Calenar Time for Ym,mg Chlldren

- dren are yuite restiess an

) -Heather, a student teacher, watches as.
~Ms, Kelsey begms ca!endar time with
the 4-year-olds seated in a semislrcle s
on the rug, "What day is it today?" Ms EERE
-Keleey asks,’ gesturing toward the Iarge cal- i
endar on-an easel hext to hef When NO ONe ~ 0l
- reponds, she asks, “Well, what day was it ..
: yesterday?" The chlldren show littie anthu-
slasm forthe exerelse, but finaﬂy Mindy
. bffers, “Yssterc!ay was Frldayi" Ms. Keisey
- gays, “No, It wasn't Frtday. Mlndy Does - R
someona else know what day it was yester- S
day?" Terrance suggests, “Wednesday?”to .~ 1]
‘which Ms. Kelsey responds, “Right! And if it
was Wednesday yesterday, then what day is
it today ?” Several wrong guesses Iater, th_
3 correct answer emerges
T Ms, Keisey then_ asks Terranc

- seems confused so
‘Kelsey polnts to a box and

‘says, "That's the one for_
. today.” Althaugh the ch:l-

~ . appear Indifferent to the

- in getting them. to sayin

- solution to the date prob-
- Jem, Ms. Ke[sey susceeds

unison, “Today is '{hursday,
-February 15th." 0o
" ~Shortly after !arge group tlme




this event any differently than if he were told it is
-in eight days. In fact, it is difficult for preschoolers
SRS (o ]udge length of time within a glven day (with
5 -hours as the unit of time), such as “in two hours”
S versus “in four hotirs.” Perhaps this is the reason
E ch:ldren ona car tnp repeatedly ask, “How long

’ httle evldence that Calen. ar- actmtles that
periods of time (a month a week) are meamngful for Chl_

before and after

Bamers to meanmgful part:c:pation
To partlctpate mean]

- chlldren must under

R -mg, afternoon and evenzhg, Su
‘and $0. on Chlidren also must be able to coneep

d onally, as ehlldren attend'to Ithe sual calendar,

the present (Fnedman 2000) For exampte ho_
“October 30 when today is October 52 How |
‘end? Preschoolers carmot usually ]udg 1




teachers may hope they will learn numeral recognition

and one-to-one correspondence. Early childhood special- A poster with illustrations or ﬂhOtOS of
ists have cited numbers, spatial reasoning, patterning,

logical relations, measurement, and early algebra as key the day’s activities in sequence can be

components of young chl]dren s mathematical growth heipfu! for all young children.
(for example, Greenes 1999 NCTM 20000, However, most

_ Y think I will make a pattem w;th amy beads, My paltem is-
- biue yellow, red blue, yeilow, red ‘What kind of pattern can

4-year-olds are not ready to grasp the complex concepts o

nlvolved in dates (E.therldge &Klng 2005) i i _
st usefui format-f hmg_ them For exam—' '

Math concepts

Learmng expenences that cenier on mathematlcal con-_'-
cepts should not only be en]oyable and meamngful but also’ s
direct children’s thlnking toward and focus it on, 1rnp0rtant'_': : S 8 e T
mathematical ideas (Trafton, Reys, & Wasman 2001) Giving - Z.Better atternatives at group time
preschool children opportunmes to eprore and experl- :

.-'::group actmty such a' calendar s

ment individually with math concepts using concrete mate L If focusmg on: the calendar 15 not an appropnate way tO A
rials with a responsive ; adult to, question and gmde learnmg, _:-_antroduce young children to tlme concepts numeracy, and IR
is likely to be more meanmgful and beneﬁC,a; than havmg - theother concepts mentxoned above, then what are some. R

'-better ways" S
. The followmg ewdence-based practlces are 1 'ely to be :

young children pamcxpate in awhole group dlscussmn of__"- o

such concepts centered on the caiendar - - Lk AL
For example, a teacher can help children nouce patterns S more effect:ve than calendar aCtIVltles in. presentlng tlme i
in the environment ‘and in their work and exp]am the pro- S _._concepts to young chlidren e U

_cess of pattermng both at cn’cle tlme and mcimdually A
:teacher mxght]om a chlld who is. strlngmg beads and say, :

-: -. Pictu_re schedules '.

you rnake thh your beads'?” These approaches can help
B ch:ldren bulld thelr own patternmg ablht!es :

: 'Other knowledge and skllis o




chronicling recent events, they can revisit and discuss past

shared events. :
Along these same lines, the teacher can collect sampies

of children’s work in a notebook as a visual record of 8

shared events, Children can take turns contnbutmg work to_

this community notebook. When teachers encourage Chll—-

_ Games

Games are “another way for children to begin to get a feel

i for.the length of: various units of time and the vocabulary
. associated i wil
o how many seconds 1t takes to walk from one side of the

'them For example, children might guess

cher or another child

dren To tell peers or their lamilies The story of their O ect
P ¥ ProJeth.. B ':can tlme it wrth a watch Or a teacher might ; ask the chil-

“idren to guess ‘how' many mmutes it wll} take. fora snowball L E
~to melt 1ndoors and then tlme it witha clock They mlght e
S guess how many hours it Wlll be antil story time, tally the 0
": _'hours as they pass and then compare the result with then‘ S 3
i _estlmate These experlences wlth umts of time: (seconds, REIESE )
: _mmutes, hgurs).can lead to. dlscuss]ons about pomts in:
_'f’nme durlng the school day and the relatwe distance in 'the ' N
B future of these. pomts in'time,’ For exarnple the teacher - o
: _mlght say, “We are going to the Ilbrary at nine’ o "clock, and
-fwe wﬂl go. outSIde at ’Een o clock Where are we gomg ﬁrst'?” R

the chrldren strengthen the:r understandlng of the way an

event unfolds w1th the varlous actlwtxes takmg piace ina i

'-tlme sequence ST

ge Documentatlon dlslﬂfﬂv’s '. :

understand and conceptuahze that a day 1s a. umt '
and talk about 1t w1th increasing clarlty ‘For -exam'_ {

The teacher can emphasr_ t }
; before, after, Iater, ear{zer, as the ch'l

; '_P;o}'?e'lct Wo'rk__

frs another way to gwe

ren opportunltles to. acqulre
any concepts nd skllls related to tlme (Helrn & Beneke, "

Project work lends itself to planning
future events and keeping a record of
events that happen over time.




