reading

Hand out the articldHandout3.1: About the Great Depressioand have studergtdo the first reading silently. Set the purpdes
readingandhavestudentsreadtext asindependentlyaspossible Thefirst read shouldbe without buildingbackgroundstudents
shouldbe integratingtheir backgrouncknowledgewith the text astheyread. Followingthe first read,havestudents¢ KA y' 1 1t |
to assessvhatthey havegleanedfrom the text. Bylisteningto studentsasthey share,you candeterminethe focusof the second

read.

a
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l'OUAQGAUEe oY WSFERAY3 da! o02dz0 UKS DNBIU 5SLINBaarzyé
Read the article, aloud to the cla8®hen you read to the students, read fluently and with exgsien.
V Asyouread,stopandhavestudentsdiscusgext-dependentquestionsandin-contextvocabularywordswith elbowpartners.
Havestudentsshareout their responsego the restof the class. Continughis procesghroughoutthe entire text.

WSIR GKS a5STAYyAUGUA2YE ASO0GA2Y (0 Bredl BePresdionsing Soyiteéxecluds.yGive | &
students an opportunity to discuss and fillink Yy R2 dzi o ®HY +2 Ol odzf | NBE Ay [/ 2 yoii SEI
Great DepressioHave students discuss with their partners(s) what they thought it was like to live during the Great
Depression and use evidence from that section to support their inference. Have students share owgpenses.

wSI R GKS &/ | dz&a S & ¢ s aadaskistidents toldefimiddaé&d, goodizRus yhatallment buyimging context
clues. As you read, make sure to point out the vocabulary woraolst, surpluses, labesaving machinery, economagnd
debtswithin the text. Refer to the anchor chart didse vocabulary words thatasmade at the beginning of thelass.

Give students an opportunity to discuss and fillih Y R2 dzi o ®HY +2 OF 6dzZf  NBE Ay [/ 2 yoil §
produced, goods, and installment buyigssign each set of padrs a cause to discuss (i.e. Two students will discuss ca
number one, two other students discuss cause number two, and so on). Ask them the make an inference on what ea
those causes mean. Have students share out their responses.

Readthe @ 9 T T <&idntd the studentsandtell themto discusswith their partners(swhatit meansto feelashamedput

up a false front, and keep to themselves. Have students share outr&sgionses.

wSFR GKS a1l 2 tS2LX S / 2LISRE toHhidkiahdsiareiwh theikp&rtneér(8) dal Bliswirdg q
questions: If you were in the same situation what would you give up? Why would you give it up? Have students shar
their responses.

wSIFR GKS aD2@SNYyYSyl
President Hoover did not help the people, but when President Roosevelt took office, he did help the people. Have stu
share out theiresponses.

Activity 4: Fluency Practice

After readingthe¢ § ANB LI aal 3Ss 32 ol 01 (G2 aSOiAzy
GLIAEOK2f 23A0Ff A&aadzsSadé wSNBIR (GKA&a aSoOlAazy
help aid in readingldiency and give you an opportunity to have more of a discussion on the section.

G9FFSOGaodeg ¢K
G2 aGdzRIy (3
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Activity 5: TextDependent Questions
After reading, encourage deeper conversation on what life may have been like during the Great Depression.

V Students answer the text dependent questiokkgndout 3.3: The Great Depression Text Dependent Questibta/e
students answer questions in pairs or sngabdups.

Activity 6: Writing Activity
Note: If studentshavenot receivedinstructionon howto write asummary providethat instructionbeforeassigninghis task.
Have students write a summary of tlisicle.
V Whengradingthe summarythe focusshouldbe on contentandcomprehensiorof the article. Thesummaryshould
include:
1 TheGreatDepressiowascausedy businessefailing,fallingprices,andmanyindividualsdid not have
employment.
Peoplehadverylittle food andturnedto charity,family,andfriendsfor help.
Many families lived in one apartment which allowed them to slexyenses.
Familiesvent without necessitiesinstead of electricity, they would use kerosdamps.

Oncethe newpresident,FranklinRooseveltywaselected,manychangegook placeandpeoplegotthe helpthey
needed and the Great Depressiended.

= =4 —a -9

For students who are Ebave disabilities, or perform/read well below the gradkevel:
1 Theteachercould providean exampleof awritten summarywith the different partslabeled
Extensions and/or a more advanced text for students who perform/read well above grade level:
1 If studentshavebackgroundknowledge havethem compareandcontrastthe GreatDepressiomwith
another historical event. If they do not have the background knowledge, provide them with another
article to use for the compare and contrasdtivity.

Reflection and Closing:
V Provideanexitticket with the activity, GiveOneGet One.Theactivity callsfor studentsto write down onethingtheylearned
in the lesson. Then students must find another student in the class (usually the teacher will give dreggdioiing how to
find apartner. ExampleFindsomeonewho wasbornin the samemonth asyou.) The studentswill gettogetherandtell each

a
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other what they learned. They must write down what their partner said. That is how thewgixka and get one in return.
The teacher will be walking around the room to ensure the conversations stay on track.

For students who are EL, have disabilities, or perform/read well below the gréale!:
1 Provide handouts of notes fstudents.
Extensions and/or a more advanced text for students who perform/read well above grade level I:
1 Theteachermay quietly askthesestudentswho write down morethanonething theylearnedor how
they will apply what they learned in class to thelasswork.

Homework

Directions for students:

V Exploredifferent formsof nonfictiontext (e.g.,newspaper/magazinarticles,biographiesjnformational/historicalext).
Identify the different text features that the autharses.

V Discuss with your parent / guardidime important information that each text structure adds to ttext.
V Write down information learned from text features to clanfgderstanding.

See pages 13 and 14 of thRamily Guide foStudent Success.
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Handout 3.1: About the Great Depression

Definition: The Great Depression was a period of severe decline in business activity
accompanied by falling prices and high unemployment. During the Depression nearly 118 millio
people were out of work, banks closed, savings were wiped out, and the stock market
collapsed.

CausesA number of factors worked together to cause the Great Depression. Six of them are
listed here.
1. Businesses during the twenties had kept prices anditsrbigh while keepingages
low. This meant that labor could not afford to buy whatptoduced.

2. After WorldWarl farmerskeptup their highlevelsof production,and surplusegiled up.
Supply became greater than demand, thus driving prabeasn.

3. Industry had built more and larger plants, allowing them to produce more gbads
they couldsell.

4. The introduction of labesaving machinery put men out of jobs in sevandlstries.
5. WorldWarl left the worldwide economyshaky.

6. Installmentbuyingallowed peopleto purchaseon credit,andpeoplepiled up debts.They
used their money to buy stocks on margin, hoping that prices would rise and they would
makea profit.

Effects:The effects of the Great Depression were many and includedhki®mug hunger,

poverty, and homelessness. Another effect was psychological in nature. Men were expected to
work, and joblessness was considered a result of laziness. When millions could not find jobs
during the Depression, they felt ashamed, even thoughdituation was not their fault. Some

put up a brave, false front, while others kept to themselves to avoid revealing their situation and
true feelings.

How People Coped?eople were forced to change their lives during the Depression. There was
no unempbyment insurance to fall back on or Social Security benefits, either. People found
ways to cope the best they could. Belt tightening became a way of life. Some people had to
turn to charity, friends, or family for help. Two or more families often crowadéa one

apartment, splitting the rent. Meat became a luxury, as did eating out at a restaurant. When
electric bills were too high for some to pay, they resorted to kerosene lamps.

