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[bookmark: _Toc500337285][bookmark: _Toc500348482][bookmark: _Toc33781489][bookmark: _Toc494266292]Chapter 1: Overview of the Individualized Education Program (IEP)
The Individuals with Disabilities Education Act (IDEA) and State Board Policy Chapter 74, Rule 74.19 have established the Individualized Education Program (IEP) as the structure for planning and implementing goals and objectives for students with disabilities. It is a collaboratively written plan created by a parent, the student with a disability (if appropriate), district personnel, and other IEP Committee members to describe the unique needs of the student and to develop a program that meets those needs. The IEP is a legally binding document that describes specially designed instruction, related services, and accommodations and modifications needed to provide students with disabilities a Free Appropriate Public Education (FAPE).

The IEP must be designed to:
· Indicate what the student is expected to be able to achieve within one (1) year
· Provide high expectations and the educational benefit for students with disabilities
· Ensure access to the general education curriculum and standards in the general classroom to the maximum extent possible
· Provide effective transition services to promote successful postsecondary experiences, including college and career, to prepare students with disabilities to lead productive and independent adult lives
[bookmark: _Toc500337286][bookmark: _Toc500340427][bookmark: _Toc500340864][bookmark: _Toc500348483][bookmark: _Toc33781490]Project Forum’s Seven-Step Process to Creating a Standards-Based IEP
The Mississippi Department of Education (MDE) recommends a Standards-Based IEP process based on Project Forum’s Seven-Step Process to Creating a Standards-Based IEP[footnoteRef:1]. [1:  Holbrook, M.D. (August 2007). Standards-Based Individualized Program examples. Retrieved from
https://nceo.umn.edu/docs/Teleconferences/AAMASteleconferences/StandardsBasedIEPExamples.pdf.] 

Step 1: Consider the grade-level content standards for the grade in which the student is enrolled or would be enrolled based on age.
Step 2: Examine classroom and student data to determine where the student is functioning in relation to the grade-level standards.
Step 3: Develop the present level of academic achievement and functional performance.
Step 4: Develop measurable annual goals aligned with grade-level academic content standards. 
Step 5: Assess and report the student’s progress throughout the year.
Step 6: Identify specially designed instruction, including accommodations and/or modifications, needed to access and progress in the general education curriculum.
Step 7: Determine the most appropriate assessment option.
[bookmark: _Toc494266293][bookmark: _Toc495066919][bookmark: _Toc495067426][bookmark: _Toc500337287][bookmark: _Toc500340428][bookmark: _Toc500340865][bookmark: _Toc500348484][bookmark: _Toc33781491]IEP Implementation Requirements
To provide FAPE to all students with disabilities, public agencies are required to have an IEP in effect for each student ages three (3) through twenty (20) years with a disability:
· Immediately upon the development of the IEP for the initial provision of services
· Immediately upon the adoption of an IEP for a student who transfers into the school
· At the beginning of each school year
· By the student’s third birthday for his or her transitioning from Part C (First Steps) services

See State Board Policy Chapter 74, Rule 74.19 for regulatory IEP requirements. See “Procedures for State Board Policy 74.19 Volume II: Free Appropriate Public Education, Individualized Education Program, Least Restrictive Environment, and Extended School Year Services” for guidance in the development of an IEP, determining IEP Committee members, and conducting IEP meetings.

[bookmark: _Toc494266295][bookmark: _Toc495066921][bookmark: _Toc495067428][bookmark: _Toc500336504][bookmark: _Toc500336845][bookmark: _Toc500336962][bookmark: _Toc500337096][bookmark: _Toc500339009][bookmark: _Toc500339146][bookmark: _Toc500340429][bookmark: _Toc500340866][bookmark: _Toc508287584][bookmark: _Toc508287711][bookmark: _Toc750151]IEP Section: Heading Section (appears on every page of the IEP form)
1. School Year: Record the school year for which you are writing the IEP.
2. Public Agency/School District: Record the public agency or school district responsible for completing the IEP.
3. [bookmark: _Toc494266296][bookmark: _Toc495067429][bookmark: _Toc495066922]Student’s Name: Record the student’s legal name: first, middle, and last. Do not use nicknames.
4. MSIS Number: Record the student’s Mississippi Student Information System Identification (MSIS) number. 
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[bookmark: _Toc500336505][bookmark: _Toc500336846][bookmark: _Toc500336963][bookmark: _Toc500337097][bookmark: _Toc500339010][bookmark: _Toc500339147][bookmark: _Toc500340430][bookmark: _Toc500340867][bookmark: _Toc508287585][bookmark: _Toc508287712][bookmark: _Toc750152]IEP Section: Timeline Information, Demographic Data, and Parent Information
5. IEP Committee Meeting Date: Record the date of the initial or annual IEP meeting. This is the annual date and should only be changed when an annual review has been conducted.
6. Projected Annual Review Date: Record the projected date of the annual review. This is no more than one year from the IEP Committee meeting date.
7. IEP Implementation Date: Record the date on which the IEP services will begin.
8. Projected End Date: Record the date on which the IEP services will end.
9. Date of Birth: Record the student’s date of birth.
10. Age: Record the student’s current age.
11. Primary Eligibility Category: Record the student’s primary eligibility category. 
12. Gender: Record the student’s gender.
13. Ethnicity: Record the student’s ethnicity as identified by the student’s family and district policy.
14. Secondary Eligibility Category: Record the student’s secondary eligibility category.
15. Grade: Record the student’s current grade.
16. School: Record the name of the school the student currently attends.
17. Current Eligibility Date: Record the date of the student’s most recent eligibility determination.
18. Projected Re-evaluation Date: Record the projected date of the next evaluation. This date must be no more than three years from the date of the last evaluation or, for a student who is Developmentally Delayed (DD), before the student’s 10th birthday.
19. Parent/Guardian Name(s): Record the legal name (first and last) of the parent/guardian(s). Do not use nicknames. NOTE: Space is provided to record two names.
20. Address: Record the parent’s current address (or the student’s current residence).
21. Phone Number: Record the parent’s current phone number.
22. Email: Record the parent’s current email address. 
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[bookmark: _Toc500337288][bookmark: _Toc500340431][bookmark: _Toc500340868][bookmark: _Toc500348485][bookmark: _Toc33781492]IEP Committee
The IEP Committee is a team of individuals who work collaboratively to develop, review, or revise the educational program to meet the needs of a student with a disability in his or her Least Restrictive Environment (LRE). The IEP Committee must include the parent, the student (whenever appropriate), at least one general educator of the student, at least one special educator or service provider of the student, and a representative of the public agency. At the discretion of the parent and/or the public agency, other individuals with knowledge or special expertise regarding the student may serve as IEP Committee members. Representatives of other public or private agencies may be invited to participate on the IEP Committee as appropriate. At least one member of the IEP Committee must be able to interpret the instructional implications of evaluation results. This person may be a member of the student’s Multidisciplinary Evaluation Team (MET) or one of the other members of the IEP Committee.

NOTE: For preschool-age students, the general education teacher must be an individual qualified to teach students of that age in a regular education program, including Head Start, public or private preschool classes, public or private kindergarten, pre-K in the public school, and child development/childcare centers.
[bookmark: _Toc33781493]Signature Page For IEP
(NOTE: The IEP signature page is located at the back of the IEP.)

All signatures for the parent/guardian are on the signature page of the IEP. Present the page at the beginning of the meeting, and signatures should be obtained with the date as each section is discussed. Signatures are not needed for areas considered not applicable, so “NA” may be written, or the space may be left blank. 

When revisions are made to the IEP, attendance must be documented on the revision page. However, if the changes are in the areas of exit options or transfer of rights, parent and/or student’s signatures must also be on the signature page. 
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[bookmark: _Toc494266297][bookmark: _Toc495066923][bookmark: _Toc495067430][bookmark: _Toc500336506][bookmark: _Toc500336847][bookmark: _Toc500336964][bookmark: _Toc500337098][bookmark: _Toc500339011][bookmark: _Toc500339148][bookmark: _Toc500340432][bookmark: _Toc500340869][bookmark: _Toc508287586][bookmark: _Toc508287713][bookmark: _Toc750153]IEP Section: IEP Committee Participants for the Initial/Annual Meeting
The IEP Committee Participants section on the first page is completed during an initial IEP meeting or an annual review.

	[image: ]
	In considering who to include on the IEP Committee, ask:
· Is the student in the general education setting?
· Does the student have any special concerns that require experts?
· Is there another agency or facility that should be represented?



1. Purpose of the IEP Meeting: Select either “Initial” or “Annual” IEP meeting. Please note that if this meeting is the student’s initial IEP meeting, the parent must sign the “Written Parental Permission for Initial Placement” before implementing the IEP. This signature section is located at the end of the document on the IEP signature page.
2. Names and Positions of IEP Committee Members: Record the names and positions of participants attending the IEP meeting. Signatures are not required. The agency representative, general educator, special educator, parent(s), and student (if appropriate) are all required members of the IEP Committee.
3. Names and Positions of Excused IEP Committee Members: Record the name and position of any IEP Committee member who has been excused from the IEP meeting, in whole or in part. Attach the following required written documentation: (a) a written agreement signed by the parent and/or adult student and the school district excusing the IEP Committee member from attending the meeting (see the Procedures for State Board Policy 74.19 Volume II: Appendix IEP.B: Excusal of IEP Committee Member) and (b) if applicable, any written input provided by the excused IEP Committee member prior to the meeting. Written input must include substantive data (e.g., based on assessment, providing meaningful guidance to the team, regarding the purpose of the meeting, reflecting on general education curriculum, etc.).
4. IEP meeting was conducted via alternate means of technology: Select any alternate means of technology used by IEP Committee members, including the parent, to participate in the meeting or N/A for not applicable.
5. IEP meeting was recorded: Check yes or no to document whether or not the meeting was recorded.
6. Evaluations: Check or list any future evaluations or assessments needed to determine special education or related services needs of the student. 
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Procedural Safeguards Notice: This signature section is located at the end of the document on the IEP signature page. Provide the parent a copy of the Procedural Safeguards Notice and fully explain the parent’s and student’s rights. Have the parent sign and date the statement indicating receipt of the Procedural Safeguards Notice. Parents should be provided a copy of the Procedural Safeguards at least once a year or as required. 

Written Parental Permission for Initial Placement: (This signature section is located at the end of the document on the IEP Signature Page.)
The parent/guardian must provide written consent for special education services for the student before any initial services may be provided. The other members of the IEP Committee should assist the parent in understanding their student’s rights under the IDEA as well as his or her disability status and category for eligibility. The IEP Committee, of which the parent is a member, must develop the student’s IEP collaboratively. In addition, the other members of the IEP Committee should assist the parent in understanding the services, supports, and other provisions in the IEP before obtaining permission for initial placement. If this is the student’s initial IEP, have the parent sign and date the statement indicating consent for the initial provision of special education services. A signature is required. This section may be left blank for all future IEPs. 

NOTE: A copy of the Procedural Safeguards Notice must be provided only one time each school year, with the following exceptions:
· Upon initial referral or a request for an evaluation or re-evaluation
· Upon receipt of the first MDE state complaint in a school year
· Upon receipt of the first request for a due process hearing in a school year
· In accordance with the discipline procedures when a change in placement occurs
· Upon the student’s initial IEP Committee meeting 
· Upon the parent’s request to receive a copy
[bookmark: _Toc494266299][bookmark: _Toc495066925][bookmark: _Toc495067431][bookmark: _Toc500336507][bookmark: _Toc500336848][bookmark: _Toc500336965][bookmark: _Toc500337099][bookmark: _Toc500339012][bookmark: _Toc500339149][bookmark: _Toc500340433][bookmark: _Toc500340870][bookmark: _Toc508287587][bookmark: _Toc508287714][bookmark: _Toc750154]IEP Section: Additional IEP Meetings to Review, Revise, or Amend the IEP
1. IEP Action: Select the purpose of the IEP meeting. Indicate “Review” when no significant changes are made to the IEP. Indicate “Revise” to make significant changes to the IEP, which requires an IEP meeting. Indicate “Amend” to make more limited changes (i.e., additions, deletions, and modifications) that do not require an IEP Committee meeting by agreement of the parent and school district.
2. Date: Record the date of the IEP meeting or the date the IEP was revised or amended.
3. Names and Positions of IEP Committee Members: Record the names and positions of IEP Committee participants who attended the IEP meeting, participated in the review or revision, or were informed of the amendments to the IEP. Signatures are not required.
4. Names and Positions of Excused IEP Committee Members: Record the names and positions of any IEP Committee members excused from the IEP meeting, in whole or in part, if a meeting was conducted. Attach any written documentation required: (a) a written agreement signed by the parent and/or adult student and the district excusing the IEP Committee member from attending the meeting (see the Procedures Appendix IEP.B: Excusal for Required IEP Members) and, if applicable, (b) any written input provided by the excused IEP Committee member prior to the meeting. Written input must include substantive data (e.g., based on assessment, providing meaningful guidance to the team, regarding the purpose of the meeting, reflecting on general education curriculum, etc.).
5. IEP meeting was conducted via alternate means of technology: Select any alternate means used by any IEP Committee members, including the parent, to participate in the meeting or N/A for not applicable.
6. IEP meeting was recorded: Check “yes or no” if the meeting was recorded.
7. Evaluations: Check or list any evaluations or assessments needed to determine special education or related services needs of the student. This does not satisfy the need for obtaining informed consent.
8. Procedural Safeguards Notice: If a meeting is held, have the parent check the box of one of the statements: (a) the statement of receipt of the Procedural Safeguards Notice or (b) the statement indicating the wish not to receive another copy of the Procedural Safeguards Notice. Then, have the parent sign and date this page below the selected statement. 
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[bookmark: _Toc494266301][bookmark: _Toc495066927][bookmark: _Toc495067432][bookmark: _Toc500336508][bookmark: _Toc500336849][bookmark: _Toc500336966][bookmark: _Toc500337100][bookmark: _Toc500339013][bookmark: _Toc500339150][bookmark: _Toc500340434][bookmark: _Toc500340871][bookmark: _Toc508287588][bookmark: _Toc508287715][bookmark: _Toc750155]IEP Section: Summary of Revision
9. Write a summary of any revisions, including additions, deletions, and modifications, made to the IEP form. Any change to the IEP summarized on this page must be included in the body of the IEP in its appropriate space. 
10. Check the box at the bottom after verifying these changes were made in the appropriate location on the IEP form.
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[bookmark: _Toc500336509][bookmark: _Toc500336559][bookmark: _Toc500336850][bookmark: _Toc500337289][bookmark: _Toc500348486][bookmark: _Toc33781494][bookmark: _Toc495066928][bookmark: _Toc495067433][bookmark: _Toc494266302]Chapter 2: Seven Steps to Creating a Standards-Based IEP[footnoteRef:2]  [2:  Ahearn, E. (June 2010). Standards-Based IEPs: Implementation update. Retrieved from 
http://nasdse.org/DesktopModules/DNNspot-Store/ProductFiles/80_dd3d052a-8b03-495f-a442-50fb9b6b543b.pdf] 