However, in such cases it is helpful for the teacher to reas-

sure learners that fuller understanding will come and that

it often takes prai:tice to master a concept, and to indicate

in other ways that iee_ling “out of it happens to us all
sometimes and will be overcome, "Curriculum goals must

be both challenging and achievable for all children , . . one

As we return to the opening vignette, considering the
information in this article, the drscusslon ‘Ms. Kelsey has -

with her class might look somethmg llke this: = ST _'

As Heather watches, Ms. Kelsey_addresses the 4—year-olds_.- S
seated on the rug in front of her:.“It's time forustoadd: =i o
another Jink to-our, cham Who wold like to attach the ilnk_ SR

size does not It all. Uhildren will iearn pest I curniculum .
content connects with what they. already know and have
experienced, while lntroducmg them to 1mp0rtant new
ideas and skilis”. (Hyson 2000, 61) RN

In a joint position’ statement on best pract;ces in early
childhood mathematics learning, NAEYC and the National ;'

Counc1l of Teachers of Mathematics (NCTM) (2002) stated

lt is wtal for young Chlld]’en to develop conﬁdence in their

ability to understand and use mathematics—in other words, L * Ms: Kelsey- chserfuliy responds “Yos, that's: nght Althea,”
E) ] £

to see mathematics. as wrthm thelr reach In addition, posnive
experiences with using rnathematlcs to solve problems help

to their future success tnand out of school (p [

the expectatton that young ch1Edren will understand the

“routine wrll be more effectrve if they develop ways to 1r1c0r—

'chxldren s lnmted development of tlrne concepts

COnclusion

o that stands for foday 7" M‘ﬁdy vomy SRFIERE
-isays, “Wonderfull Pick someone. for your partner, and you '__-31 SN
i iWe: can take care of that.” Mtndy holds out her. hand to.:
i 'Glneite, and: Gmelle joins her.in attaching the latest link

pEan to tell thelr parents about the day s sequance of
. porate the. calendar that reqmre little time and reﬂect young i
g . sure?”several children: refer tothe: p;cture chart t

i their statements.

- ‘As teachers reﬂect on thelr practlce they may expen
ence an 1nner conﬂlct in terrns of what they belreve about
chrldren s development and how. and what they teach

; Understandmg how child ren learn should’ enable teachers
a to focus on calendarnrelated constructs such as patternlng,

: '_sortlng, ancl serratmg durmg more natura’i and appropn-
“ate routines, In fact, many. teachers w111 hkely reahze they

already address these fundamental concepts durlng other-;-:

. parts of the classroom day

g __’References :

s __CTB,’McGraw H:ll.-2002 Pr kmdergarren srandards Gmdelmes for teach-
U ingand leammg Executive:summary. www. ctb, comfmedla/ : :
articles,’pdls/resources/PreKstandards summarypdf
Etheridge, E A. &R, ng 2(}05 Ca]endar math in presc_
st 1 Early

_Frerdman, W, 2000 The development of chrldren s kng
times of fnture events_.':Ch:ld Deuelopment T (4) 913—

“Now, Iet’s Iook at our plcture ‘chart, Who can tell me-

-:what We are going to do after clrcte tlme?" Terrance orfers, o

“We' re golng o the Iibrary " Ms. Kelsey responds, “nght[

' Does anyone remember what are we going o do after that?" STEATHRE

Althea enthusiastically states, “We're going out for recess!”. -

Ms. Keisey then says, “Mlndy and Ginella have added a EE

children to develop dispositions such as curiosity, imagina- 15 link for today to the paper chain. How far does the chain " -

R # Gy .
‘tion, flexibility, 1nventweness, “and perslstence that contrlbute B raa‘:h nOW? Glneiie responds, lts almost to. the wmdow :

It really getting long . Many of the ch:ldren_vo:ce thelr

: b 3_agreernent
Lengthy daily calendar sessmns in whlch a teacher expresses Lo

“Not. !ong aftef clrcle tlme, Heather s faculty superwsor

i ':--suggests that when sbe helps the. ch;ldren get ready to go AR
workings of a calendar run counter to thls posrtron Teachers o

~who mteud tokeep celendar a part of thelr darly classroom Ee

'.'-home, she m:ght ask them what they aregoing to tell their L
Q :parents they did that day at school, Most of the: ch:ldren F

' _actwitles, and when He: ther prompts them with, “Are you

project
construct

national center

Institutes & Workshops
Coaching & Demonstration Teaching

Ongoing Support

Call (800}335-PCNC today to find out how

Project Construct can come to youl

www.projectconstruct.org

{1 yourselt, Young Children 55 (6): 34-36."
iR _-:NAEY C &NCTM (National Councﬂ of Teachers

posmon statement.of NAEYC and NC’I‘M www _' Tl
= 5 naeyey org/about;’posm«)ns/mathematlcs asp il
A+ _-NCTM (Natronal Councrl of Teachers of Math