Government Intervention:As the Depression raged on, it was obvious thategovernment

help would be necessary to get the economy back on its feet. President Hoover did not believe in
either government intervention in business or direct assistance for the people. When Franklin
Roosevelt was elected president, he quickly acted flurry of legislative activity during a period
known as the First Hundred Days, Congress passed several innovative laws, some of which are
still in effect today.

a{ 9ESYLIX I N !yAi D NJ R Edition 2
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5 5 #2100 The Twentieth Century© Teachgr “Created Resources, Inc.
| ' yYR2dzi o®dPHY +20F0dzZf I NBE AY [/ 2YUSEU F2NJ a! o2dzu

1.4 ¢ iGfeat Depressiomvas a period of severe decline in business activity accompaniedliby

LINAOS& FYR KAIK dzySYLX 2@8YSy il oé

A. What do you think this wordcheans?

B. What clues helped you determine the meaning?

20. dzaAySadaasSa RdNAy3I (KS (6SYyiASa KIFER {1 SLI LINAOS

meant the labor could not afford to buyhat it producedd €

A. What do you think this worcheans?

B. What clues helped you determine the meaning?

3LYRdAzaGNE KIFIR o6dzAf G Y2NB | yR
O2dzZ R aSftf d¢

A. What do you think this worcheans?

B. What clueshelped you determine the meaning?

f | godti§hdatieyf | yadasz | f

4. &nstallment buyingallowed people to purchase on credit, and people piledRUp 0 (1 & d £

A. What do you think this wordheans?

B. What clues helped you determine the meaning?

a{ 9ESYLIX I N !yAi
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Handout 3.3: The Great Depressioext Dependent Questions

1. How is this organized? Define the structure of this text. Use evidence from the text to
justify youranswer.

2. What are some of the causes of the GrBepression?

3. What was the result of the Great Depression? Use the tegtfport youranswers.

4. What do you think the author means that people were forced to change their lives? Which
details in the text led you to thatonclusion?

5. How did the United States recover from the GrBafpression?

6. Why do you think thisime in history was called the Great Depression? Were people
happy? Use details from the text to support yamswer.

7. Write in one sentence what this passage \aasut.
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Lesson 4: Jim Crow Laws

Focus Standard(sRI.4.2

Additional Standard(s)RI1.4.1

Estimated Time1-2 days

¢SEGoa0Y &/ AOGAf wAIKGEGA WAY / NRg [ 6a¢

Resources and Materials:
T 1 FyR2dzi noémY &/ AGAf wAIKGA WAY [/ NRg [l saé
T 1 FyR2dzi noHY 20l 0dzf | NBE AVIBAPESEG F2NJ 4/ AGAf wAIK(GA

1 Handout 4.3: Jim Crohaws Text DependeQuestions
1 Civil Rights Jim Cravaws

Lesson Target(s):
f {GdzRSyda gAatft 2NIffe& YIS AYyFSNByQ&E | 62dzi | dzi K2 NRa
9 Studentswill orally and in writing refer to details and examples from the text when draimiiegences.
9 Students will orally and in writing determine the main idea of an informatitexl
1 Students will orally and in writing explain how the main idesugsported by keyletails.

Guiding Question(s):
1 Can you explain how the author useferences?
1 Can you write details and examples from the text when drawifeyences?
1 Can you write the main idea of an informationekt?
1 Can you write and explain howeahmain idea is supported by kegtails?
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Vocabulary

Academic Vocabulary:

—a-—Aa-—a_a_a_a_a_a_a_a_a_2

Details
DrawingInferences
Explanation
ExplicitlyStated
Main ldea
Predict
Questioning
Recount
Summarize
Support
TextEvidence

TextStructure

Instructional Strategies for Academic Vocabulary:

Introduce words with studentriendly definition andgictures
Model how to use the words writing/discussion

Read andliscuss the meaning of word in multigdentexts
Write/discuss using thevords

It > v >

In-Context Vocabulary:

1
)|
1

Grandfather Clauses
GreatMigration
Jim CrowLaws

Strategies for Teaching How to Determine Meaning from
Context Clues:

A Definition

A Examples

DirectInstruction Text Vocabulary:

1
1

BlackCodes
Reconstruction

1 Segregation
1 Separate buEqual

Instructional Strategies for Direct Instruction Text Vocabulary

A Introduce words with studenfriendly definition angictures
A Write/discuss using thevords

a {
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Type of Text and Interpretation of Symbol

Instructional support and/or extension suggestions for students who are EL, have disabilities, or perform/
well below the grade level and/or for students who and/or a mad¥anced text for students who
perform/read well above grade level.
Vv Assessment (Prassessment, Formative, Self, or Summative)

Instructional Plan

Understanding Lesson Purpose and Student Outcomes:
V {GdzZRSya NBOASE GKS 7T 2thidlesson, ieig siure to Lndefling thie paitSof tBeysiatandentSFtizan
seem easy and circle the parts that seéifficult:
fL OFy 2N}Xftfte YIS AYyFTSNBYyOSa | detdzli | dzi K2NDRa RSOA&A
11 can orally and in writing refer to details and exzes from the text when drawingferences.
11 can orally and in writing determine the main idea of an informatioenetl
91 can orally and in writing explain how the main idea is supported byddyis.

Anticipatory Set/Introduction to the Lesson:
V Review words on the word wall. For word wall game ideasHsewlout1.4.

LY dNRRdzOS G KS IyRNM WR/Y/ @raiterm AvEaKstudedts think those phrases mean. Write down their
predictionsanddiscusghat by law, all peopleshouldbe treated the sameregardles®f race;however,there wasatime whencertain
groups were notreatedfairly. Tellstudentsyouwill readanarticleto them aboutcivilrightsandJimCrowLawsbecause iwill give
them a greater understanding about the setting and characters behaviors in the anchadviiesissippBridge

Activity 1: Vocabulary Direct Instruction
Briefly, directly teach the meaning of the vocabulary words: Segregation, ReconstructionC&tesk and Separate but Equal. Pla
the words on an anchor chart with student friendly definitions. Add all vocabulary words to the word wall.
1 Segregationto keep different groupseparated
SentencdexampleManyyearsago,segregatiormadeit acceptabldor white peopleand AfricanAmericango attend
different schools and other placesparately.
1 Reconstructiorto rebuild
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Sentence Example: After the war, the country went through a period of reconstruction.

1 BlackCodesmakingAfricanAmericangontinueto work for low payandrestrictingtheir activity
Sentenc&exampleDueto BlackCodesAfricanAmericanglid not getpaidasmuchasother groupsdid, and AfricanAmericans
were truly not free, even afteslavery.

1 Separate buequal all people are treated the same, but keygiparated
SentencdexampleAlthoughthe law requiredequality,manyservicesaandfacilitieswere of lower qualityfor AfricanAmericans
due to the separate but equdbctrine.

Note: Onceyougivestudentsthe studentfriendly definition, makesureyoupoint out andteachthe vocabularyembeddedn the
text.

Activity 2: First Reading

Hand out the articl&Handout 4.1: Civil Rights Jim Crow Laavel have student do the first reading silently. Set the purdose
reading and have students read text as independently as possible. The first read should be without building backgroumsl; stu
should be integrating their background knowledge with the text as they read.

V Followingthe firstread,havestudents¢ K A y' { 1t to AsbEEsyhit théyBavegleanedirom the text. Bylisteningto
students as they shargpucan determine the focus of the secorehd.

l OGAGAGE oY wWSIFIRAY3 a4/ AGAft wAIKG WAY / NBg [l oa¢
Read the articledandout 4.1:6 / A @A £ wA 3 K @doaia the clads/®hén you reado the students, read fluently and with
expression.

V Asyouread,stop,andhavestudentsdiscusgext-dependentquestionsandin-contextvocabularywordswith elbowpartners.
Havestudentsshareout their responsego the restof the class Continuethis procesghroughoutthe entire text.

f Readthed 2 KWweiiethe JimCrow|[ | ¢ &ektibnto the studentsandaskstudentsto define JimCrowLawsusingcontext
clues. Give students an opportunity to discuss and filliny R2 dzi o ®HY +2 Ol odzf I NBE Ay [ 2
[ I gfardim Crow Lawsnstruct students to discuss with their partners(s) what they thought it was like to live during a
time when such laws were enforced. Have students share out tegjranses.

T wSIFR GKS d2KSYy gSNB GKS WAY /NB¢g [l6a 9YyF2NOSRKe aS(d

de

yiSEQ

iA2Y

vocabulary wordReconstructionwithin the text. Refer to the anchor chart of that vocabulary word that was madeeat
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beginning of the class. With their partner(s), have students discuss if they have ever heard that term before or have t
discuss a possible time when reconstruction was needed. Have students share out their responses.

T wWSIR UGMSNS KikSe OFffSR GWAY [/ NRgeKE aSOGAzy G2 GKS
GKSNBE (GKS yIYS GWAY [/ NRgé¢ OFYS FTNRY IyR KIFI@S aiddzRSy
out theirresponses.