The National Association of State Directors of Special Education’s (NASDSE) Project Forum defined Standards-Based IEPs[footnoteRef:3] as a process and a document that is framed by the state standards and that contains goals aligned with, and chosen to facilitate, the student’s achievement of state grade-level academic standards. The Standards-Based IEP process is used to develop an educational program that links annual goals and instruction to the state general or modified standards. A Standards-Based IEP document is created to support the curriculum; it is NOT the curriculum. The annual goals resulting from this process do not restate the grade-level academic standards but rather address the knowledge and skills the student must learn to demonstrate mastery of the standards. The goal of a Standards-Based IEP is to develop an IEP that, when implemented, provides students access to the general curriculum and enables them to demonstrate academic achievement linked to grade-level content. This process is rooted in the IDEA, which emphasizes access to the general education curriculum for students with disabilities. [3:  Ahearn, E. (May 2006). Standards-Based IEPs: Implementation in selected states. Retrieved from http://nasdse.org/DesktopModules/DNNspot-Store/ProductFiles/192_e13a4e04-fd0e-43b0-b0e9-191d288002d3.pdf] 

[bookmark: _Toc500348487][bookmark: _Toc33781495][bookmark: _Toc494266304][bookmark: _Toc500337290][bookmark: _Toc500340435][bookmark: _Toc500340872]Steps 1-3: Present Levels of Academic Achievement and Functional Performance (PLAAFP) 
IDEA and State Board Policy Chapter 74, Rule 74.19 require the IEP to have a statement of the student’s present levels of academic achievement and functional performance (PLAAFP). The PLAAFP must include how the student’s disability affects the student’s involvement and progress in the general education curriculum, or, for preschool-age students, how the disability affects the student’s participation in developmentally appropriate activities.

The U.S. Department of Education defines[footnoteRef:4] academic achievement and functional performance as follows: [4:  National Dissemination Center for Children with Disabilities (n.d.) Present levels. Retrieved from
https://www.parentcenterhub.org/present-levels
] 

· Academic achievement is marked by the academic subjects a student studies in school and the skills the student is expected to master in each subject area.
· Functional performance is defined as skills or activities that are not considered academic or related to the student’s academic achievement but are generally considered routine everyday activities. This includes, but is not limited to:
· Daily living skills (e.g., dressing, eating, going to the bathroom, etc.)
· Social skills (e.g., making friends, communicating with others, etc.)
· Behavior skills (e.g., knowing how to behave in various settings, etc.)
· Mobility skills (e.g., walking, navigating the community, etc.)

The PLAAFP is a clear description of (a) the student’s academic achievement and functional performance strengths, preferences, and interests; (b) how the student’s disability impacts the student’s involvement in the general education curriculum (or developmentally appropriate activities) and identification of areas of concern; (c) a summary of input from parents and the student; and (d) a synthesis of a variety of assessment data, including the student’s instructional levels in identified areas of concern and the student’s status on the prior IEP goals (if applicable). This information forms the foundation for all subsequent decisions for the IEP (e.g., setting annual goals, selecting appropriate accommodations, determining the type and frequency of special education and related services, etc.).

	[image: ]
	To start the process, begin with the end in mind and ask:
· What does the student expect to be doing or what do you expect the student to be doing in the next five (5) years? ten (10) years? fifteen (15) years?
· What skills and behaviors does the student need to move toward his or her vision?



Answering these questions first should help guide the Standards-Based IEP development process such that the IEP, when implemented, will ensure that the student can access and progress in the general education curriculum (or developmentally appropriate activities) in a manner that will allow the student to achieve his or her appropriate desired postsecondary outcome(s).

[bookmark: _Toc494266305][bookmark: _Toc500337291][bookmark: _Toc500340873][bookmark: _Toc500348488][bookmark: _Toc33781496]Step 1: Consider Grade-Level Standards
To write a student’s PLAAFP for a standards-based IEP, the first step is to consider the grade-level content standards for the grade in which the student is enrolled or would be enrolled for his or her age. The content standards[footnoteRef:5] describe the specific knowledge and skills students should attain (i.e., the what of what students should know and be able to do). These standards indicate the ways of thinking, working, communicating, reasoning, and investigating the important and enduring ideas, concepts, issues, dilemmas, and knowledge essential to a discipline. [5:  Ohio Department of Education. (n.d.). Academic content standards terminology definitions. Retrieved from http://education.ohio.gov/Topics/Learning-in-Ohio/Ohios-Learning-Standards/Ohio-Learning-Standards-Resources/Ohio-Learning-Standards-Terminology.

] 
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	In considering the grade-level standard, ask:
· What is the intent of the content standard?
· What does the content standard say the student must know and be able to do?


[bookmark: _Toc494266306][bookmark: _Toc500337292][bookmark: _Toc500340874][bookmark: _Toc500348489]
[bookmark: _Toc33781497]Step 2: Examination of Classroom and Student Data
The second step in developing a standards-based IEP is to examine classroom and student data to determine how the student is functioning in relation to grade-level standards and school/classroom expectations. Gather all of the necessary information and data about the classroom and student using a variety of data collection sources. NOTE: Multiple sources of data must be used to make decisions for students with disabilities.[bookmark: _Toc500336510]Sample Data Sources
Formal and informal observations		Curriculum-based assessments
Universal screeners					Functional behavior assessment
Work samples					Behavior intervention plan
Classwork						State- and districtwide assessments
Criterion-referenced tests				Transition assessments
Progress monitoring				Interviews
Interventions						Student and parent surveys
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	In considering the classroom and student data, ask:
· In what ways does the student’s academic performance differ from grade-level standards?
· In what ways does the student’s behavior differ from school/classroom expectations?
· In what ways does the students functional skills differ from school/classroom expectations?
· How has the student responded to evidence-based instruction and interventions designed to improve academic achievement and functional performance?


[bookmark: _Toc500348490][bookmark: _Toc500337293][bookmark: _Toc500340875]
[bookmark: _Toc33781498]Step 3: Develop the PLAAFP Using the Information Gathered 
Develop the present levels of academic achievement and functional performance using the information gathered in Steps 1 and 2. The PLAAFP includes data about the student’s strengths, preferences, interests, deficits, and disabilities as well as other parent input.
[bookmark: _Toc500337294][bookmark: _Toc33781499]Important PLAAFP Considerations
· The PLAAFP contains educationally valuable information and is written in an easily understood manner.
· Multiple data sources are vital. One data source alone, such as a Standardized Test for the Assessment of Reading (STAR) report, may not give a clear picture of a student’s strengths and needs. 
· Areas of need are those in which the student’s skills are not commensurate with those of typically developing peers.
· For areas of need, the PLAAFP must include relative strengths, needs or concerns, and baseline for each need.
· Baseline data provides a framework for true data-based progress monitoring and is related to expectations in the general education setting (norms are included).
· The PLAAFP contains information about the student’s ability to achieve grade-level proficiency.
· Any teacher would know where to begin instruction based on the information provided in the PLAAFP and the remainder of IEP.
[bookmark: _Toc500337295][bookmark: _Toc33781500]Tips for PLAAFP Writing
· Use objective, measurable terms.
· Use current, relevant data that can be understood by teachers, parents, and students.
· When using scores, they should be self-explanatory. If not, be sure to include an explanation.

[bookmark: _Toc494266309][bookmark: _Toc495066930][bookmark: _Toc495067435][bookmark: _Toc500336511][bookmark: _Toc500336851][bookmark: _Toc500336967][bookmark: _Toc500337101][bookmark: _Toc500339014][bookmark: _Toc500339151][bookmark: _Toc500340436][bookmark: _Toc500340876][bookmark: _Toc508287589][bookmark: _Toc508287716][bookmark: _Toc750156]IEP Section: PLAAFP Student’s Strengths, Preferences, and Interests
· Student’s Strengths, Preferences, and Interests: Write a clear description of the student’s academic and functional strengths, areas of interest to inform differentiated instruction and/or behavioral intervention strategies, and preferences toward postsecondary outcomes. 
· Strengths are general things the student is good at doing. 
· Interests are things, events, or people that evoke the student’s curiosity. For preschool-age children, this may include interests associated with their daily activities.
· Preferences are things, events, or people that the student chooses above others. These are not limited to the needs of the student in the school setting. For preschool-age children, this may include their choice of participation in centers or activities in the home.
The information recorded should relate to accessing and mastering the grade-level standards (or developmentally appropriate activities). Include specific feedback from the student and/or family. Also, identify significant personal attributes, personal accomplishments, and skills or behaviors the student has mastered as indicated by formal or informal assessments. Include the sources of data cited to describe the impact of the student’s disability and areas of need (e.g., interviews, formal assessments, informal assessments, etc.).
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[bookmark: _Toc33781501]Guiding Questions for PLAAFP Student’s Strengths, Preferences, and Interests
· What is the student’s current performance in math and reading?
· What are the student’s strengths, both academic and functional? 
· What are the student’s social, behavior, and/or emotional strengths and weaknesses?
· What are the student’s interests?
· What are the student’s preferences (e.g., being a small group auditory learner, reading with a peer, using a larger pencil, standing when completing a written assignment, etc.)?
· If in preschool, what are the student’s developmentally appropriate activities?
· If the student is age 14 or older, what are the student’s postsecondary expectations? 
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	In considering the student’s strengths, preferences, and interests, ask:
· In what ways does the student meet or exceed expectations in academic, nonacademic, or extracurricular areas?
· What grade-level standards have the student mastered?
· In what activities or hobbies does the student consistently show an interest?
· In what subject areas or topics does the student consistently show an interest?
· In what careers has the student expressed an interest?
· What significant personal attributes does the student have that contribute positively to the student’s learning (e.g., persistence, curiosity, creativity, etc.)?
· What academic or functional knowledge or skills, including those listed on previous IEP goals, has the student mastered?


[bookmark: _Toc494266310][bookmark: _Toc500336512][bookmark: _Toc500336852][bookmark: _Toc500336968][bookmark: _Toc500337102][bookmark: _Toc500339015][bookmark: _Toc500339152][bookmark: _Toc500340437][bookmark: _Toc500340877][bookmark: _Toc508287590][bookmark: _Toc508287717][bookmark: _Toc750157][bookmark: _Toc495066931][bookmark: _Toc495067436]
IEP Section: PLAAFP Impact of Disability and Student Needs 
· Impact of Disability and Student Needs: Write a clear description of the impact of the student’s disability on the student’s involvement in and progress in the general education curriculum, movement toward participation in the general education curriculum or other developmentally appropriate activities. Include the impact on the student’s current level of achievement in reading and math, as well as the functional implications of the student’s skills. If the student is age 14 or older, describe the effect of the student’s disability on his or her pursuit of postsecondary expectations (e.g., education/training, employment, daily living, etc.). Clearly identify areas of concern to be addressed if the student is to meet state standards and expectations, including alternate standards. Current data and data sources should be cited to describe the impact of the student’s disability and areas of need (e.g., interviews, formal assessments, informal assessments, etc.).
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	In considering the impact of the student’s disability, ask:
· What characteristics of the disability affect the student? Specifically, how does the student’s disability affect:
· academic performance,
· functional performance,
· behavioral functioning, and/or
· participation in developmentally appropriate activities?
· What are the critical skills and behaviors required for the student to participate and make progress in the general curriculum, move towards participation in the general curriculum or other developmentally appropriate activities?
· What programs, classroom or testing accommodations, and/or interventions have been successful with the student?
· What support does the student need to gain the knowledge and attain the skills to progress in the general curriculum?


[bookmark: _Toc33781502][bookmark: _Toc494266311][bookmark: _Toc495066932][bookmark: _Toc495067437][bookmark: _Toc500336513][bookmark: _Toc500336853][bookmark: _Toc500336969][bookmark: _Toc500337103][bookmark: _Toc500339016][bookmark: _Toc500339153][bookmark: _Toc500340438][bookmark: _Toc500340878][bookmark: _Toc508287591][bookmark: _Toc508287718][bookmark: _Toc750158]Guiding Questions for PLAAFP Impact of Disability and Student Needs 
Levels of impact and needs should reflect the following and include current data sources: 
· What is the direct impact of the student’s disability in access/progression in the general curriculum (e.g., reading and math curriculum, behavior, and functional activities) and how does this compare to peers? If the student has a reading deficit, the contents of his or her Individual Reading Plan (IRP) should be included here. (See below for further instruction)
· Where and what is the gap for the student academically, functionally, and/or developmentally?
· How does the student learn differently than his peers, which identifies the need for accommodations and/or modifications?
· If in preschool, what are the age-appropriate developmental skills, compared to peers, which the student is lacking? 
· For transition skills, how will the effects of the disability impact the transition to postsecondary?
[bookmark: _Hlk31633337]Individual Reading Plan (IRP) for Students with Reading Deficits
An IRP is not required if the student currently has an IEP with reading goals. However, if a student’s IEP does not currently address reading difficulties and the student later develops a deficit in reading, then the IEP Committee must determine whether goals need to be added to the IEP or if an IRP is most appropriate. If a student’s IEP only addresses math goals and the student later begins to struggle in reading, then an IRP must be written additionally for K-4 students.

Ultimately, the individual needs of the student should dictate the goals and the supports provided. The general education teacher and the special education teacher should work collaboratively to develop and implement the IEP and continue to progress monitor as indicated in the IEP. 
IEP Section: PLAAFP Parent/Student Input
· Parent/Student Input: Write a summary of the concerns of the parent/student, including their ideas for supporting and/or enriching the education of the student that will be addressed in the IEP. Also, record the ways in which the parent reports the family will assist the student at home.

[image: ]

	[image: ]
	In considering the input of the parent/student, ask:
· What academic (e.g., reading, math, etc.) concerns do the parents have about their student’s education?
· What concerns do the parents have about their student’s life skills, social skills, emotional development, and/or behavior?
· What concerns do the parents have about their student’s future life after school?
· What strategies do the parents use at home to help their student learn?


[bookmark: _Toc33781503][bookmark: _Toc494266312]Prioritizing the Areas of Concern Included in the PLAAFP
To complete the PLAAFP, you must first review all of the identified areas of concern.

· For students ages 3-5: The identified areas of concern must relate to one or more early childhood outcomes [Indicator 7]: 
· Positive social-emotional skills and social relationships 
· Acquisition and use of knowledge and skills, including early communication and early literacy/numeracy 
· Use of appropriate behavior to meet needs including use of motor and adaptive skills for increasing independence in the world.

· For students ages 6-20: The identified areas of concern must relate to one of the following for the student: 
· Academic achievement in reading or math
· The student’s functional performance in communication, social skills, emotional development, behavior, gross/fine motor abilities, career and technical education or employment skills, adaptive/daily living skills, or other areas specific to the student

While most students will have a few areas of concern, some students can have a multitude of deficits in many areas. In this situation, the IEP Committee will need to prioritize the areas of concern that are most significantly impacting the student’s ability to access and/or progress in the general curriculum (or developmentally appropriate activities), and that can reasonably be addressed within one year.
[bookmark: _Toc33781504]Annual Goal Baseline Data
(NOTE: A separate Baseline and Annual Goal Data page will be created for areas of critical need and prioritized areas of concern.)

For each area of concern, review the data examined in Step 2: Examination of Classroom and Student Data, including the results of the initial or most recent evaluation and the results of any interventions, progress monitoring, and gap analyses, as well as information about the student’s ability to generalize his or her learning, as they relate to this specific area of concern. This information will be used to develop the baseline of performance (i.e., the student’s current starting point).

The baseline should include:
· A data source
· A clear description of the observable “target” skill or behavior 
· The condition under which the target skill can be observed 
· The current rate of performance based on baseline data


Sample Data Sources
Formal and informal observations		Curriculum-based assessments
Universal screeners					Functional behavior assessment
Work samples					Behavior intervention plan
Classwork						State- and districtwide assessments
Criterion-referenced tests				Transition assessments
Progress monitoring				Previous year’s IEP goals
Interventions						

Examples include:

· Given a second grade-level curriculum-based assessment, Jami can read aloud 50 words per minute with 75% accuracy. (RF2.4)
· Based on STAR assessments, when given 10 two-step word problems, Ashley is able to set up an equation to solve the problem using letters for unknown quantities with 30% accuracy. (4.OA.8)
· Sam remained in his seat with hands and feet to himself for 10 minutes, as documented on a behavior collection sheet, over three consecutive observations by school staff.
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	When summarizing the student’s performance, ask:
· What data do you have that describes the student’s performance in this area?
· What patterns can you identify in the data?
· What conditions are required for the student to perform the behavior?
· What is the student’s current rate of performance?
See “Appendix A: Guided Question for Areas of Academic Achievement and Functional Performance” for additional questions for the PLAAFP.



[bookmark: _Toc500337296][bookmark: _Toc33781505]Steps to Determining the Baseline
1. Identify all areas of need using several data sources such as STAR; interviews with parents, students, and general educators; and work samples.
2. Determine areas of critical need (i.e., prioritized areas of need that can be reasonably addressed during the school year). These areas will become annual goals.
3. Once these areas are identified, determine the baseline directly related to the annual goal. 
4. The baseline provides the starting point for progress monitoring.
[bookmark: _Toc508287592][bookmark: _Toc508287719][bookmark: _Toc750159]IEP Section: Annual Goal Baseline Data
· Baseline Statement: The baseline statement should include a data source, an observable skill (e.g., behavior, etc.), condition (e.g., materials provided, setting, level of support, etc.) and criteria (e.g., how well the student currently performs the skill, etc.).
· Baseline data is the most specific information included in the PLAAFP. Baseline data is typically collected for needs that are considered the most significant. This data provides the starting point for measurable goals to be written for the student. Examples of baseline data would include words read correctly, percent of problems solved correctly, the number of times a behavior occurs, and the mean length of utterances.
· For information to be considered baseline data, it must meet four criteria:
· Specific—It must be clear what is being measured.
· Objective—You and a colleague should both be able to score/rate/measure it and come up with the same information.
· Measurable—Something that can be measured and be able to show small increments of growth, not broad concepts.
· Able to be given frequently—You need to be able to collect the information in the same way (at least as often as you send out progress reports) and able to show progress over those short periods of time.
· Anything that is specific, measurable, objective, and able to be given frequently to show growth can be used as baseline data. This is important when deciding whether something can be used as baseline data. Academic baseline data should relate to the skills found in the Mississippi College and Career Ready Standards (MS CCRS) or Mississippi Alternate Academic Achievement Standards (MS AAAS) for students with significant cognitive disabilities (SCD). If you are having difficulty identifying measures that are specific, measurable, and able to be given frequently, you may need to look at broad concepts or combinations of skills more narrowly. For example, reading is a broad concept that is made up of many skills. For baseline data for a measurable goal, a specific sub-skill such as phonics, fluency, or comprehension should be identified and measured.
· It is helpful if teachers try to use natural data collection methods for baseline data. There is no requirement that data be collected using a formal test. Try to use a method of data collection that accurately measures the skill being taught, but which does not require a significant time commitment. Consider how frequent progress monitoring of the student will be completed and use the same measurement for the baseline.
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[bookmark: _Toc33781506]Area of Annual Goal
The IEP Committee should use the annual baseline data to identify the area to be addressed in the annual measurable goal. 

IEP Section: Area of Annual Goal 
Identify the specific area of concern that will be addressed on this individual page:
· Ages 3-5: Select from the social-emotional skills and relationships, knowledge and skills, or appropriate behavior to meet needs performance summary areas.
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· Ages 6-20: Select from either the academic or functional performance summary area.
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	When prioritizing the student’s areas of concern, ask:
· How big is the gap between the student’s current skill level and grade-level expectations (or developmental expectations)?
· Are the needs related to “life-long” skills (e.g., communicating needs, self-care, reading, managing money, etc.)?
· Of all the critical needs identified, what are the most significant needs the student has in each subject area related to the grade-level standards?
· Of the critical needs identified, what are the most significant needs the student has in each functional skill area related to the behavioral standards?
· Will addressing these needs make a significant difference for the student in the coming year?


[bookmark: _Toc500337298][bookmark: _Toc500340440][bookmark: _Toc500340880][bookmark: _Toc500348493][bookmark: _Toc33781507]Step 4: Developing Measurable Annual Goals and Short-Term Instructional Objectives and Benchmarks (STIO/Bs)
Measurable annual goals are expectations of behaviors and skills the student must develop to be involved in and progress in the general education curriculum (or developmentally appropriate activities) and grade-level content, as appropriate. The measurable annual goals must be meaningful, understandable, and able to be accomplished within one year. 

Academic and functional annual goals are connected to the PLAAFP, which describes the student’s strengths, is related to the specific areas of concerns that are impacted by the student’s disability, and uses the baseline performance as the starting point for the measurable annual goal.
[bookmark: _Toc500337299][bookmark: _Toc500340881][bookmark: _Toc500348494][bookmark: _Toc33781508]Develop Measurable Annual Goals Aligned with Grade-level Academic Content Standards
Using the deficits identified and academic needs prioritized in the PLAAFP, identify the grade-level academic content standards (i.e., the MS CCRS or MS AAAS) that are impacted by the student’s deficits. From these, the IEP Committee must choose[footnoteRef:6] the most powerful one (i.e., the standard that, if mastered by the student, would provide the most benefit). The committee may select standards for foundational skills (i.e., basic language, literacy, and numeracy skills that are used broadly in many areas of academics, etc.), high-leverage skills (i.e., skills that provide access to additional skill sets), and/or skills necessary for achieving the student’s long-term outcomes (i.e., skills required for specific secondary transition goals). A student classified as having a SCD must have annual goals aligned to the MS AAAS. Students determined as SCD should also have annual goals addressing their functional needs (e.g., social skills, toileting, communication, daily living skills, etc.) that may not be tied to a standard. [6:  Konitsky, C. (March 2012). Writing IEPs that align to Common Core Standards. Presentation for Alabama CASE Spring Conference, Birmingham, AL.] 


Measurable annual goals have four components: (a) timeline, (b) condition, (c) behavior, and (d) criteria.
a. Timeline: Specifies the amount of time it will take to attain the goal and answers the question: How long will it take the student to perform the behavior to that level? Typically, the timeframe is one year, but it can be less if a student is expected to achieve the necessary level of skill in less than one year (e.g., within 12 weeks).
b. Condition: Specifies under what situations the behavior will occur, and answers the question: In what setting, using what materials, and/or with how much support will the behavior occur? For example:
· Given a second grade reading text….
· During transition time….
· During small group activities….
· With no more than three prompts….
c. Behavior: Identifies the observable and measurable performance expected and answers the question: What will you see the student perform/do? For example:
· [The student will] read….
· [The student will] solve….
· [The student will] initiate interactions….
· [The student will] remain on-task….
d. Criteria: Identifies how much of the behavior the student is expected to perform for the goal to be met, and answers the question: To what level does the student need to perform the behavior? The criteria can be addressed as a level of accuracy, a level of independence, and/or a rate of performance. For example: 
· With 95% accuracy– or – with 15 of 20 items correct (level of accuracy)
· With prompting – or – independently (level of independence)
· 50 words per minute – or – 4 out of 5 occasions (rate)

Use scaffolding documents to unpack standards and determine which skills are embedded in the standards. (See the MS CCRS Scaffolding Documents)

Unpacking a standard is the process of identifying what students will know and be able to do when they have mastered the standard. Critical elements to the success of the unpacking process include: 
· Identifying reliable resources for determining depth and rigor 
· Scaffolding skills with level above and below 
· Using clear and concise language for students 

For example:
· Dissecting/determining what the standard says, EXACTLY 
· Determining the depth and rigor of each standard at a particular level
· Matching essential questions with outcomes
· Determining what proficiency looks like 
· Making a scoring guide 
· Determining the necessary steps to demonstrating proficiency
· Determining prior knowledge
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[bookmark: _Toc33781509]Writing Measurable Goals and Objectives[footnoteRef:7] [7:  Adapted from HCESC Smart Sheet, Chalfant and McGraw, 4/4002] 