T wSIFR GtKWRFTEDMISNI / 1 dzaSaé asSOlA2y (2 GKS &aiddzRSyida FyR
grandfather clause is. Have students share out tresponses.

f wSIFIR GKS a.ft1 01 /2RSa¢ |yR a¢KS 9y R rRal make Yure/toBin ouf thesd 3
vocabulary wordBlack Codesyithin the text. Refer to the anchor chart of that vocabulary word that was made at the
beginning of the class. Tell students to think and share with their partner(s) what Black Codes wardasifave
students share out theiresponses.

f wSIFIR aGLYyGSNBadGdAy3 CcrOGa Fo2dzi WAY / NRg [Fgaég aSOGAZ2Y

words theGreat Migrationand Separate but Equaithin the text. Refer to the anchahart of that vocabulary word that
was made at the beginning of the class. With their partner(s), have students talk about why African Americans movec
or out West. How do you think their lives changed when they moved? Have students share a@speinses.

Note: Place vocabulary words on word wall.

Activity 4: Fluency Practice

' FGSNI NBIFIRAYy3 GKS SYGANB LI aalr3asSsz 32 o6k 01 G2 aSOoiiaksy
about how white people who could notad could still vote; however, in the previous section it was said that if an African
American could not read, they could not vote. Reread this section to students sentence by sentence and have studentd ech
back to you. This will help aid in readifluency and give you an opportunity to have more of a discussion on the section.

a

Activity 5: TextDependent Questions
V Afterreading,encouragedeeperconversatioron what life mayhavebeenlike duringthe GreatDepressionHavestudents
answer the text dependent questiondandout 4.3: Jim Crow Laws Text Dependent Questidtave students answer
questions in pairs or smajtoups.

Activity 6: Writing Activity
Note: If studentshavenot receivedinstructionon howto write asummary, providethat instructionbeforeassigninghistask.

1 North

NI yRT

D rea

Have students write a summary of tlisicle.

a {
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V Whengradingthe summarythe focusshouldbe on contentand comprehensiorof the article. Thesummaryshould

include:
1

il
1

=4 =4 4 4 -4 8 2 -9

T
T

For students who are EL, have disabilities, or perform/read well below the grésle!:

Extensions and/or a more advanced text for students who perform/read well above grade level:

Jim CrowLaws, hamed after a character in a song, were laws that creagebgation.

From the late 1800s to 1964, Jim Crow Laws eeferced.

AfricanAmericansandwhite peoplecouldnot occupythe samespaceeachhad separatewaitingrooms,ticket
windows,schools, burial grounds, and prison cells to nanfena

AfricanAmericans were prevented from voting due to poll taxes and having to pass a réasting

If white people could not read, they were still able to vote if their ancestors had voted patie
Black Codes made it easy to arrAfticanAmericans.

In 1954 many AfricalAmericans organized argotested.

In 1964 segregation was found to tegal.

Many African Americans tried to flee the South to get away from Jim Caus.

Jim Crow Laws we not just for African Americans, but also for people of Chinese ancestiydiads.
Separate but equal was used to jussigregation.

Provide an example of a written summanith the different partdabeled.

If studentshavebackgrouncknowledge havethem compareandcontrastthe GreatDepressiomwith
another historical event. If they do not have the background knowledge, provide them with another
article to use for the compare and contrasitivity.

Reflection and Closing:

V Provideanexitticket with the activity, GiveOneGet One.Theactivity callsfor studentsto write down onethingtheylearned
in the lesson. Then students must find another student in the class (usually the teacher will give directions regardmng
find apartner. ExampleFindsomeonewho wasbornin the samemonth asyou.) The studentswill gettogetherandtell each

how t

a {
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other what they learned. They must write down what their partner said. That is how they give an idea and get one in
The teacher will be walking around the roomensure the conversations stay on track.

Provide students with the following directions:

V Exploredifferent formsof nonfictiontext (e.g.,newspaper/magazinarticles,biographiesjnformational/historicalext).
Identify the different textfeatures that the authouses.

V Discuss with your parent or guardian the important information that eachfesature adds to thetext.
V Write down information learned from text features to clanifgderstanding

See pages 13 and 14 of thReamily Guide for Student Success.
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Handout 4.1: Civil Rights Jim Crow Laws

REX
THEATRE ,
FOR COLORED PEOPLE

et

Jim Crow Drinking Fountain by John Vachon Rex Theatre by Dorothea Lange

What were theJim Crow laws?

Jim Crow laws were laws in the South based on race. They enforced segregation between white
people and black people in public places such as schools, transportation, restrooms, and
restaurants. They also made it difficult for black peopledte.

When were the Jim Crow laws enforced?

After the Civil War, there was a period in the South called the Reconstruction. During this time the
federal government controlled the southern states. However, after the Reconstruction, the state
governmentgook back control. Most Jim Crow laws were put in place in the late 1800s and early
1900s. Many of them were enforced until the Civil Rights Act of 1964.

Why were they called "JinCrow"?

The name "Jim Crow" comes from an Afrigemerican character in a sg from 1832. After the

song came out, the term "Jim Crow" was often used to refer to Afsfaaericans and soon the
segregation laws became known as "Jim Crow" laws. Jim Crow laws were designed to keep black
and white people apart. They touched on manpeds of society. Here are a few examples of laws
in different states: AlabamaAll passenger stations shall have separate waiting roomsepatate
ticket windows for the white and colored races. Floridéhe schools for white children and the
schooldgfor black children shall be conducted separately. Georglze officer in charge shall not

bury any colored persons upon the ground set apart for the burial of white persons. Mississippi
Prison wardens shall see that the white convicts shall have sepapartments for both eating

and sleeping from the negro convicts. There were also laws that tried to prevent black people from
voting. These included poll taxes (a fee people had to pay to vote) and reading tests that people
had to pass before they coulabte.
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Grandfather Clauses

In order to make sure that all white people could vote, many states enacted "grandfather” clauses
into their votinglaws.Thesdawsstatedthat if your ancestorscouldvote beforethe CivilWar,then

you did not have to pass the reading test. This allowed for white people who could not read to
vote. This is where the term "grandfather clause" corfiem.

BlackCodes

After the Civil War, many southern states created laws called Black Codes. These laws were even
harsher than the Jim Crow laws. They tried to maintain something like slavery in the south even

after the war. These laws made it difficult for black pkeojp leave their current jobs and allowed

them be arrested for just about any reason. The Civil Rights Act of 1866 and the Fourteenth

' YSYRYSyd GNARSR (2 Ldzi 'y SyR ih@eridafsBeganitofighl / 2 RS
segregation and the Ji@row Laws by organizing and protesting. In 1954, the Supreme Court

declared that segregation of the schools was illegal in the famous Brown v. Board of Education

case. Later, protests such as the Montgomery Bus Boycott, the Birmingham Campaign, and the

March on Washington brought the issue of Jim Crow to natiatiahtion.

The End of Jim Crow Laws
Jim Crow laws were made illegal with the passage of the Civil Rights Act of 1964 and the Voting
Rights Act of 1965.

Interesting Facts about Jim Crow Laws

TheU.S. army was segregated until 1948 when President Harry Truman ordered the armed services
desegregated. As many as 6 million Afridanericans relocated to the North and West to get away
from the Jim Crow laws of the south. This is sometimes called that Gligration. Not all Jim Crow

laws were in the south or were specific to black people. There were other racial laws in other states
such as a law in California that made it illegal for people of Chinese ancestry to vote. Another
California law made itldgal to sell alcohol to Indians. The phrase "separate but equal” was often
used to justify segregation.

Read more athttp://www.ducksters.com/history/civil_rights/jim_crav_laws.php
This text is Copyright © Ducksters. Do not use without permission.
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| ' yR2dzi nonyY +20FodzZ I NBE Ay [/ 2YyGSEG F2N 4/ ABAt v
1.0imCrowlLaws ¢SNB flFga Ay (GKS {2dziK 6l aSR 2y NI OS«a
white people and black people in public places such as schools, transportations, restrooms, and
restaurants.

A. What do you think this wordheans?

B. What clues helped you determine the meaning?

AT @ 2 diNg CivigWins théngdiia O 2 dzf R

2.0Grandfather Clausés & i I G
NEFRAY3I GSadoé

u
y2i KIFI@gS G2 L) aa

A. What do you think this wordcheans?

B. What clues helped you determine timeeaning?

3. & ! ndanya 6 million AfricanAmericangelocatedto the North and Westto getawayfrom the
Jim Crow laws of the south. This is sometimes calledtteatMigration.