	Timeline
	Condition
	Behavior
	Criteria

	· By the end of the 2019-20 school year
· By the end of the fourth nine weeks
· By the end of the second nine weeks
· By the end of the first semester
· By the end of the 2020-21 school year
	· Independently
· With prompting
· Verbal
· Visual
· Physical
· Gestural
· Limited
· In the correct order
· With correct capitalization
· With correct punctuation of periods, question marks, commas, etc.
· With a main idea and # of supporting details
· Legibly
· Without assistance
· With minimal assistance
· Instantly and correctly
· On the first attempt
· At a level judged satisfactory by the teacher
· With no more than one redirection
· With a score of ___ from the __ grade writing rubric
	Location
· During lunch
· In a large group
· In a small group
· In a 1:1 setting
· During free/play time
· Across environments
· During timed readings
· In a sharing routine
· In the community
Givens
· Given__ paragraphs
· Given pictures
· Given unfamiliar material
· Given words or letters
· Given a topic
· Given a story starter
· Given CVC words
Miscellaneous
· With typical peers
· With adults
· With __ software (do not use brand names)
· With __ grade vocabulary
· With two hands
· With L/R hand
	· Alphabetize
· Answer
· Arrange
· Ask
· Bring
· Chart
· Choose
· Compare
· Compile
· Complete
· Compose
· Contrast
· Contribute
· Correct count
· Create
· Decode
· Define
· Demonstrate
· Describe
· Determine
· Differentiate
· Discriminate
· Does not____
· Edit
· Explain
· Generate
· Give
· Greet
	· Identify
· Imitate
· Include
· Initiate
· Label
· List
· Maintain
· Make
· Match
· Name
· Organize
· Outline
· Paraphrase
· Point
· Pronounce
· Provide
· Read
· Record
· Retell
· Say
· Select
· Self-correct
· Share
· Solve
· Speak
· Spell
· Summarize
· Type
· Volunteer
	Frequency
· __ X each day
· __ X in __ minutes each day
· __ consecutive days
· Fewer than __ minutes each week
· Whenever it appears
Duration
· For __ minutes
· For __ repetitions in __ (amount of time)
· For 1 class period in 4 out of 4 attempted classes
Accuracy
· __% of the time
· On __ out of __ trials
· No more than random error (define)
Latency/Speed
· __ words per minute
· __ letters per minute
· In less than __ minute(s) 
· __ seconds or less
· Completes work in __ minutes
· Within __ minutes of a verbal prompt
Intensity
· With __ pounds of pressure/force
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[bookmark: _Toc500337300][bookmark: _Toc33781510]Examples of Measurable Annual Goals
MS CCRS:
By the end of the current school year, when given a fourth grade-level reading passage, Kimmie will read 108 words correctly in one minute on 4 out of 5 assessments (80%). (RL.3.4)
	Timeline
	Condition
	Behavior
	Criteria

	By the end of the current school year
	when given a fourth grade-level reading passage
	Kimmie will read 108 words correctly in one minute
	on 4 out of 5 assessments (80%).


Alternate Standards:
By the end of the 2019-20 school year, after a teacher read-aloud of a familiar illustrated literary text, Marcus will answer (by pointing to the answer choices) questions by retelling the beginning, middle, and end of a text with direct teacher comprehension support (guiding questions) for 4 out of 5 questions for 4 out of 5 texts. (MS AAAS.ELA-RL.K.1) 
	Timeframe
	Condition
	Behavior
	Criteria

	By the end of the 2019-20 school year
	after a teacher read-aloud of a familiar illustrated literary text
	Marcus will answer (by pointing to the answer choices) questions by retelling the beginning, middle, and end of a text with direct teacher comprehension support (guiding questions)
	for 4 out of 5 questions for 4 out of 5 texts.


Behavior:
By the end of the fourth nine weeks, when participating in unstructured activities, Christopher will use at least 1 self-regulation strategy (e.g., 6-second pause, deep breathing, etc.) to keep hands to himself and refrain from hurtful physical contact (e.g., hitting, pushing, etc.) for 1  class period in 4 out of 4 attempted classes.
	Timeframe
	Condition
	Behavior
	Criteria

	By the end of the fourth nine weeks

	when participating in unstructured activities 
	Christopher will use at least 1 self-regulation strategy (e.g. 6-Second Pause, Deep Breathing, etc.) to keep hands to self and refrain from hurtful physical contact (hitting and/or pushing) 
	for 1 class period in 4 out of 4 attempted classes.



Early Childhood:
By the end of 36 weeks, when given an age-appropriate book, Sally will be able to identify 8 out of 10 common objects in the pictures by pointing on three consecutive attempts. 




	Timeline
	Condition
	Behavior
	Criteria 

	By the end of 36 weeks
	when given an age-appropriate book

	Sally will be able to identify
	8 out of 10 common objects in the pictures by pointing on three consecutive attempts.


[bookmark: _Toc500337301][bookmark: _Toc500340882][bookmark: _Toc500348495][bookmark: _Toc33781511]Write STIO/Bs
STIO/Bs are the intermediate steps between the student’s present level of performance and the measurable annual goal. Short-term instructional objectives and benchmarks should be general indicators of progress, not detailed instructional plans, that provide the basis to determine how well the student is progressing toward his or her annual goal and which serve as the basis for reporting to parents. STIO/Bs are only required for students determined to have SCDs. However, STIO/Bs may be developed for any student to demonstrate and mark progress toward the annual goal if the IEP Committee deems appropriate. 

Generally, one annual goal would not include both short-term objectives and benchmarks. Whether short-term instructional objectives or benchmarks are used for a particular annual goal is at the discretion of the committee.

STIO/Bs are expectations of behaviors and skills the student must develop to master the measurable annual goal. Short-term instructional objectives are subskills developed in a sequence to achieve mastery of the behaviors or skills required in the annual goal. Short-term instructional benchmarks are major milestones that the student will demonstrate in marking his or her progress toward achieving the annual goal. STIO/Bs are written with the same components as goals: (a) timeline, (b) condition, (c) behavior, and (d) criteria.
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	When setting an appropriate goal for the student, ask:
· What steps must the student take to master the annual goal? The sequential steps that one student must demonstrate in order for him to reach the annual goal. These measurable progressive steps become the STIOs.
· What is the rate of learning of typical students the same age as the student? 
· What is a realistic rate of learning or change in behavior for the student?
· What rate of learning or change in behavior would the student need?


[bookmark: _Toc494211434][bookmark: _Toc494266315][bookmark: _Toc494278324][bookmark: _Toc494278871][bookmark: _Toc494278948][bookmark: _Toc495066937][bookmark: _Toc495067442][bookmark: _Toc500337302][bookmark: _Toc500340883][bookmark: _Toc500348496]
[bookmark: _Toc33781512]Academic Measurable Annual Goals and STIO/Bs
Academic measurable annual goals and short-term instructional objectives must be aligned with either the MS CCRS or the MS AAAS unless they fall into the category of functional goals and STIOs covered in the next section.

	Mississippi College- and Career-Ready Standards
MS CCRS.ELA. RF.4.3.a: Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots, affixes, etc. ) to read accurately unfamiliar multisyllabic words in context and out of context.
	Annual Goal: In 36 weeks, given a fourth grade reading text, Dorian will use decoding skills to read unfamiliar words with prefixes and suffixes with 90% accuracy on three consecutive trials. MS CCRS.ELA.RF.4.3.a

	
	STIO 1: In 9 weeks, given a fourth grade word list, Dorian will use decoding skills to read unfamiliar words with prefixes with 90% accuracy on three consecutive trials.


	
	STIO 2: In 18 weeks, given a fourth grade word list, Dorian will use decoding skills to read unfamiliar words with suffixes with 90% accuracy on three consecutive trials.

	
	STIO 3: In 27 weeks, given a fourth grade reading text, Dorian will use decoding skills to read unfamiliar words with prefixes and suffixes with 60% accuracy on three consecutive trials.



	Mississippi Alternate Academic Achievement Standards
MS AAAS.ELA.RF.4.3.a: Apply letter-sound knowledge to use first letter plus context to identify unfamiliar words.
	Annual Goal: In 36 weeks, when reading a picture book, Dorian will use context clues (e.g., the picture, other words in the sentence) to identify an unfamiliar word with 75% accuracy on 4 out of 5 attempts. MS AAAS.ELA.RF.4.3.a

	
	STIO 1: In 6 weeks, given letter flash cards, Dorian will identify the sounds for each letter with 90% accuracy on 4 out of 5 attempts.

	
	STIO 2: In 10 weeks, given a familiar word, Dorian will apply letter-sound knowledge to identify the beginning sound of the word with 90% accuracy on 4 out of 5 attempts.

	
	STIO 3: In 14 weeks, given a sentence with one unfamiliar word, Dorian will apply letter-sound knowledge to identify the beginning sound of the word with 90% accuracy on 4 out of 5 attempts.

	
	STIO 4: In 24 weeks, given a sentence with one unfamiliar word and a picture, Dorian will apply letter-sound knowledge and use the picture to identify the word with 50% accuracy on 4 out of 5 attempts.

	
	STIO 5: In 30 weeks, given a sentence with one unfamiliar word and a picture, Dorian will apply letter-sound knowledge and use the picture or other words in the sentence to identify the word with 50% accuracy on 4 out of 5 attempts.


[bookmark: _Toc495066938][bookmark: _Toc495067443][bookmark: _Toc500337303][bookmark: _Toc500340884][bookmark: _Toc500348497]
[bookmark: _Toc33781513]Functional Measurable Annual Goals and STIO/Bs
Other measurable annual goals and STIOs may focus on functional skills that will not be drawn directly from grade-level academic content standards but are skills necessary to enable the student to function in an academic environment.

Measurable annual goals and STIOs focusing on functional skills may focus on communication, social, emotional, behavioral, gross/fine motor, and adaptive/daily living needs as well as career and technical education and employment skills. Examples include:

	Behavior
	Annual Goal: In 36 weeks, when given independent assignments, Suzie will complete her assignments, solicit assistance appropriately when needed, and remain on task 95% of observed intervals with no more than one prompt as measured using a frequency chart.

	
	STIO 1: In 9 weeks, when given independent assignments, Suzie will solicit assistance appropriately, when needed by raising her hand and waiting quietly for assistance 95% of instances observed with two or fewer prompts as measured using a frequency chart.

	
	STIO 2: In 20 weeks, when given independent assignments, Suzie will remain on task 70% of observed intervals with two or fewer prompts as measured using a frequency chart.

	
	STIO 3: In 30 weeks, when given independent assignments, Suzie will complete assignments 95% of the time with two or fewer prompts as measured using a frequency chart.

	Daily Living Skills
	Annual Goal: In 36 weeks, given a list of 20 bank transactions and a calculator, Jane will enter all transactions and balance her check register with 100% accuracy in 4 out of 5 trials.

	
	STIO 1: In 4 weeks, given a sample check register, Jane will correctly identify the information to be listed under each heading with 90% accuracy in 9 out of 10 trials.

	
	STIO 2: In 10 weeks, given a list of 20 bank transactions (including checks, deposits, ATM withdrawals, and debit transactions), Jane will determine where the transaction should be recorded in the check register (i.e., under withdrawal or deposit) with 90% accuracy on 9 out of 10 trials.

	
	STIO 3: In 20 weeks, given a list of 20 bank transactions (including checks, deposits, ATM withdrawals, and debit transactions), Jane will fill-out a check register listing information under the correct heading with 100% accuracy in 9 out of 10 trials.

	
	STIO 4: In 22 weeks, given the terms withdrawal and deposit Jane will identify what operation (subtraction or addition) will be used to calculate the balance with 100% accuracy in 9 out of 10 trials.

	
	STIO 5: In 30 weeks, given a list of 20 bank transactions (including checks, deposits, ATM withdrawals, and debit transactions) and a calculator, Jane will calculate the balance of her check register with 80% accuracy in 9 out of 10 trials.


[bookmark: _Toc495066939][bookmark: _Toc495067444][bookmark: _Toc500336515][bookmark: _Toc500336855][bookmark: _Toc500336971][bookmark: _Toc500337105][bookmark: _Toc500339018][bookmark: _Toc500339155][bookmark: _Toc500340441][bookmark: _Toc500340885]
[bookmark: _Toc508287593][bookmark: _Toc508287720][bookmark: _Toc750160]IEP Section: Measurable Annual Goals and STIO/Bs (Ages 3-5)
1. Goal Number (#): Assign a number to each goal.
2. Measurable Annual Goal: Write the measurable annual goal specifying the (a) timeline, (b) condition, (c) behavior, and (d) criteria.
3. Method of Measurement (MOM): Identify the method to be used to measure progress using the key provided. See guidance on measuring progress in the next section.
4. Short-term Instructional Objectives/Benchmarks (STIO/Bs): Write the STIO/Bs necessary for achieving the measurable annual goal with each STIO/B specifying the (a) timeline, (b) condition, (c) behavior, and (d) criteria.
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See Volume II: Free Appropriate Public Education / Individualized Education Program / Least Restrictive Environment / Extended School Year Services for additional information on writing measurable annual goals and STIO/Bs.

[bookmark: _Toc508287594][bookmark: _Toc508287721][bookmark: _Toc750161]IEP Section: Measurable Annual Goals and STIO/Bs (Ages 6-20) 

1. Goal Number (#): Assign a number to each goal.
2. Measurable Annual Goal: Write the measurable annual goal specifying the (a) timeline, (b) condition, (c) behavior, and (d) criteria.
3. Transition Activity (TA) and Method of Measurement (MOM): Identify the transition activity and method to be used to measure progress using the key provided. See guidance on measuring progress in the next section.
4. Short-term Instructional Objectives/Benchmarks (STIO/Bs): Write the STIO/Bs necessary for achieving the measurable annual goal with each STIO/B specifying the (a) timeline, (b) condition, (c) behavior, and (d) criteria.
1
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See Volume II: Free Appropriate Public Education / Individualized Education Program / Least Restrictive Environment / Extended School Year Services for additional information on writing measurable annual goals and STIO/Bs.

[bookmark: _Toc495066940][bookmark: _Toc495067445][bookmark: _Toc500337304][bookmark: _Toc500340442][bookmark: _Toc500340886][bookmark: _Toc500348498][bookmark: _Toc33781514]Step 5: Assessing and Reporting Student Progress
[bookmark: _Toc500337305][bookmark: _Toc500340887]The IEP Committee must determine the most appropriate method for assessing and reporting on a student’s Current Level of Progress (CLP) toward his or her measurable annual goal. There are several assessment strategies that may be used to measure progress toward a measurable annual goal. Methods for informal assessment can be divided into two main types: unstructured (e.g., student work samples, journals, etc.) and structured (e.g., checklists, observations, etc.). The unstructured methods frequently are somewhat more difficult to score and evaluate, but they can provide a great deal of valuable information about the skills of the student, particularly in the areas of language proficiency and behavior. Structured methods can be both reliable and valid techniques when time is spent creating the scoring procedures. We usually observe students when they are involved in their everyday activities, but there may be occasions when we need to set up specific activities to support a specific observation. However, we look at observation and assessment as an integral part of reporting student progress. For example, in the case of a student with autism, while the teachers need to understand the effects and implications of autism, they should focus on the student’s current skills, strengths, weaknesses, likes, and dislikes, which will inform planning. The autism is secondary. By focusing on the student, we are considering each student individually and uniquely.

Examples include:
· Observation (OBS): The student’s behavior is recorded in a natural setting using an unstructured or structured format.
· Unstructured Observation: Unstructured techniques for assessing students may include both written and oral activities. Examples of unstructured methods include work samples, homework, journals, participation in games and activities, etc. These unstructured methods are more subjective and may be difficult to quantify. However, these methods provide valuable information about the skills of students in specific areas. An unstructured observation is conducted by making a descriptive narrative of the environment and the student’s behavior during the observation period. The student’s behavior is typically reported as either occurring or not.
· Structured Observation: A structured observation focuses primarily on a given observable activity. This requires that there are clearly defined goals and plans for these observations before the observation begins. The observer focuses selectively on any one given activity. The observation uses smaller, predetermined and more manageable pieces of information that have been obtained through the use of numerous techniques. There are varying levels of structure that these observations can be classified under. Highly structured observations have precise and exclusive ways to observe and break up information. Semi-structured observations do not have this level of control over what is being observed. A structured observation is conducted using specific rules about recording behavior for a specific setting and duration. Some examples include inventory or checklists, rating scales, questionnaires/interviews, ABC observations, event recording, time sampling, etc. Also, dynamic assessments measure how a student responds to intervention and the difference between what the student can learn unaided and what he or she can learn with assistance. These methods can help identify learning potential and eliminate bias for students with cultural and linguistic differences or socio-economic risk factors. The student’s behavior is reported as a frequency count, an amount of time, a rate of occurrence, etc.
· Criterion Referenced Test (CRT): The student’s knowledge and/or skills are measured using a written test consisting of items the student is expected to know or be able to perform. The student’s performance is typically reported as a percentage of the items completed correctly.
· Curriculum Based Measure (CBM): The student’s performance of a skill or subskill is measured utilizing probes administered using standardized procedures. For example, a student reads aloud from a reading probe/sample for one minute while the teacher scores the number of words read correctly. The student’s performance is typically reported as a rate of items performed correctly (e.g., words read correctly, digits written correctly, correct word sequences, correct letter sequences, etc.).
· Work Samples: Samples of the student’s work, including written assignments and other permanent products (e.g., drawings, charts/graphs, posters, models, etc.), are collected and/or assembled into a portfolio to make qualitative determinations if the student has met the criteria of expected standards. The student’s performance is typically rated using a rubric to determine the quality of the work completed against expected standards.
· Demonstration/Performance (D/P): The student’s performance is measured by giving the student a specific task to complete and making a qualitative determination if the student’s observed performance meets the expected criteria. The student’s performance is typically related as either meeting or not meeting the criteria.
· Other: Additional forms of assessment may be used. A clear description of other methods of measurement to be used should be explained to parents.
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	When considering how the student’s progress will be assessed, ask:
· Can the student demonstrate the knowledge/skill on a test or curriculum-based probe, or does the demonstration of the knowledge/skill create a work sample?
· Can the student’s behavior be observed during natural classroom/school activities or demonstrated/performed when provided a specific prompt or placed in a specific situation?
· Can you measure the behavior and, if so, which metric is the most meaningful to measure (e.g., frequency for out-of-seat behavior, duration for on-task behavior, etc.)? Four aspects of the occurrence of behavior can be useful: Frequency refers to the number of times a behavior occurs during a particular time period. Duration refers to how long a particular behavior lasts. Latency refers to how much time passes between a prompt of some kind and the occurrence of the behavior. Intensity refers to the force with which a behavior occurs. If the behavior is objectively described, we can study its occurrence and learn important additional information.
· Can a variety of assessments or assessment strategies be used to measure progress on the specific knowledge, skill, or behavior?


[bookmark: _Toc495066941][bookmark: _Toc495067446][bookmark: _Toc500337306][bookmark: _Toc500340888][bookmark: _Toc500348499][bookmark: _Toc33781515]Determine Current Level of Performance (CLP) and Sufficient vs. Insufficient Progress
Once the method of measurement has been determined for each measurable annual goal and STIO/B, the expected Rate of Improvement (ROI) should be calculated to enable the student’s IEP Committee to determine how much improvement will be needed for the student to make sufficient progress to achieve the goal in a timely manner. To calculate the sufficient ROI, use the following formula:

Sufficient Rate of Improvement (ROI) = 

For example, the sufficient ROI for the following:
	Baseline
	Given a fourth grade word list, Dorian can use decoding skills to read unfamiliar words with prefixes with 36% accuracy in three consecutive trials.

	Outcome &
Timeframe
	STIO 1: In 9 weeks, given a fourth grade word list, Dorian will use decoding skills to read unfamiliar words with prefixes with 90% accuracy in three consecutive trials.



Sufficient ROI = 
 = 54 percentage points of improvement / 9 weeks
= 6 percentage points of improvement per week 

Once the sufficient ROI is known, ongoing progress monitoring data can be collected and examined to determine if the student has made sufficient progress or if changes in instruction, supports, and/or services are needed. To assist in interpretation, graphing of progress monitoring data is strongly recommended.

At the frequency specified in the Notification of Progress Provided to Parents/ Guardians, the student’s performance on all of the STIO/Bs must be assessed. The statement of the student’s CLP toward his or her measurable annual goal should identify (a) any STIO/Bs that have been mastered, (b) any STIO/Bs that have not been introduced, and (c) the student’s current level of performance on any STIO/Bs that have been introduced but not yet mastered. For example:
· Terry has mastered STIO #1 and currently identifies 2 of 4 steps of the strategy for solving equations correctly 80% of the time. STIOs #3, #4, and #5 have not been introduced.
· Suzie has mastered STIO #1 and currently remains on task for 47% of observed intervals and completes 72% of assignments with two or fewer prompts when given independent assignments.
· Conner has mastered STIOs #1 and #2 and currently reads 54 words correctly per minute with 5 or fewer errors on a third grade-level reading passage probe.

After the student’s CLP has been developed, the IEP Committee must determine the student’s progress toward meeting the annual goal by determining if the student has made sufficient progress on each of the STIO/Bs. If the student is making insufficient progress on one or more of the STIO/Bs, the student is making insufficient progress to meet the annual goal.

For example, the following progress monitoring data was collected for two students, Tamara and Judith, who both have a baseline of 36% accuracy and a sufficient ROI of 6 percentage points of improvement per week when measuring each student’s accuracy rate on a weekly criterion-referenced progress monitoring assessment.
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Tamara is making sufficient progress for achieving the STIO and the annual goal; however, Judith is making insufficient progress for achieving the STIO and is unlikely to meet the annual goal without changes in instruction, supports, and/or services.
[bookmark: _Toc494211435][bookmark: _Toc494266316][bookmark: _Toc494278325][bookmark: _Toc494278872][bookmark: _Toc494278949][bookmark: _Toc495066942][bookmark: _Toc495067447][bookmark: _Toc500336516][bookmark: _Toc500336856][bookmark: _Toc500336972][bookmark: _Toc500337106][bookmark: _Toc500339019][bookmark: _Toc500339156][bookmark: _Toc500340443][bookmark: _Toc500340889][bookmark: _Toc508287595][bookmark: _Toc508287722][bookmark: _Toc750162]IEP Section: Report of Progress 
1. Date of Report: Record the date for each reporting period.
2. Current Level of Performance: Write a statement [2a] describing the student’s current level of performance on the annual goal based on progress on the STIO/Bs using the identified Method of Measurement (MOM) [2b]. Include performance on each unmastered objective in each report of progress. Example: Jan performed at 89% on Objective #1 during this 9-week period. Objectives #2, #3, and #4 were not introduced during this 9-week period.
3. Progress on Annual Goal (PAG): In the column [3a], record the letter corresponding to the PAG statement [3b] that best describes the student’s progress on the annual goal. If the student is making insufficient progress on the annual goal, the IEP Committee must hold a meeting to consider revisions to the annual goal and/or to the supports and services provided to the student. If the student has met or exceeded the annual goal, the IEP Committee may hold a meeting to consider adding a new goal and/or revising the services provided to the student.
4. Notification of Progress Provided to Parents/Guardians: Check the boxes to identify both the type of progress report and the frequency for reporting progress to the parent.
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[bookmark: _Toc495066943][bookmark: _Toc495067448][bookmark: _Toc500336517][bookmark: _Toc500336560][bookmark: _Toc500336857][bookmark: _Toc500337307][bookmark: _Toc500348500][bookmark: _Toc33781516]Special Considerations[footnoteRef:8] [8:  Guided questions for special considerations were adapted and modified from the Center for Parent Information & Resources Supporting the Parent Centers Who Serve Families of Children with Disabilities. ] 

State Board Policy Chapter 74, Rule 74.19 identifies five (5) circumstances the IEP Committee must take under special consideration when developing, reviewing, and/or revising an IEP. The IEP Committee must address any communication and assistive technology needs for all students with disabilities. Also, the IEP Committee must address the special needs of students who are blind, deaf, or visually/hearing impaired, who need behavior intervention, and/or who have limited proficiency with English.
[bookmark: _Toc494211436][bookmark: _Toc494266317][bookmark: _Toc494278326][bookmark: _Toc494278873][bookmark: _Toc494278950][bookmark: _Toc495066944][bookmark: _Toc495067449][bookmark: _Toc500336518][bookmark: _Toc500336858][bookmark: _Toc500336973][bookmark: _Toc500337107][bookmark: _Toc500339020][bookmark: _Toc500339157][bookmark: _Toc500340445][bookmark: _Toc500340891][bookmark: _Toc33781517]Special Considerations for Communication
The IEP Committee must consider the communication needs of all students receiving an IEP.
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	When considering the student’s communication needs, ask:
· What communication demands and opportunities does the student have?
· Does the student have the skills and strategies necessary to meet those communicative demands and take advantage of communicative opportunities?
· Can the student fulfill his or her need to communicate in different settings?
· Does the student communicate appropriately and effectively? If not, why? 
· How would the communication be described?



[bookmark: _Toc508287596][bookmark: _Toc508287723][bookmark: _Toc750163]IEP Section: Special Considerations for Communication
· Question: Indicate if the student has any special communication needs.
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[bookmark: _Toc495066945][bookmark: _Toc495067450][bookmark: _Toc500336519][bookmark: _Toc500336859][bookmark: _Toc500336974][bookmark: _Toc500337108][bookmark: _Toc500339021][bookmark: _Toc500339158][bookmark: _Toc500340447][bookmark: _Toc500340893][bookmark: _Toc33781518]Special Considerations for Assistive Technology
The IEP Committee must consider the need for assistive technology devices and/or services for all students receiving an IEP.
· An assistive technology device is any item, piece of equipment, or product system, whether acquired commercially off the shelf, modified, or customized, that is used to increase, maintain, or improve the functional capabilities of a student with a disability. The term does not include a medical device that is surgically implanted, or the replacement of such device.
· An assistive technology service is any service that directly assists a student with a disability in the selection, acquisition, or use of an assistive technology device. The term includes: 
· The evaluation of the needs of a student with a disability, including a functional evaluation of the student in the student’s customary environment
· Purchasing, leasing, or otherwise providing for the acquisition of assistive technology devices by students with disabilities
· Selecting, designing, fitting, customizing, adapting, applying, maintaining, repairing, or replacing assistive technology devices
· Coordinating and using other therapies, interventions, or services with assistive technology devices such as those associated with existing education or rehabilitation plans and programs
· Training and/or technical assistance for a student with a disability or his or her family, if appropriate
· Training and/or technical assistance for professionals (including individuals providing education or rehabilitation services), employers, or other individuals who provide services to, employ, or are substantially involved in the major life functions of that student
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	When considering the student’s assistive technology needs, ask:
· Does the student require an assistive technology assessment to determine if he or she would benefit from assistive technology?
· What type of assistive technology might increase the student’s participation in the general education curriculum, move towards participation in the general education curriculum, or participate in other developmentally appropriate activities?
· Is the student currently using any assistive technology device or services? If so, does the student’s assistive technology device work?