A. What do you think this wordcheans?

B. What clues helped you determine timeaning?

a{ 9ESYLX I N ! yAi D NJ R Edition 2



Pagdq 43

Handout 4.3: Jim Crow Laws Text Dependent Questions

1. Using the text to supporgour answer, explain Jim Craaws.

2. How did those laws impact African Americans? Use evidence from the text to support your
answer.

3. How do you think African Americans felt about these laws? Use the text to support your
answer.

4. Whatwasthd dzii K2 ND& LJdzN1Xexd?S Ay oNRGAYy3I GKAaA

5. Where in the text does it infer that Africalamericans were not treated fairly? Give specific
example from the text to support yotininking.

6. In one sentence, explain what this textisout.
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Lesson 5: Introduction to the Dialect dflississippi Bridge

Focus Standard(sk.4.1f, L.4.3b, L.4.3c
Estimated Timel day
Text(s):Class set dlississippi Bridgby Mildred Taylor

Resources and Materials:

Word Wall with all previously taughtbcabulary words that pertains to thisit
Posterpaper

Markers

Handout 5.1KWL

Handout 5.2: The Mightylississippi

= =4 —a -4 A

Lesson Target(s):
1 Studentswill explorethe bookthey will be readingfor the remainderof the unit.

Guiding Question(s):
1 Howdo youthink the GreatDepressiorand JimCrowLawswill fit into the story?
1 Whatdo youthink this storywill be about?
1 Whyisthe bridgesignificantin this story?

Vocabulary

Academic Vocabulary: Instructional Strategiegor Academic Vocabulary:
1 Character .
1 Event A Introduce words with studenfriendly definition andgictures
 Explicit A Model how to use the words writing/discussion
1 Infer_ences A Read and discuss the meaning of word in multipletexts
T Setting A Create pictures/symbols to represewbrds
A Write/discuss usig thewords
A Act out the words or attach movements to therds
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Type of Text and Interpretation of Symbol

Instructionalsupport and/or extension suggestions for students who are EL, have disabilities, or perform/r
well below the grade level and/or for students who and/or a more advanced text for students who

perform/read well above grade level.
Vv AssessmenfPreassessment, Formative, Self, or Summative)
Instructional Plan

Understanding Lesson Purpose and Student Outcomes:
V {GdzZRSyia NBOASs GKS F2tt2¢6Ay3 aL /[y {GFrGSYSyitaeg F2N
easy anctircle the parts that seemifficult:
1 I can orally present my predictions about the content of tioeel
1 I can understand how formal English Language vs. informal English Langussege is

Anticipatory Set/Introduction to the Lesson:
Hand out the books tthe students, but make sure they do not open them. Have students look at the cover and read the blurk

the back.
V Onastrip of paper,studentswrite downwhat they think the storywill be about. Thenstudentsdiscusawith their elbow

partner what they wotedown.
For students who are EL, have disabilities, or perform/read well below the griaiel:
1 Provide students with a sentensearter.

Extensions and/or a more advanced text for students who perform/read well above grade level
1 Have students connedtheir predictions to another text or a persoretperience.

Activity 1: Predictions

DistributeHandout 5.1: KWL
V Previewandpredictthe story- handout the KWLchartfor MississippBridge Doa picturewalkandhaveconversationsbout

the predictionsRemind students about the previous lessons. They will Tih@kShare their ideas about how the previous
lessons will impact thistory.
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V Studentdillinthed Y y 2addé 2 | & & S | padyod the KWLchart witha partner or table group.Oncegroupsarefinished,
IANRPdzLJA aKFNB 2dzi ¢KI G GKSe aYy26¢é yR a2lyid (2

Activity 2. Vocabulary

£ S NI &

T NP

Introduce Academic Vocabulary by having students complete a chart like the one below. As the students complete the kkhart, wal

around and monitor progress. Compile the words students do not know and complete a Frayer model with the few words left.

Vocabuary Words Words | can define Words | have seen/heard 22NRa L R2Y

Note:h LJGA2Y Il f RAA&AOdzaaA2y 2y NIOAlItfte aSyairidAadS 62NR o0fr{SS
You may be able to pull resources from the school counselor orthawe come and speak to your class if you feel that may be
beneficial.

Activity 3: Language
Conduct a miniesson on sentence fragments and fan sentences. Tell students that they will learn how to identify sentence

fragments and ruron sentences. Explay G KIF & aSydSyO0S FNI3IYSyda NB yz2id 02YL]
gSFOGKSNE Aada y20 | O02YLX SGS (0K2dzAaAKIOT GKSNEB F-anddencawvith thiss v 2
SEIF YLX SY d¢KS 6SI G§KENRA YA DY A-Orsantenck Betabse ifitBr/tWHoxonipléte thoughts. A sentence
fA1S GKAA OFy 068 TAESR o6& IFRRAYI | TS84 $2NRa (2 22 V&K

Distribute Handout 5.2 The Mighty Missiggi By Kate Paixdand address the fact that these errors represent common errors that

students make and how the corrected versions are common ways to correct these errors.

V Students read the passage independently and look for the errors in the sentéees students reread the passage with
their elbow partner or in a small group. Together, students pick out the sentence fragments/run on senfEmegésacher
than asks for a group to share one of the errors they found and models how to edit and teiismake a complete
sentence. Studat groups then work together toorrect the other fragments and ruon to complete sentences. Students
share out sentences that weo®rrected.

Activity 4

Direct students to look through the novel, paying attenttordialogue, and discuss the writing style of the novel. Many sentences

are not written in formal English, but rather informal.

a
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V Studentsdiscussow the writing stylereflectsinformal,conversationaEnglishDiscussiow sometimesauthorswrite in an
informal style in order to remain authentic to a specific setting (time AlDe/region).

V Guidediscussionsboutwhenit isappropriateto useinformal Englisrandwhenit isappropriateto useformal EnglishBe
sure to emphasize thdahe context determines the appropriateness and correctness of the grammar and that not every|
context calls for formal English; however, there are specific contexts in which it is necessary to userigtisial

Discuss how the author used punctuati®® NJ a e f AaGA O SFFSOG O[] PndoovEI &dzOK I 3
are several uses of the apostrophe in this manner throughout the text.
V Students explain what kind of effect was the author trying to achieve?

Explain that this aatext allows for punctuation to be used intentionally for stylistic effect.
V Students explain in what context using an apostrophe in this manner would ragiyepriate.

Guide students through a discussion about how to use apostrophes appropriatelyaredammal context.

Explain to students that every day they will pretend as if the characters were talking in a different setting that requieed m
formal English so every day they will pick a few sentences from the book and change them to from atfiagmeon to a
complete sentence.

Note: Be sure to avoid calling the language and the punctuation in the novel incorrect because this could create a misconce
about language and punctuation. The language and punctuation in the book is not indorrénat context. Instead, focus on

how this language could be adjusted to be appropriate in a different context. Research abotsvatrieng for more

information on this topic.

Follow the sequence below to model how the process is to be completed.

1 Step oneDisplaythe following sentence so all students can see it. The students will write the sentence in their writing
journal and copy what the teachdoes.

G2Stf> L R2y Qi WAaLISOG AG YIFIGOGSNIy2ySo /FyQd odze Al

Model how to edit the sntence and have students do the same in their notebook.

0KS
ption
20l e a

a
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1 Step two: Write the following sentence down so all students can see it. Students will write the sentencenpttéimiok.
G2Stfsx GKS@ Y2ad GAYSa INBZ INByQl (KSe@Ké¢ o0LIAP MmO
With the students edit the sentence together.

1 Stepthree: Studentswill picktheir own sentencewrite it in their journal,andeditit. Walkaroundandmonitor workand
guide students aseeded.

Note: Repeat step two as needed until students acenfortable with the process

For students who are EL, have disabilities, or perform/read well below the gréeles|:

1 Givestudentssomethingto drawfrom. Providethemwith grammar/languageules that will be
discussed during the lesson and allow thennewiew it before thdesson.

Reflection and Closing:

V On an exit ticket, students reflect on what they learned about formal and informal language and write a summary of w
they learned. Collect exit tickets and checkdoderstanding.

Note: If there areany gaps in what they learned, cover that information on the following day.

For students who are EL, have disabilities, or perform/read well below the gréle!:
1 Give them a written summary from the lesson that has key words replaced by a blank. Have
students fill in theblanks.
1 Some students would benefit from a word box for abaeévity.

a
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Homework

Provide the following directions to students:

After reading a book, sum up the book in one or two sentences. Decide what the gotiyevas about. Then give details that

support the main idea of the story.
Note: For longer books, tell the main idea and key details in each chapter, rather than the entire book.

See page 6 of theamily Guide for Student Success
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Handout 5.1: KWL Chart

Name

Date
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K
What | Know

w

What | Want to Know

L
What | Learned

a
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Handout 5.2 The Mighty Mississippi By Kate Paixao

Adapted from ReadWorks

The following passage about the Mississippi River has several sentence fragments-ansl.run

The Mississippi River is one of the longest rivers in the world it flows from rmgauth
through the United States.

The Mississippi begins in the northern U.S. state of Minnesota. The river then goes south
for more than two thousand miles. All the way to the state of Louisiana. There, the mighty
Mississippi empties into the Gulf of Meg.

Native Americans depended on the Mississippi for thousands of years they were the first
peoplein North America.Someonenho is nativewasbornin the sameplacethey still live. Native
Americans traveled the river by canon. Ate fish that lived in the water. They called tha rivér A 1
zibib 2 KA OK NYNBP@HaIPé&o A

Today, boats bring important items up and down the river daily it is more than just a
highwayfor boats.TheMissisgppiishometo all kindsof animals More than 250typesof fishand
at least50kindsof mammals.TheMississippalsosupportsmillionsof people.Manycitiesrely on
the river for their daily water supply. At led#ty.

The big river is a vemgnportant river.
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Handout 5.2 The Mighty Mississippi By Kate Paixao

Adapted from ReadWorks

Corrected version

TheMississippRiverisoneof the longestriversin the world it. It flowsfrom north to south
through the United States.

The Mississippi begins in the northern U.S. state of Minnesota. The river then goes south
for more than two thousand milesll the way to the state of Louisiana. There, the mighty
Mississippi empties into the Gulf of Mexico.

NativeAmericanslependedon the Mississippfor thousandf years Theywerethe first
peoplein North America.Someonenho is nativewasbornin the sameplacethey still live. Native
Americans traveled the river by canaend atefish that lived in the water. They called the river
a A aA wHichYoSA y NI @ 3 NIb £

Today, boats bring important items up and down the river ddilys more than just a
highwayfor boats.TheMississippishometo all kindsof animals specificallymore than 250types
of fish and at least 50 kinds of mammals. The Mississippi also supports millions of péaple.
At least fiftycities rely on the river for their daily watsupply.

The big river is a very important river.
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Focus Standard(sRL 4.1, RL.4.3

Additional Standard(s)L.4.1f, L.4.3b, L.4.3c
Estimated Time90 Minutes

Text(s):Class set dflississippi Bridgby Mildred Taylor

Resources and Materials:
1 Handout 6.1 Sectio®ne Vocabulary Words @ontext

Handout 6.2 Excerpts for Fluency Practice; pds
Handout 6.3 Alternatives to Round RoBreading
Handout 6.4 Section One Text Depend@uiestions
Handout 6.5 Everi¥lap

Handout 6.6 Homework for Secti@ne

Handout 6.7Homework for section one, pag@sl5

= =4 4 A4 -8 -2

Lesson Target(s):
1 Students will use the details and examples in the text to explain ornméaning.

1 Students will read closely and find answers explicittgxb.
1 Students will read closely and find answers that riegjan inference.

1 Students will locate sections of a text where characters, settings, or eventtescebed.

1 Students will use specific details from text to describe characters, settinggents.

Guiding Question(s):
1 How does the author use detadsid examples in the text to explain or infaeaning?
1 Can you locate sections of a text where characters, settings, or everdeseabed?

1 Can you use specific details from text to describe characters, settinggemis?
Note: This book is not writtein chapters, but has been broken up into two sections:

a {
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1 Section 1: Pg3-15
f Section2: Pgs15-22 startsat bottom on pagel5;a 2 K Miz HattiewasY I { Ay 3 oD D€
Academic Vocabulary: Instructional Strategies for Academic Vocabulary:
% CE:CSL?Cter é\ Introduce words with studentriendly dgfinitio_n angictures
T Explicit 'f‘ Model how to use the words writing/discussion
1 Inferences A Read and discuss the meaning of word in multgaletexts
1 Setting A Create pictures/symbols to represenbrds
A Write/discuss using thevords
A Act out the words or attach movements to therds
In-Context VocabularyyseHandout 6.1 Strategies for Teaching How to Determine Meaning from
1 Exchanged Context Clues:
T Primping A Definition
A Restatement osynonym
A Contrast orantonym
A Comparison
A Examples
A List orseries
A Couse aneffect
A Description ofnferences
Direct Instruction Text Vocabulary: Instructional Strategies for Direct Instruction Text Vocabulary]
% cE))ép;gLesdness é\ Introduce words with studentriendly definition angictures
q Particular 6 Model how to use the words wmriting/discussion
1 PotbelliedStove A Read and discuss tmeeaning of word in multipleontexts
1 Slur A Write/discuss using thevords
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Type of Text and Interpretation of Symbol

Instructional support and/or extension suggestions for students who are EL, have disabilities, or perform/
well below the grade level and/or for students who and/or a more advanced text for students who
perform/read well above grade level.

\% Assessment (Prassessment, Formative, Self, or Summative)
Instructional Plan

Understanding Lesson Purpose and Studénttcomes:
V Studentsreviewthe followinga Can{ G I (i S YoBthidlesbn Havethem underlinethe partsof the statementsthat seem
easy and circle the parts that seehfficult:
| can use the details and examples in the text to explain or méaning.
| can read closely and find answers explicitliext.
| can read closely and find answers that requirerd@rence.
| can locate sections of a text where characters, settings, or eventkeaoeibed.
| can use specific details from text to debe characters, settings, events.

= =4 —a -8 9

Anticipatory Set/Introduction to the Lesson:
V Studentsgpickasentencefrom pages/-15that iswritten in informaldialect. Theywill write the sentencein their
grammar journal and rewrite it in a formadanner.
V Studentsexchangeheir work with elbowpartnerandtheir partner will reviewtheir work. Randomlychoosea sentence
FNRY a0dzRSyd 62N] (2 dzaS Ay 3FdZARAY3I | wiklkh a0dzaaAz2y | YR

State, write, and display the question®K S Rl & &2 &dGdzRSyida OFy 1SSLI AY YAYyR i
guestions are:
1 Using evidence from the text, describe how Rudine was treated vs. how Ms. Mattie was treated when they were look
the hat.

a {

1 How do you think Rudintelt?

f  Whatdoesthisactiontell youabouthow peopleweretreated duringthisi A Y 8séedidencefrom yourreadingtoday to
supportyouranswer.
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For students who are EL, have disabilities, or perform/read well below the grésle!:
1 Write downasentencerom the bookandaskstudentsto find as leastthree grammaticakrrors.
Studentswill correct the sentence in theext.
Extensions and/or a more advanced text for students who perform/read well above grade level:

1 Studentdind adifferent sentenceandwork with a partner to createa mini-lessonin languageor that
sentence.

Activity 1. Vocabulary

V Review vocabulary words from previous lessons by playing a Word Wall ganttargkeit 1.4: Word Wall Gamdsr ideas.
Explain that efore they read, they will need to be introduced to some important vocabulary. Introduce Dis#aiction
+20Fo6dzf  NB dzaAy3d GKS AGNFXYGS3IASE ftA&aGSR Ay (KS aLyasidkdzOq

A2

Direct Instructim¢ SEG +2 OF 6dzf | NBE ¢ &S Ol A 2Djsplay, lredd, ahd& discuss§hdse yofds gind thelr fneainifigS in

multiple contexts:
Particular
PotbelliedStove
Expectedness
Oddjobs

Slur

S E ]

Activity 2: Reading Fluency
Note: Fluent reading includesccuracy, rate, and prosody. Students must be aware that those three components help them bg
better readers. Reading slowly tends to make the reader forget what they are reading because they are focusing on the rea
word by word. Explain to studentsat being able to read fluently will help them witbmprehension.