[bookmark: _Toc508287597][bookmark: _Toc508287724][bookmark: _Toc750164]IEP Section: Special Considerations for Assistive Technology
· Question: Does the student need assistive technology services or devices? – AND – does the student need an assistive technology assessment?
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[bookmark: _Toc494211437][bookmark: _Toc494266318][bookmark: _Toc494278327][bookmark: _Toc494278874][bookmark: _Toc494278951][bookmark: _Toc495066946][bookmark: _Toc495067451][bookmark: _Toc500336520][bookmark: _Toc500336860][bookmark: _Toc500336975][bookmark: _Toc500337109][bookmark: _Toc500339022][bookmark: _Toc500339159][bookmark: _Toc500340449][bookmark: _Toc500340895][bookmark: _Toc33781519]Special Considerations Services for Students Who Are Blind or Visually Impaired

The IEP Committee must describe any services for students who are blind or visually impaired.
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	When considering services for a student who is blind or visually impaired, ask:
· Has the student received a functional vision evaluation, learning media assessment, or clinical low vision assessment? If so, what are the results?
· Does the student require instruction in the use of a new reading and writing medium because the student can no longer effectively use the current medium?
· What are the current supports and instruction used to address the student’s needs as they relate to the student’s blindness or visual impairment?
· Which medium is most appropriate for the current visual limitations? Is the student receiving instruction in that medium?


[bookmark: _Toc508287598][bookmark: _Toc508287725][bookmark: _Toc750165]IEP Section: Special Considerations Services for Students Who Are Blind or Visually Impaired

1. Not Applicable: If the student is not blind or visually impaired, check “N/A” for not applicable and go to the next section.
2. Questions: Indicate if the IEP Committee has considered providing instruction in braille – AND – if braille instruction was determined appropriate based on the evaluation.
3. Evaluation Date: If an evaluation of the student’s reading and writing skills, needs, and media is conducted to determine if Braille inspection is appropriate, record the date of the evaluation. 
4. Question: Check if parents were provided information about the Mississippi School for the Blind. 
1
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[bookmark: _Toc495066947][bookmark: _Toc495067452][bookmark: _Toc500336521][bookmark: _Toc500336861][bookmark: _Toc500336976][bookmark: _Toc500337110][bookmark: _Toc500339023][bookmark: _Toc500339160][bookmark: _Toc500340451][bookmark: _Toc500340897][bookmark: _Toc33781520]Special Considerations Services for Students Who Are Deaf or Hearing Impaired
The IEP Committee must describe any services for students who are deaf or hearing impaired. If applicable, the IEP Committee must consider the student’s (a) language and communication needs, (b) opportunities of direct communication with peers and professional personnel in the student’s language and communication mode, (c) academic level, and (d) full range of needs, including opportunities for direct instruction in the student’s language and communication mode.
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	When considering services for a student who is deaf or hearing impaired, ask:
· What is the student’s first or preferred language and mode of communication?
· Can the student use multiple modes to communicate (e.g., oral methods, manual methods, etc.)? Does the student need to learn a new mode of communication?
· What type of instruction has been provided or is needed to enhance the student’s ability to use his or her language and mode of communication?
· What are the current supports and instruction used to address the student’s needs as they relate to the student’s deafness or hearing impairment?
· What are the opportunities for direct communication with peers and professional personnel in the student’s language and communication mode?


[bookmark: _Toc508287599][bookmark: _Toc508287726][bookmark: _Toc750166]IEP Section: Special Considerations Services for Students Who Are Deaf or Hearing Impaired
1.   Not Applicable: If the student is not deaf or does not have a hearing impairment, check “N/A” for not applicable and go to the next section.
2.   Language and Communication Mode: Record the student’s language and mode(s) of communication.
3.   Question: Indicate if instruction in the student’s language/mode of communication is needed.
4.   Question: Check if parents were provided information about the Mississippi School for the Deaf.
1
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[bookmark: _Toc495066948][bookmark: _Toc495067453][bookmark: _Toc500336522][bookmark: _Toc500336862][bookmark: _Toc500336977][bookmark: _Toc500337111][bookmark: _Toc500339024][bookmark: _Toc500339161][bookmark: _Toc500340453][bookmark: _Toc500340899][bookmark: _Toc33781521]Special Considerations for Behavior Intervention
The IEP Committee must complete this section for a student who requires behavioral intervention. If any concerns about the student’s behavior have been noted (e.g., the student exhibits behavior(s) that impede his or her learning or the learning of others, etc.), the IEP Committee should consider the use of positive behavior intervention and supports to address the behavior(s), which may include conducting a Functional Behavioral Assessment (FBA) and/or developing a Behavioral Intervention Plan (BIP). In addition, the IEP Committee must conduct an FBA and implement a BIP if these are required as a result of the discipline provision of State Board Policy Chapter 74, Rule 74.19.
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	When considering the student’s need for behavior interventions, ask:
· Does the student’s behavior interfere with his or her learning or that of his or her peers?
· Has a formal FBA been completed? If so, what is the function of the student’s behavior?
· What supports (e.g., accommodations, modifications, supports for personnel, etc.) are currently used to address the student’s behavior(s)? Do these supports reduce problematic behavior and/or increase appropriate behavior?
· What other interventions are being used to address the behavior(s)? Do these strategies reduce problematic behavior and/or increase appropriate behavior?
· Has a formal BIP been created? Is the BIP being implemented with fidelity? Have the BIP strategies reduced problematic behavior and/or increased appropriate behavior?


[bookmark: _Toc508287600][bookmark: _Toc508287727][bookmark: _Toc750167]IEP Section: Special Considerations for Behavior Intervention
1.   Not Applicable: If the student does not have any behavioral concerns requiring intervention, check “N/A” for not applicable and go to the next section.
2.   Questions: Check the box to answer the following questions:
· Indicate if the IEP Committee has developed goals and interventions to address specific behavior concerns.
· Indicate if a Functional Behavior Assessment (FBA) has been conducted. If yes, record the date of the most recent FBA. 
· Indicate if a Behavior Intervention Plan (BIP) has been developed. If yes, record the date the BIP was developed and implemented. Also, record the date of the review or revision of the BIP, if applicable. The student must have a corresponding goal(s) to address all behavioral concerns.
1
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[bookmark: _Toc495066949][bookmark: _Toc495067454][bookmark: _Toc500336523][bookmark: _Toc500336863][bookmark: _Toc500336978][bookmark: _Toc500337112][bookmark: _Toc500339025][bookmark: _Toc500339162][bookmark: _Toc500340455][bookmark: _Toc500340901]
[bookmark: _Toc33781522]Special Considerations Services for Students with Limited English Proficiency
The IEP Committee must describe any services for students with Limited English Proficiency (LEP). If applicable, the IEP Committee must consider the student’s language needs.
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	When considering services for students with limited English proficiency, ask: 	
· What languages are spoken in the student’s home? What is the dominant language spoken in the student’s home?
· What languages does the student know and/or use? What is the student’s primary language at home and in the school setting?
· Have the cultural values and beliefs of the parents been considered in planning for the student’s education?



[bookmark: _Toc508287601][bookmark: _Toc508287728][bookmark: _Toc750168]IEP Section: Special Considerations Services for Students with Limited English Proficiency
1.   [bookmark: _Toc495066950][bookmark: _Toc495067455][bookmark: _Toc500336524][bookmark: _Toc500336561][bookmark: _Toc500336864][bookmark: _Toc500337314][bookmark: _Toc500348507]Not Applicable: If the student does not have limited proficiency in English, check “N/A” for not applicable and go to the next section.
2.   If the student is an English Language (EL) student, answer the questions based on the student’s Language Service Plan. The EL Plan must be attached to the IEP.
1
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Access for All Guide
The Access for All Guide will aid in providing quality classroom instruction for all students, including general education students and students with disabilities who receive instruction in general education settings. Topics addressed in the guide are organized according to six deficit areas: academics, physical, speech/language, social/emotional, behavioral, and organizational skills. In each area, teachers are provided questions to ask that help determine students’ needs, suggested accommodations and/or modifications, and teaching strategies for implementation. The guide helps teachers keep the intent of the standards but change the delivery.

[bookmark: _Toc33781523]Step 6: Identifying Specially Designed Instruction
Identifying specially designed instruction, including accommodations and/or modifications needed to access and progress in the general education curriculum or in other developmentally appropriate activities, is the next consideration. Special education services are the specially designed instructional services provided to meet the unique needs of a student with a disability. Specially designed instruction includes, but is not limited to, the following provisions: 
· Academic instruction
· Speech and/or language instruction
· Special and/or adapted physical education
· Vocational instruction
· Social skills instruction
· Organizational skills/strategies
· Behavioral training
· Training in functional living skills
· Special and/or adapted instruction in developmental and pre-academic skills
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	When determining which special education services to provide, ask:
· What are the student’s areas of concern and specific needs?
· How do the student’s deficits affect his or her achievement of grade-level content standards, functional skills, behavior, and/or developmentally appropriate activities?
· What type and amount of specially designed instruction does the student need to achieve the grade-level content standards, functional skills, appropriate behavior, and/or developmentally appropriate activities?
· When and in what location should these services be provided?


[bookmark: _Toc500337315][bookmark: _Toc500340902][bookmark: _Toc500348508]
[bookmark: _Toc33781524]Related Services
Related services are developmental, corrective, and other supported services required to ensure a student with a disability benefits from special education. Related services include, but are not limited to, the following:
· Assistive technology services
· Audiology services
· Early identification and assessment of disabilities 
· Interpretive services
· Medical services for diagnosis or evaluation purposes 
· Orientation and mobility services
· Parent counseling and training
· Physical and/or occupational therapy services
· Psychological and/or counseling services
· Recreation and/or therapeutic recreation services
· Rehabilitation counseling
· School health services and school nurse services
· Social work services in schools
· Speech and/or language services 
· Transportation services
NOTE: This list of services is not exhaustive. Other developmental, corrective, or supportive services may be required to assist a student with a disability to benefit from special education.
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	When selecting related services, ask:
· What are the student’s areas of concern and specific needs?
· What type and amount of developmental, corrective, and supportive services are needed to ensure the student benefits from general and special education?
· In what location and when should these services be provided?


[bookmark: _Toc33781525]Instructional/Functional Accommodations
Instructional/Functional accommodations are changes to the instruction and/or environment to enable students with disabilities to be successful learners and to actively participate with other students in educational activities or settings. Accommodations reduce the impact of the student’s disability, not the learning expectations. Accommodations can be grouped into four categories:
· Timing/Scheduling accommodations are changes to the total amount of time allowed or segmenting the task over a larger time frame.
· Setting accommodations are changes to the location/environment where a task is completed.
· Presentation accommodations are changes in the way instruction is provided, including changes to the instructional materials or equipment provided to the student.
· Response accommodations are changes in the way the student demonstrates acquisition of the skills being learned.

The IEP Committee must review any evaluation information to identify any accommodations the student may need to include in the IEP. Some instructional/functional accommodations cannot be used in state- and districtwide assessments. Refer to the Mississippi Testing Accommodations Manual to determine if the accommodations can be used for state- and districtwide assessments.
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	When selecting instructional/functional accommodations, ask:
· How do the student’s deficits affect his or her ability to participate in instruction?
· Does the student need changes to the learning environment?
· Does the student need changes to the timing or scheduling of learning activities?
· Does the student need changes to how he or she receives instruction?
· Does the student need changes to how he or she demonstrates learning?
See Statewide/Districtwide Testing Accommodations for additional guidance.


[bookmark: _Toc500337316][bookmark: _Toc500340903][bookmark: _Toc500348509][bookmark: _Toc33781526]Program Modifications
Program modifications are changes to the environment and/or instruction that alter or change expectations for the student to enable him or her to be successful and to participate actively with other students in the general education classroom and in school-wide activities. Program modifications include, but are not limited to, the following:
· Curriculum modifications use a specialized curriculum that presents information using simplified vocabulary, content, and/or principles or leads to modified outcomes such as the General Educational Development (GED).
· Modified grading modifies the weights of assignments, projects, and tests.

The IEP Committee is cautioned about the use of modifications as they may increase the gap between the achievement of students with disabilities and grade-level expectations. Overreliance on modifications can negatively affect a student’s educational career as he or she may not progress at a rate that will enable the student to obtain a standard high school diploma.[footnoteRef:9] [9:  See Mississippi’s Access for All Guide document.] 
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	When selecting program modifications, ask:
· How do the student’s deficits affect his or her ability to participate in instruction?
· Does the student need significant changes to assignments, texts, and/or curricula to be able to participate actively with other students in the general education environment or in developmentally appropriate activities?
· Does the student need individually designed behavioral interventions to be able to participate in the general education environment?


[bookmark: _Toc500337318][bookmark: _Toc500340905][bookmark: _Toc500348511][bookmark: _Toc33781527]Supports for Personnel
Supports for personnel are services provided to personnel who work directly with a student with a disability to enable the implementation of special education and related services, instructional or functional accommodations and/or program modifications with the student. Supports for personnel include, but are not limited to:
· Providing training on disability characteristics or behavior management principles
· Providing consultation from specialists on implementing instruction and behavior strategies
· Having a paraprofessional as an assistant in the classroom
· Providing instruction to use special equipment (e.g., FM system, etc.) or teaching materials.
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	When selecting supports for personnel, ask:
· What specialized or individualized instructional and/or behavior support practices will be used with the student, and who will be implementing them?
· Does the student require specialized equipment or teaching materials?
· Does the student need continuous one-on-one support?
· Who will be responsible for monitoring the progress of the student?


See Procedures Volume II: FAPE, IEP, LRE, and ESY for additional guidance about special education and related services, accommodations, and modifications.
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· Special Education Services: List all of the special education services to be provided. 
1.   Area: Record the area(s) where the student will receive the services using the letter codes listed at the bottom of the page.
2.   Location: Record if the service will be located in special education or in general education classes. Any class with 50% or more students receiving special education service is considered a special education classroom.
3.   Start Date: Record the date on which the services will begin.
4.   End Date: Record the date on which the services will end.
5.   Duration/Frequency: Record the amount of time per day and the number of days per week the services will be provided (e.g., 30 minutes/3 times a week, etc.).
[image: ]4
1

5
3
2


· Related Services: List all of the related services to be provided. 
1.   Area: Record the area(s) where the student will receive the services using the letter codes listed at the bottom of the page.
2.   Location: Record if the service will be located in special education or in general education classes. Any class with 50% or more students receiving special education service is considered a special education classroom.
3.   Start Date: Record the date on which the services will begin.
4.   End Date: Record the date on which the services will end.
5.   Duration/Frequency: Record the amount of time per day and the number of days per week the services will be provided (e.g., 30 minutes/3 times a week, etc.).
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· Program Modifications:
1.   Area: Record the area(s) where the student will receive the services using the letter codes listed at the bottom of the page.
2.   Start Date: Record the date on which the services will begin.
3.   End Date: Record the date on which the services will end.
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· Instructional/Functional Accommodations: 
List all of the instructional or functional accommodations to be provided. 
1.    Area: Record the area where the student will receive the services using the letter codes listed at the bottom of the page.
2.   Start Date: Record the date on which the services will begin.
3.   [image: ]End Date: Record the date on which the services will end.1
3
2



· Supports for Personnel: List all of the supports for personnel to be provided. 
1.   Area: Record the area where the student will receive the services using the letter codes listed at the bottom of the page.
2.   Location: Record if the service will be located in special education or in general education classes. Any class with 50% or more students receiving special education service is considered a special education classroom.
3.   Start Date: Record the date on which the services will begin.
4.   End Date: Record the date on which the services will end.
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MS Code 37-16-3 requires that every pupil enrolled in a public school participate in the Statewide Assessment System and that the school district superintendent certify annually that all eligible pupils enrolled in the designated grade were tested. State Board Policy Chapter 74, Rule 74.19 requires the inclusion of students with disabilities in statewide assessments to the extent that students who are not disabled are included. In Mississippi, the following students with and without disabilities are expected to participate in statewide assessments:
· Students enrolled in kindergarten (K) or the third through eighth grades.
· Students who are ages 8-13 on September 1 of the current school year enrolled in a nongraded setting.
· Students enrolled in high school courses or secondary vocational programs, if included. 
· Students enrolled in 12th grade who are age 18 on September 1 of the current school year, enrolled in a nongraded setting, and who have not enrolled in and/or been assessed on Algebra I, Biology I, English II, and U.S. History.

Step 7 of developing a standards-based IEP is to determine the most appropriate assessment option for the student. Mississippi, like all other states, is required under the Every Student Succeeds Act of 2015 (ESSA) and the Individuals with Disabilities Education Improvement Act of 2004 (IDEA) to provide high-quality alternate assessments for students with SCDs. These alternate assessments, like the general assessments, must be aligned to academic content standards that apply to all students in reading, writing, and mathematics in Grades 3–8 and, once in high school, in science and history in at least one grade in each of the 3–5, 6–8, and high school grade ranges. (ESSA of 2015).

However, for students with SCDs, the general assessments, even when administered with accommodations, do not provide these students with the opportunity to demonstrate what they know and can do. Therefore, alternate assessments based on Alternate Academic Achievement Standards (AAAS) are designed to measure the knowledge and skills of students with significant cognitive disabilities. Student performance explicated by the AAAS should show how eligible students demonstrate performance in relation to the academic content standards.

State testing for students with a significant cognitive disability has changed beginning with the 2016-17 school year. Dynamic Learning Maps (DLM) was replaced by the Mississippi Academic Assessment Program-Alternate (MAAP-A). Similar to MAAP, MAAP-A has been developed by Questar Assessment, Inc. and Mississippi educators. Beginning in the 2019-2020 school year, the MS AAAS for English Language Arts, Math, and Science will be used. Students with disabilities must participate in one or more of the following assessments of the Mississippi Statewide Assessment System as determined by their IEP Committee:

	State- or Districtwide Assessments for Students with a SCD

	MKAS2/Kindergarten Readiness Assessment

	Third Grade MAAP ELA Assessment

	MAAP-A (English Language Arts/Literacy)

	MAAP-A (Mathematics)

	MAAP-A (Science)

	MAAP-A (English II)

	MAAP-A (Algebra I)

	MAAP-A (Biology I)

	English Language Proficiency Test (ELPT)

	ACT (American College Test)

	Other

	Other




	State- or Districtwide Assessments for Students without a SCD

	(MKAS2) Mississippi Kindergarten Readiness Assessment

	Third Grade MAAP ELA Assessment 

	MAAP (English Language Arts/Literacy)

	MAAP (Mathematics)

	MAAP (Science)

	MAAP-EOC (Algebra I)

	MAAP-EOC (Biology I)

	MAAP-EOC (English II)

	MAAP-EOC (U.S. History)

	(MS-CPAS2) Mississippi Career Planning and Assessment System, 2nd Edition 

	(ACT) American College Test

	(ELPT) English Language Proficiency Test

	Other



The IEP Committee must ensure students with disabilities have maximum access to the general curriculum, as appropriate, and must determine the most appropriate assessments for them. The standards used to determine appropriate learning goals [i.e., Mississippi College and Career Ready Standards (MS CCRS) or Mississippi Alternate Academic Achievement Standards (MS AAAS)] should also be used to determine the most appropriate assessments for students with disabilities.
· The Grade-Level/Subject Area Alternate Academic Assessments are designed to measure performance and growth based on the alternate content standards using collections of work samples, observations, pictures, and/or videos. The only students who should be assessed using alternate assessments are students who fall under the state’s definition of SCD. 
· All other students should be assessed on grade-level standards using the general statewide assessments with any necessary allowable accommodations.

It is important for the IEP Committee to be fully informed about the state standards, including essential elements, and the statewide assessments. The IEP Committee needs to know about the demands, administration conditions, and response requirements of the general assessments and alternate assessments. The IEP Committee should consider any instructional accommodations and modifications the student has received and their implications for the administration of statewide assessments. All accommodations used for statewide testing must have been used during the student’s routine classroom instruction and assessments. Refer to Testing Students with Disabilities Regulations for additional guidance in determining appropriate assessments and to the current Mississippi Testing Accommodations Manual for information regarding testing accommodations.

[bookmark: _Toc33781529]Disability Preclusion for the English Language Proficiency Test (ELPT)

Under 34 C.F.R. §200.6(h)(4)(ii), if it is determined on an individualized basis that an English Learner (EL) has a disability that precludes assessment in one or more domains of the English Language Proficiency (ELP) assessment (speaking, listening, reading and writing), such that there are no appropriate accommodations for the affected domain or domains, a state educational agency (SEA) must assess the child’s English language proficiency based on the remaining domains in which it is possible to assess the student.

A determination that a disability precludes assessment in one or more domains must be made on an individualized basis by the child’s IEP team, the student’s 504 team, or, for students covered under Title II of the ADA, by the team or individual designated by the Local Education Agency (LEA) to make those decisions. Under the very rare circumstances when a student’s disability precludes assessment in one or more domains, the student may be exited under the state’s exit procedures based on a score of proficient on the remaining domains in which the student is able to be appropriately assessed. The U.S. Department of Education expects that only in very rare circumstances will children need to be assessed in fewer than four domains due to a disability that precludes assessment in a particular domain, and that the vast majority of ELs with disabilities will be able to be assessed in all four domains, with appropriate accommodations as needed, or by taking an alternate ELP assessment for ELs who are students with the most significant cognitive disabilities. 

 EXAMPLE provided in 34 C.F.R. §200.6(h)(4)(ii): 
A nonverbal EL who, because of an identified disability, cannot take the speaking portion of the ELP assessment. 
The EL is not precluded from the domain because he or she has a disability; rather, there is not an appropriate accommodation to enable the student to access the test. 
The IEP team and the 504 team cannot exempt an EL from taking the English Language Proficiency Test (ELPT) or remove the EL designation. 

Application of the Disability Preclusion: The domain(s) for which the student is precluded does not count for or against the student. The student’s overall score is calculated based on the remaining domains. For example, a student who is precluded from taking the Reading domain but takes the Speaking, Listening, and Writing domains will have the overall score calculated using only those three domains.

EXAMPLE 1 
Jane has a disability preclusion for the Reading domain. She takes the Listening, Speaking, and Writing domains. Her proficiency levels in the three domains are as follows: L=5, S=4, W=4. Her overall proficiency level is four (4).
Does this student meet the Mississippi exit criteria? The answer is yes, this student meets the Mississippi exit criteria based on the following: 
Proficiency Level 4 or 5 in Overall – Yes 
Proficiency Level 4 or 5 in Reading – Disability Preclusion 
Proficiency Level 4 or 5 in Writing – Yes

EXAMPLE 2 
John has a disability preclusion for the Speaking domain. He takes the Listening, Reading, and Writing domains. His proficiency levels in the three domains are as follows: L = 4, R = 4, W = 2. His overall proficiency level is three (3). 
Does this student meet the Mississippi exit criteria? The answer is no, this student does not meet the Mississippi exit criteria based on the following: 
Proficiency Level 4 or 5 in Overall – No 
Proficiency Level 4 or 5 in Reading – Yes 
Proficiency Level 4 or 5 in Writing - No
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	When selecting appropriate statewide assessments, ask:
· To what extent does the student access the general statewide curriculum?
· Has the student been enrolled in the subject areas assessed for secondary students: Algebra I, Biology I, English II, and U.S. History?
· Can the student participate in the grade-level/subject area assessments if provided accommodations?
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Students with disabilities are expected to participate in statewide assessments, beginning with the Kindergarten Readiness Assessment through the subject area assessments. However, the Mississippi K-3 Assessment Support System, including the Kindergarten Readiness Assessment and Third Grade MAAP ELA Assessment may not be appropriate for students who meet the criteria for a SCD.

In addition, students over age 18 may not need to participate in statewide assessments. For example, a 19-year-old student who intends to exit with a Certificate of Completion who has already taken all subject area assessments does not need to participate in statewide assessments. However, a 19-year-old student intending to exit with a standard high school diploma or alternate diploma who is enrolled in U.S. History and has not yet passed the U.S. History exam may participate in this subject area assessment. (See the Mississippi Public School Accountability Standards: Appendix A-11: Graduation Requirements Standard 14 – Certificate of Completion) 
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	When determining if students who are ages 19-20 need to participate in the statewide assessments, ask:
· Is the student seeking a standard high school diploma? If so, has he or she already successfully completed each of the subject area courses and tests?
· Does the student meet the criteria for a SCD and intend to exit with a certificate?



Nonparticipation Statement: Check the box if either statement applies and the student will not participate in statewide assessments. (Note: If either box is checked, the student will count as “not tested” for accountability purposes.)
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[bookmark: _Toc494211441][bookmark: _Toc494266322][bookmark: _Toc494278331][bookmark: _Toc494278878][bookmark: _Toc494278955][bookmark: _Toc494786080][bookmark: _Toc495066954][bookmark: _Toc495067459][bookmark: _Toc500336528][bookmark: _Toc500336868][bookmark: _Toc500336981][bookmark: _Toc500337115][bookmark: _Toc500339028][bookmark: _Toc500339165][bookmark: _Toc500340458][bookmark: _Toc500340908][bookmark: _Toc508287604][bookmark: _Toc508287731][bookmark: _Toc750171]IEP Section: SCDs Determination
To determine the most appropriate assessment option for a student with a disability, the IEP Committee must first determine if the student meets the criteria for a SCD. The SCD designation is reserved for the few students who demonstrate significant cognitive deficits and poor adaptive skill levels that prevent participation in the standard academic curriculum or achievement of the academic content standards, even with accommodations and modifications, for reasons other than excessive or extended absences, visual disabilities, auditory disabilities, physical disabilities, emotional-behavioral disabilities, specific learning disabilities, or social, cultural, or economic differences. These students will also require extensive direct instruction in both academic and functional skills in multiple settings to accomplish the application and transfer of learned skills.