Fluency practice:
V Echo read the first paragraph excerptsidandout 6.2: Excerpts for Fluency Practice, pagd®$.7Read one sentence, with
fluency and expression, and have students rekaadt sentence back to you using fluency and expression. Once you have

BCcome
ding

done

one sentence at a time, chunk the paragraph into three sections and do an echo read again. Once students have practiced

give them an opportunity to choral read the boghcerpts.

a {
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Activity 3: Reading Text
The class readsagesr/-15. As a teacher, you can choose how you want to have students read. Provide a model readardiae
6.3: Alternatives to Round Robin Readifay other suggestions.

Activity 4:
V Asstudentsarereading,havethem answerTextDependentQuestiondHandout6.4: SectionOneTextDependentQuestions.
Makesurethey arerereadingthe selectionto searchfor the answer.Studentscanwrite the pagenumberor paragraphwhere
the evidence wasound or use highlighters to mark thémdings.

V Monitor and make note of student progress goatticipation.

Activity 5: Understanding the Text
V After students have read the assigned text, guide students in a reflection on the pages read. On chatirpaptorm
events from theeading.
V  Students write event ideas on sticky notes in their table groups. After a few minutes, have students at each table list
event ideas they wrote down. Write their ideas on the chaaper.

Remind students that theaformation used in their event maps should come from the text read today. They should be able to
specific details from the text.

V Guide a class discussion regarding the events listed and be sure to point out how the characters acted or respomded
theseevents.

V Students completédandout 6.5: Event Mapo demonstrate comprehension of SectiOne.

For students who are EL, have disabilities, or perform/read well below the gréale!:
1 Give students page numbers for the text dependgaestions.
Extensions and/or a more advanced text for students who perform/read well above grade level:
1 If students are comfortable with the materials and process, have them create questioamswdrs
from the text.

some

draw

dur

a {
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Activity 6: Writing
V Usinghandout 6.6: Summary Graphic Organizstydents write a summary dflississippi Bridgthey read today. Review
with students the rules for summarizing a text. Use summaries to gauge students understandinigsddine

Note: Create an anchor chart witthe elements of summarizing for students to review when writing their summary.

For students who are EL, have disabilities, or perform/read well below the gréael:

1 Allow the students to use teacher given notes @uanmary.
Extensions and/or a more adnced text for students who perform/read well above grade level:
9 Students can infer or use background knowledge to contribute t@#sggnment.

Reflection and Closing:
V On a sticky note, have students write down whether their predictions were correeir sorfiot.

Homework

V Studentgeceivea copyof two excerptsfrom today'sreading(Handout6.6) andcompareand contrastthe two
conversations using a Venn diagram. Students summarizxtezpt.

a{ 9ESYLX I N !yAi D NJ R Edition 2



Pagd 60

Handout 6.1: Vocabulary in Context for section ondississippi Bridge

1. Exchanged; pd.3

Fo2dzi K2g 020K GKSANI FFYAfASAE 6SNBE R2AyIoé

A. What do you think this wordheans?

B. What clues helped you determine the meaning?

Primping; pg. 15

G2Stf> Ad adz2NB Aa LINBGprénpingf 8§ KBEEKSETADLFYFTFRE a¥

A. What do you think this worcheans?

B. What clues helped you determine tmeeaning?
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Handout 6.2: Excerpts for Fluency Practice, pagd$7

(Excerpt from Mississippi Bridge by Mildred Taylor, Pg. 10)
Gb263 wdzZRAYSS @&2dz {y26 L
2y 0S8 &2dz R2x é2dz 326G+ 18
2y @2dzNJ KSI NRd¢E

OFlyQi €S0 &2dz GNB 2y
S /

L) Ad® FyQiQ 0SS O0NRYZ

(Excerpt from Mississippi Bridge by Mileld Taylor, Pg. 15)

Gl 4G tA1S GKIFG adaNB Wy2dzZaK g2dzZ R Llzi | fAGGES 3
@2dz 32 WKSIR GNB AG 2y> aAl 1 FTGGASK LG adaNB ¢2d
aAl 1 1FTUGGAS GdzZNYy SR LY dzWwe KNBRP{EdDDSHY / 6§ VDK 2a2Ky 2

Ay (KS&4S KIFENR GAYSaodé

G2Stfx A0 62yQl Kdz2NI y20KAYQ 0Q GNB Al 2yd ¢ KSN
GD2 2yX aAl 1 FGGASET ONRIKGSY dzLJ GKS LI FOSd LG 0o

Miz Hattie took the hat and placed it on that mop of red hair of hers. She pinned it down with a
huge stickpin. Rudine and her mama were still in the store. | seen them watching.
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Handout 6.3: Alternatives to Round Robin/Reading

Breakin Read.One group of students or the teacher starts reading orally. All other students
follow along silently. The teachers interrupts in rsehtence or migpassage to switch which
group will read orally next.

Choral Readind.he whole class or group reads a pantaf the text together. This approach
gives less able readers a chance to imitate and practice appropriate oral reading.

Echo Readindgl'he teacher reads first, then students echo matching the fluency and emphasis.
Usually one sentence is read at a time.

Ewveryone Read Torhis format allows everyone to do initial reading individually and aloud, while
the teacher provides support. The teacher gives students a purpose for reading and tells how
much is to be read. After the section is read, the teacher follggvaiith questions about the
section. Students discuss the questions in pairs or a small group. With this strategy everyone
reads the text individually in whatever way is appropriate in order to find out specific
information they will share with a partner éheir group.

Impress Readingl'he teacheandstudents read a passage aloud at the same times. The students
are simultaneously hearing a good model and mimicking that model. This direct, guided practice
helps with impression, pacing, and fluency.

Inquiry ReadingStudentsreadsilentlyfor apurpose.Theteacherggivethe studentsa question
to answeror ananswerthey haveto find supportfor from the text.

LGQa ! ff Ly Teadher prépdes ptasdpeebsitionaldphrases, dependent
clauses, quotations, ete: students may have difficultly reading in a passage. Prior to reading,
students practice the phrases prior to reading from flashcards, handouts, or chorally.

Paired or PartneRead.One partner reads and the other partner listens. Usually each reads a
sentence or a paragraph at a time to complete a passéige listener has a job to highlight,
underline, or point to the passage being reRdrtners read and then ask questions of each

other or share highlighted information at the end of the reading. This can be done with triads as
well ¢ one reads, one highlights, and one summarizes what rgasl at the end of the reading.

listener has a job to highlight, underline, or point to the pggsbeing readPartners read and

then ask questions of each other or share highlighted information at the end of the reading. This
can be done with triads as wellone reads, one highlights, and one summarizes what was read
at the end of the reading
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Playschool GroupdJsed for rereading, students are divided into groups with mixed ability
readers. One student acts as the teacher keeping group on track, asking questions, assigning
reading, etc. Students then read for a purpose: actingeostory, completing graphic organizer,
discussing story elements, etc.

wS | RS NA QWherkéatliniyg & $taby or play, students are assigned different parts to read
aloud. One student or pairs or triads read the individual parts or dialogue.

Sticky Note Partners are given sticky notes to mark things they want to remember. There are a
limited number of notes and partners have to decide together what to mark as important,
interesting, or confusing.

Stop and JotRead to a certain point, stop and have statiewrite.

Three Ring CircuSeacher assigns a variety of reading arrangements. Some students read in
partners, some individually, some in triads, etc.

Two Read Then One ReadPartners read passage chorally. Then one partner rergadsage.

Whisper ReadSimilar to Everyone Read To, students read aloud, but in a whisper. The teacher
monitors the group or class to see and hear who is reading for themselves. This is an effective
strategy for a small group.

You DecidePartners can read passatpgether in any way they decide.
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Handout 6.4: Section One Text Dependent Questions (p5y

1. Using evidence from the text, describe how Rudine was treated vs. how Ms. Mattie was treated
when they were looking at thiat.

2. Whatdoes this action reveal about how people were treated during this time? Use
evidence from the text to support yoanswer.

3. Whatdo youthink JeremySimms look#ike?Useevidencefrom the text to supportyour
answer.

4. Whatwordsdoesthe authoruseto describethe outsideof2 I f f bt@e®@s@evidence
from the text to support youanswer.
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\

What Happened?

-

Why was it important?\

~

/

When did it Happen? )

\_ / \_ J
4 I
Event
N | J
4 ) 4 N
How didit happen? Where did ithappen?
\ / N J
4 B
Who was involved?
\ J
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Handout 6.6: Summary Graphic Orgnizer

mm Somebody

[
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Handout 6.7: Homework for section one, page<l3
(Excerpt from Mississippi Bridge by Mildred Taylor, Pg. 10)

Gb2¢63 wdzZRAYSS @2dz {y26 L OFlyQi fSG @2dz iNEB 2y
2y 0S @&2dz R23X @& 2dz 3 2idgitlback f@ Bolekchaig®, ndt aftgrQdu Qon®dpBt o N
Al 2y @2dzNJ KSI NR®E

(Excerpt from Mississippi Bridge by Mildred Taylor, Pg. 15)

Gl Fd tA1S GKFG adaNB Wy2dzAaAK g2dzZ R Llzi + fAGGE S
@2dz 32 WKEWKR G NBIASK2YY &dz2NB g2dzZ R aSi 6Stf 2\
aAl 1 FGGAS Gdz2NYy SR L) dzYo NBR® aD2 2y gAGK @2dz vy
y2iG Ay GKS&AS KIFENR (GAYSaodé

G2Sttx Al 62yQl Kdz2NI y20KAYyQS®O (REKAYRSROPKE KE
D2 2y aAl 1 I0GASET ONRIKGSY dz2LJ GKS LI I OSd L

Miz Hattie took the hat and placed it on that mop of red hair of hers. She pinned it down with a
huge stickpin. Rudine and her mama were still in the stbseen them watching.

Use the Venn diagram below to compare and contrast how Mr. John treated Rudine and Miz.
Hattie. In your reading notebook, summarize these excerpts.
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Focus Standard(sRL. 4.1, RL.4.3

Additional Standard(s)L.4.1f, L.4.3b, L.4.3c
Estimated Time90 Minutes
Text(s):MississippBridge

Resources ant¥aterials:
Handout 6.3 Alternatives to Round RoBleading

Handout 7.1 Section Two Vocabulary Word€amtext
Handout 7.ZExcerpts for Fluency Practice; pt&21
Handout 7.3 Section One Text Depend@uiestions
Handout 7.4 Home work for sectiame

Handout 7.5: Pav€ocabulary

Handout 7.6: Charactéfap

CharacterAnalysis

= =4 4 4 -4 4 -4 -

Lesson Target(s):

{GdRSyGa oAttt dzy RSNEGI YR Ofpdriot OGSNAQ NBALRYyASE RdzNA Y

1

1 Students will read closely and find answers explicithgxb.

f SidzRSyiia oAttt FylLtelsS Iy FdziK2NRa ¢62NRA
guestions.

1 Students will identify characters, setting, and events in a stograma.

1 Students will locate sections of a text whereaddicters, settings, or events aglescribed.

1 Students will use specific details from text to describe characters, settinggents.

a{
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Guiding Question(s):
1 Where can you find answers explicitlytaxt?
T /1ty @2dz Fylrftel S Iy FdziK2NRa ¢62NR&a | yR NBTFS NinféréntiaRS (G |
guestion?
1 Can you describe the characters, setting, andnts?
i Canyou locate sections of a text where characters, settings, or eventdemaibed?
1 Can you use specific details from text to describe characters, settinggeois?

Vocabulary

List orseries
Couse ana@ffect
Description ofnferences

Academic Vocabulary: Instructional Strategies for Academic Vocabulary:
% CEZ\f/lsrr]?cter A Introduce words with studentriendly definition andictures
T Explicit A Model how to use the words writing/discussion
1 Inferences é\ Read and discuss the meaning of word in multyoletexts
1 Setting @ Create pictures/symbols to represewbrds
A Write/discuss using thevords
A Act out the words or attach movements to tisords
In-Context Vocabulary: Strategies for Teaching How to Determine Meaning from
1 Scraped Context Clues:
T Sneered A Definition
A Restatement osynonym
A Contrast orantonym
A Comparison
A Examples
A
A
A
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Direct Instruction Text Vocabulary: Instructional Strategies for Direct Instruction Text Vocabulary

% [Cl(ejg\cfhgdg N Y O A Introducewords with studentfriendly definition andictures
A Model how to use the words writing/discussion

1 Mumbling A
1 Sharecropping

A Read and discuss the meaning of word in multijletexts
A Write/discuss using thevords

Type of Text and Interpretation of Symbol
Instructionalsupport and/or extension suggestions for students who are EL, have disabilities, or perform/r
well below the grade level and/or for students who and/or a more advanced text for students who
perform/read well above grade level.

\ Assessment (Prassessient, Formative, Self, or Summative)
Instructional Plan

Understanding Lesson Purpose and Student Outcomes:
V {0dzRSyGa NB@GASg GKS F2tft2¢Ay3a aL /[ty {GFrGdSYSyataé¢ F2N
seem easy and circle thparts that seendifficult:
1 I can read closely and find answers explicithext.
L Oty IFylLtel S Fy | dzik2NRa ¢62NRa | YR NBTSNinfezentRISG I A
questions.
1 I can identify characters, setting, and eveints story oidrama.
1 I can locate sections of a text where characters, settings, or eventeaceibed.
1 I can use specific details from text to describe characters, settingseots.

Anticipatory Set/Introduction to the Lesson:
Explairto students,againthat the languageandpunctuationin the novelisnot incorrect,but that they arelearningto

switch uses of language based on context. Ask them again to pretend a person is using this language in a different
context.
V Studentspickasentencefrom pgs.16-22 that isincompleteor arun-on or a sentencethat containspunctuation
usedfor stylisticpurposesWrite the sentencan their grammarournalandthen rewrite it in aformal manner.
V Studentsexchangeheir work with anelbowpartnerandtheir partner will reviewtheir work.

a{
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Randomly choose a sentence from student work to use in guiding a discussion.
WSOASSE Y2 OKIFNI FTNRY LINBGPA2dza RIFI28Qa ¢62NJ o
State, write, and display the questions of the day so students can keep in neiinarthin focus for today's reading.

¢2RII28Qa& 3JdzARSR ljdzSadAz2ya | NBY

2 KFG KFELILISYSR 6AGK WSNBYeQa FILUGKSNI YR W2aAl a#swer2 g
Why do you think Jeremy reacted the way he did? Use textual eviderstgpmrt youranswer.
Whatwouldyouhavedone,if anything,in that situation?Explairwhat youwould havedoneor saidandwhy.

= =2 = Tx

For students who are EL, have disabilities, or perform/read well below the gréael:

1 Write downasentencefrom the bookandaskstudentsto find at leastthree grammaticakrrorsand
within the text and correcthem.

Extensions and/or a more advanced text for students who perform/read well above grade level:
1 Havestudentsfind adifferent sentenceandwork with a partner to createalessonfor that sentence.

Activity 1. Vocabulary
V Review vocabulary words from previous lessons by playing a Word Wall ganttar@krit 1.4: Word Wall Gamdsr
ideas.
Explain that before they read, they will be introduced to some important vocabulary. Introduce Direct Instruction Vocasiary
0KS aiN}GS3IASa tAaGSR Ay GKS aLyadaNuzaAz2ylFft { 4N § &&anTéxt
+2 Ol 0 dzf | N& the baghaing bf2hg a@niDisplay words. Read and discuss these words and their meanings in multiple
contexts.
V UseHandout7.5: PaveVocabularyfor the Directinstructionwords.Putstudentsinto groupsandassignoneword to each
group tocomplete.

Activity 2: Reading Fluency

Note: Fluent reading includes accuracy, rate, and prosody. Students must be aware that those three components help them
become better readers. Reading slowly tends to make the reader forgettivbatare reading because they are focusing on the
reading word by word. Explain to students that being able to read fluently will help them with comprehension.

T2 NJ
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Fluency practice:

V Echo read the first paragraph on pg. 21. Read one sentence, with fluency and expression, and haverstadiats
sentence back to you using fluency and expression. Once you have done one sentence at a time, chunk the paragra
three sectionsanddo anechoreadagain.Oncestudentshavepracticed,givethem an opportunity to choralreadthe entire
paragraph.

Activity 3: Reading Text
The class reads pages-2B. As a teacher, you can choose how you want to have students read. Provide a modelsead o
Handout 6.3: Alternatives to Round Robin Readiiog other suggestions.

Activity 4:
V Asstudentsarereading,havethem answerTextDependeniQuestiondHandout7.4: SectionTwo TextDependentQuestions.
Makesurethey arerereadingthe selectionto searchfor the answer.Studentscanwrite the pagenumberor paragraphwhere
the evidence was found or use highlighters to mark tfiegings.

V Monitor and make note of student progress goakticipation.

Activity 5: Understanding the Text
Guide studentsn a reflection on the pages read. On chart paper, brainstorm events from the reading.

V Students write event ideas on sticky notes in their table groups. After a few minutes, call each table to list some asen
they wrote down. Write their ideas omé chartpaper.

Remind students that the information used in their event maps should come from the text read today. They should be ale t
specific details from the text.

Have a class discussion regarding the events listed and be sure to pointvothidicharacters acted or responded during these
events.

V HavestudentscompleteHandout6.5: EventMap to demonstratecomprehensiorof SectionTwo.

pbh into

it ide

0 dr
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For students who are EL, have disabilities, or perform/read well below ¢radelevel:
1 Give students page numbers for the text dependguéstions.

Extensions and/or a more advanced text for students who perform/read well above grade level:
1 If studentsare comfortablewith the materialsand processhavethem create questionsandanswers
from the text.

Activity 6: Writing
V Usinghandout 6.6: Summary Graphic Organizstudents write a summary of the section Mifssissippi Bridgthey read
today. Reviewwith & i dzR ®g/rile@far summarizingatext. Usesummariego gaugestudentsunderstandingof the lesson.

Note: If needed create an anchor chart with the elements of summarizing for students to review when writing their summary

For students who are EL, have disabilities, or perform well below the griel:
1 Allow thestudents to use teacher given notes oswmmary.

Extensions and/or a more advanced text for students who perform/read well above grade level:
1 Students can infer or use background knowledge to contribute t@#sggnment.

Reflection and Closing:
V On a ficky note, have students write down whether their predictions were correct so faoor

V Students will receive an excerpt from today's readidgr{dout 7.4) From two questions, students choose one to read
and then summarize thpassage.
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Handout 7.1: Vocabulary in Context for section ondississippi Bridge

1. Scraped; pgl7

a { ONJ LJS

R
I32yyl 068

A. What do you think this wordcheans?

B. What clues helped you determine tmeeaning?

Sneered; pg. 20

ay
I.

SSNBRZ 2dzaf
aQa

tA1S
KdzYAf Al GAZ2Y |

A R

Gt
W2 & A y

A. What do youhink this wordmeans?

B. What clues helped you determine tmeeaning?

a{ 9ESYLX I N !yAi
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Handout 7.2: Excerpts for Fluency Practice; pgs216

L MHAMYIBIR GKS gté tlF R2yS GlFrf 1SR (G2 W2aAlad W2:
.dzii L 1y26QR GKFG gt a GKS gl @& F2N)t ! JosdsR G KS

to take it. Colored folks seemed always to have to take that kinallkaf One time | seen Pa

and Melvin and R.W. and a whole bunch drag a colored man down the road, beat him till he

FAYy Qi KFNRfeé KIFER y2 FIF0S 2y KAY WOlFdzaS KS R2Yy
never set right with me, the way Padoneglt 4y QU YRABK&@dzad (1y26QR GKI G
fSG tI 1y2¢ K2¢ kouldgstaviful ifled and hied buidd Sast think ako&ly

g yiSR (G2 R23 0f22R 2Nl y24> ¢la G2 3ISdu 2y t1I Q
done hadit.
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Handout 7.3: Section Two Text Dependent Questions (p@5Yy

1. Jeremy heard and saw the confrontation between his father and Josias. How did Jeremy
react to the situation? Use evidence from the text to supparanswer.

2. Describeacharactein the storyusingspecificdetailsfrom thetext. Useevidencerom
the text to suppostour answer.

3. Describe what happened in the story when Josias told the men he had a lujaibering
Use evidence from the text to suppgotranswer.

4. What words leyouknow what Josias was thinking during that conversatldse
evidence from the text to supp@duranswer.
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Handout 7.4: Homework for sectiotwo, pages 15822
(Excerpt fromMississippi Bridgby Mildred TaylorPg. 21)

Josias, he got what he come in for and gone out again. | waited a few minutes, then | gone out
G220 fAISARY IKS g1+ & tI R2yS GlIFf{1SR G2 W2aAlao Vv
y202Red . dzii L (1y26QR (KIFG 6l a GKS gl @& F2NIt |
for Josias to take it. Colored folks seemed always to have to take that kialtt.cDne time |

seen Pa and Melvin and R.W. and a whole bunch drag a colored man down the road, beat him
GAff KS FAYyQlU KFENRf& KIFIR y2 FIF0S 2y KAY YOI dz
FAY QG ySOSNI aSi NRARIKIGF BRAK NISTIKI KISy Bl 12 @dza R2Y
YSOSNI £t SG tI 1y26 K2 L FSStAy3as aOFdaAaS tI KS
02R& ¢l yuSR (2 R23z o0f22R 2N y2Gx ¢l a (2 3ISa 2
you done had it

Read the two questions and pick ONE question to answer.

1. Describe Pa using specific details fromekeerpt.

2. What was Jeremy thinking? How gouknow?

In your reading notebook, write a summary of this excerpt.
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Handout 7.5: Pave Vocabulary
PAVE Map

Sentence from the text:

Word

Predicted Definition:

Association or Svmbol

One Good Sentence of My Own:

Verified Dictionary Definition:

Another Good Sentence of My Own:
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Handout 7.6: Character Map

Title: Author:
et i LT R P -
7 / KI NI ProbBmID & What do you knowabout N
Va the character? \

/ \
! \
l [
! i
! i
! i
|___How did the Character Character i
| resolve their problem? / _\ i
! i
! i
! i
! i
! i
! i
! i
! i
! i
! i
! i
! i
! i
! PR O i
L [ KT NJ Taits NIp a How didthe Character

/' change over time? I

I
|
I
!
!
|
I
|
i

\ /
\ /
\, /
N, 2
\. /o
~ e
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Lesson 8: Character Trait Analysis
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T

T
T
T
T

T

= =4 -8 -8 A

Focus Standard(sRL.4.3
Estimated Time90 Minutes
Text(s):Amazing Gracby Mary Hoffman

Resources and Materials:

Handout 8.1: Character Trait Graphic Organizers
Acontainer to hold folded strips qfaper
Chartpaper

Markers

Tape

Lesson Target(s):
Students will describe the characters of a story or drama, referring to speeiids.

Guiding Question(s):

Can you describe a character in the story using spelgfals from thetext?
What do you think your character lookke?

What words does the author use to describe yobaracter?

What words let you know what the character wiiking?

Why do you think that happened that way in teery?
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Vocabulary

Academic Vocabulary: Instructional Strategies for Academic Vocabulary:

M Character
1 Describe
1 Specifidetails

Introduce words witrstudentfriendly definition andgictures
Model how to use the words writing/discussion

Read and discuss the meaning of word in multyoletexts
Create pictures/symbols to represewbrds

Write/discuss using thevords

Act out the words or attacmovements to thevords

Tt > > > e D

Type of Text and Interpretation of Symbol
Instructional support and/or extension suggestions for students who are EL, have disabilities, or perform/
well below the grade level and/or for students who and/or a mad¥anced text for students who

perform/read well above grade level.
Vv Assessment (Prassessment, Formative, Self, or Summative)

Instructional Plan

Understanding Lesson Purpose and Student Outcomes:
V {0dzRSyGa NBGASE GKS T 2thidlesson, ety sure to Lndefling thie lpait$SoY tBeysiaténientSFtizat
seem easy and circle the parts that sedifficult:
1 I can identify characters.
1 I can locate sections of a text where charactersdescribed.
1 I can use specific details from textdescribecharacters.

Anticipatory Set/Introduction to the Lesson:
V Review vocabulary words from previous lessons by playing a Word Wall gantéar@kit 1.4: Word Wall Gamdsrideas

Activity 1: Vocabulary
V Studentsusethe academiovocabularywordsfor a Frayermodel. Ensurestudentsunderstandtheseacademiaovordsbefore

moving toward the characteanalysis.
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