The IEP Committee must next determine the standards in which the student is instructed. The majority of students designated as having a SCD will receive all instruction using alternate standards (i.e., linked to the MS AAAS). However, a few students may display splinter skills such that, despite generally meeting the criteria for a SCD when considering performance in most areas, the student can perform at or above grade level in an area. For example, a student with autism with significant impairments in cognitive, language, social, and adaptive skills may perform at grade level in math and receive instruction using grade-level content standards. NOTE: This is not a common occurrence.
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· Criteria Statements: Check the box for “Yes” or “No” to indicate the IEP Committee’s determination for each of the three criteria statements.
1.   SCD Standard 1: The student demonstrates significant cognitive deficits and poor adaptive skill levels (as determined by that student’s comprehensive evaluation) that prevent participation in the standard academic curriculum or achievement of the academic content standards, even with accommodations and modifications.
· The student has an IQ score or developmental level two or more standard deviations below the mean.
· The student is not able to exhibit adaptive skills that would allow him or her to function independently and safely in daily life.
· With accommodations/modifications in place, the student is not able to participate in and make progress in the standard academic curriculum. 
· The student meets the criteria for SCD Standard 1 (all statements must be true in order to mark “Yes”).
2.   SCD Standard 2: The student consistently requires extensive direct instruction in both academic and functional skills in multiple settings to accomplish the application and transfer of those skills.
· The student consistently requires extensive repeated, individualized instruction and support that is not of a temporary or transient nature, in both academic and functional skills, to gain educational benefits.
· The student uses substantially adapted materials and individualized methods of accessing information in alternative ways to acquire, maintain, generalize, demonstrate, and transfer skills across multiple settings. 
· The student meets the criteria for SCD Standard 2 (all statements must be true in order to mark “Yes”).
3.   SCD Standard 3: The student’s inability to complete the standard academic curriculum is neither the result of excessive or extended absences nor is primarily the result of visual, auditory, or physical disabilities, emotional-behavioral disabilities, specific learning disabilities, or social, cultural, or economic differences.
· The student’s absences may be excessive and/or extended but are not the primary reason the student cannot complete the standard academic curriculum.
· The student’s inability to complete the standard academic curriculum is not primarily due to one of the following: a Specific Learning Disability, an Emotional Disability, a Language/Speech Impairment, a Visual Impairment, a Hearing Impairment, an Orthopedic Impairment, and/or Other Health Impairment.
· The student meets the criteria for SCD Standard 3 (all statements must be true in order to mark “Yes”).

· SCD Determination Statement: Select the appropriate statement:

4a. MEETS: Check if all three criteria statements are marked “Yes.” The student is considered as having a SCD. The student’s instruction should be based on the AAAS.
4b. Instructional Standards: If the student meets the criteria for a SCD, check the box to indicate the instructional standards for the student.
5.   DOES NOT MEET: Check if one or more of the criteria statements are marked “No.” The student is not considered as having a SCD. The student’s instruction should be based on the MS CCRS.

Based on the SCD determination and the instructional standards for the student, the IEP Committee must determine which state- and districtwide assessments are appropriate for the student. The SCD designation or instruction using alternate standards does not prevent participation in the Mississippi Statewide Assessment System program. Rather, the IEP Committee must identify how – not if – the student will participate in statewide assessments for the student’s grade or age.
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If a student has been determined to meet the criteria for a SCD and receives instruction using alternate standards, the student should be assessed using the Grade-Level/Subject Area Alternate Assessments. Statewide alternate assessments include the MAAP-A in Mathematics, Language Arts, and Science which assess progress on the MS AAAS. In addition, students who meet the criteria for a SCD, receive instruction using alternate standards and are English Language Learners (ELL) may be assessed using the ELTP. The IEP Committee may determine the need for additional assessments, including any appropriate districtwide assessments.
	
Assessments: Place an “X” in the box corresponding to the assessment in which the student will participate during the school year and the student’s grade level or, for nongraded students, the grade that matches the student’s age as of September 1 of the applicable school year. If any additional assessments are to be completed, record the name of the assessment and indicate the age/grade level.
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Parents must be informed of the requirements for participation in the Mississippi Statewide Assessment System and for earning a standard high school diploma, including the successful completion of subject area courses and end-of-course tests. Parents must also be notified of approved alternate measures that fulfill the subject area end-of-course testing requirements.
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Signature and Date: Have the parent sign and date the appropriate statement. A signature is required. This signature section is located at the end of the document on the IEP Signature Page.
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All students without a SCD should be assessed on grade-level standards using the general statewide assessments. Statewide assessments include grade-level assessments in primary grades and subject area assessments in secondary grades. The grade-level assessments include the Mississippi Pre K-3 Assessment Support System (MKAS2), the MAAP, the Subject Area Testing End-of-Course (MAAP-EOC in Algebra I, Biology I, English II, and U.S. History). 

Additional assessments are used in the secondary grades to determine college and career readiness. The Mississippi Career Planning and Assessment System, 2nd Edition (MS-CPAS2) is used for students who participate in career and technical education. The American College Test (ACT) will be administered to all students classified as juniors starting in the 2014-2015 school year to assess the students’ academic readiness for college. See the MS-CPAS2 Frequently Asked Questions for more information about the assessment and students with disabilities (located online at https://www.rcu.msstate.edu/Assessment/FAQs.aspx).

Additional assessments may be used in any grades depending upon the needs of the student or the district policy. Students with disabilities who are English Language Learners (ELL) may be assessed using the ELPT to determine if they continue to need services. The IEP Committee may determine the need for additional assessments, including any appropriate districtwide assessments. Contact the MDE’s Office of Student Assessment for additional information on statewide assessments and students with disabilities.

· Assessments: Place an “X” in the Grade Level box corresponding to the assessment in which the student will participate during the school year and the student’s grade level. If any additional assessments are to be completed, record the name of the assessment and indicate the student’s grade level. All students must be enrolled in the subject area course before taking the end-of-course assessment (i.e., MAAP-EOC) or enrolled in career and technical education courses before taking the end-of-year or end-of-course assessment (i.e., MS-CPAS2).
· Administration Date: If the student has already taken a subject area or career and technical education assessment, record the most recent administration date in the Grade Level box. This information is intended to assist the IEP Committee in planning for a student who is participating in assessments that may need to be administered multiple times over multiple years depending upon the student’s performance.
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Statewide Testing Accommodations enable students with disabilities to demonstrate their learning on statewide assessments by reducing the effect of the student’s disability—not the learning expectations. Each statewide assessment will have a list of allowable testing accommodations. The IEP Committee must list the accommodations necessary for the student to participate in the statewide assessment program. All accommodations used for statewide assessments must also be used during the student’s routine classroom instruction and assessments. Testing accommodations can be grouped into four categories: (a) setting accommodations, (b) timing/scheduling accommodations, (c) presentation accommodations, and (d) response accommodations.
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Setting accommodations are changes to the location or environment where the assessment will be administered. Setting accommodations are intended to ensure the test taker is comfortable and focused. Students who need familiar settings for staff, special lighting, smaller groups, special equipment, and/or limited visual distractions may benefit from setting accommodations.
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	When selecting setting accommodations for assessments, ask:
· Is the student easily distracted in large groups?
· Is the student easily distracted or made uneasy by new surroundings?
· Does the student have trouble staying on task?
· Does the student need special lighting or equipment?


[bookmark: _Toc495066961][bookmark: _Toc500337322][bookmark: _Toc33781532]Timing/Scheduling Accommodations
Timing/Scheduling accommodations are changes to the total amount of time allowed or segmenting the assessment over multiple sessions or days. Timing/Scheduling accommodations are intended to ensure the test taker is focused and not fatigued. Students who need frequent breaks, fatigue easily, cannot concentrate for extended periods of time or certain times of day, and/or require special diets or medications necessitating regular breaks may benefit from timing/scheduling accommodations.
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	When selecting timing/scheduling accommodations for assessments, ask:
· Does the student tire easily because of health impairments?
· Can the student work continuously during the entire time allocated for test administration or does the student need frequent breaks?
· Does the student perform better at a specific time of day (e.g., morning, etc.)?


[bookmark: _Toc495066962][bookmark: _Toc500337323][bookmark: _Toc33781533]Presentation Accommodations
Presentation accommodations are changes to the test materials or directions provided to the student. Presentation accommodations are intended to ensure the student can access the test materials and can understand the purpose of the test items and the expected response. Students who have difficulties with printed materials (e.g., texts, graphics, or symbols), difficulties with reading or an inability to read, and/or who have sensory or cognitive disabilities (including difficulties with memory, sequencing, directionality, and organization) may benefit from presentation accommodations.
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	When selecting presentation accommodations for assessments, ask:
· Does the student have a sensory disability that requires a special medium for reading (e.g., braille, large print, etc.)?
· Does the student need hearing aids to be able to understand spoken directions?
· Does the student need memory aids, resource sheets, or problem-solving tools?
· Can the student read independently and understand directions?
· Does the student need directions repeated or explained?
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Response accommodations are changes to the way the student demonstrates learning for the assessment. Response accommodations are intended to ensure the student can demonstrate his or her knowledge of the test content. Students who have difficulties with written or verbal communication, difficulties transcribing responses, and/or physical disabilities may benefit from response accommodations.
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	When selecting response accommodations for assessments, ask:
· Does the student need special equipment for written or verbal communication (e.g., a communication board, a speech generating device, a braille printer, etc.)?
· Can the student use a pencil or other writing instrument?
· Can the student dictate a response to a scribe or into a tape recorder?
· Does the student need an English language or spelling dictionary?
· Does the student have trouble with tracking from one page to another?



Refer to the current Mississippi Testing Accommodations Manual for information regarding allowable testing accommodations for each assessment included in the Mississippi Statewide Assessment System.
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1.   Presentation Accommodations: List all of the presentation accommodations to be provided.
a. Code: Record the codes for the accommodations as listed in the current version of the Mississippi Testing Accommodations Manual.
b. Test(s): Record the letter for the test(s) for which the accommodations will be used found in the key at the bottom of the page.
c. Other Test: Record the name of any other tests that are listed in B.
2.   Response Accommodations: List all of the response accommodations to be provided.
a. Code: Record the codes for the accommodations as listed in the current version of the Mississippi Testing Accommodations Manual.
b. Test(s): Record the letter for the test(s) for which the accommodations will be used found in the key at the bottom of the page.
c. Other Test: Record the name of any other tests that are listed in B.
3.   Timing/Scheduling Accommodations: List all of the timing/scheduling accommodations to be provided. 
a. Code: Record the codes for the accommodations as listed in the current version of the Mississippi Testing Accommodations Manual.
b. Test(s): Record the letter for the test(s) for which the accommodations will be used found in the key at the bottom of the page.
c. Other Test: Record the name of any other tests that are listed in B.
4.   Setting Accommodations: List all of the setting accommodations to be provided. 
a. Code: Record the codes for the accommodations as listed in the current version of the Mississippi Testing Accommodations Manual.
b. Test(s): Record the letter for the test(s) for which the accommodations will be used found in the key at the bottom of the page.
c. Other Test: Record the name of any other tests that are listed in B.
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[bookmark: _Toc495066965][bookmark: _Toc495067466][bookmark: _Toc500336534][bookmark: _Toc500336563][bookmark: _Toc500336874][bookmark: _Toc500337325][bookmark: _Toc500348513][bookmark: _Toc33781535]Chapter 3: Additional Planning for Students with Disabilities
The IDEA and State Board Policy Chapter 74, Rule 74.19 require the inclusion of additional information in the IEP, including the planning and programming for postsecondary outcomes, the determination of the student’s LRE, and/or the determination of need for and, if necessary, the programming for Extended School Year (ESY) services.
[bookmark: _Toc495066966][bookmark: _Toc495067467][bookmark: _Toc500337326][bookmark: _Toc500340464][bookmark: _Toc500340914][bookmark: _Toc500348514][bookmark: _Toc33781536]Individual Transition Plan
For students over age 14 (or younger if determined appropriate by the IEP Committee), State Board Policy Chapter 74, Rule 74.19 requires school districts to determine each student’s postsecondary goals in the areas of employment, education or training, and, where appropriate, independent living based on age-appropriate assessments. The IEP Committee is further required to develop a coordinated set of activities to promote the movement of a student from school to postsecondary adult living in the areas of instruction (including courses of study), related services, community experiences, development of employment and other post-school adult living objectives, and acquisition of daily living skills and functional vocational evaluation.
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Postsecondary goals are the desired outcomes for a student after he or she leaves high school in the areas of employment, education/training, and, where appropriate, independent living skills. These goals must be appropriate, measurable, and related to his or her strengths, preferences, and interests. Appropriate measurable postsecondary goals must be developed based on information gained through age-appropriate assessments and related to the student’s measurable annual goals.

The goal statement addresses what the student will be doing in the following areas:
a. Education/Training: Specifies postsecondary goals that involve any instructional or skill development programs such as institutions of higher learning, trade schools, and certification programs in which the student intends to enroll. For example:
· The student will attend a community college…
· The student will enroll in a university…
· The student will enroll in Job Corps…
· The student will attend technical school…
· The student will receive on-the-job training with vocational rehabilitation…
b. Employment: Specifies postsecondary goals that involve the practice of a vocation or trade, paid or unpaid, that the student intends to pursue. For example:
· The student will work full-time…
· The student will work part-time…
· The student will volunteer…
c. Independent Living: Specifies postsecondary goals that involve any additional personal and community adult skills or activities in which the student intends to engage. For example:
· The student will use public transportation to…
· The student will live with a roommate…
· The student will join a community recreation team…
· The student will attend sporting events…

(NOTE: The use of “will” is explicit. Do not use “plans to” because it does not indicate an explicit behavior. One cannot observe “plans to.”)
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	When setting a postsecondary goal for this student, ask:
· What career does the student wish to pursue?
· What degree, certification, or training is required for the student’s desired career?
· What other knowledge and skills does the student need to have quality of life in his or her personal life or community?
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1.   Postsecondary Goals: Write the student’s measurable postsecondary goals. The student must have goals for education/training and employment; in addition, the student may have additional goals for independent living. The IEP Committee must review postsecondary goals annually and, if needed, revise them based on the student’s strengths, preferences, and interests. In addition, at least one transition service must be identified for each measurable postsecondary goal.
2.   Related IEP Goal(s) #: Record the number that corresponds to the student’s measurable annual goals that, if achieved, would help the student achieve the desired postsecondary outcome.
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State Board Policy Chapter 74, Rule 74.19 requires the use of age-appropriate assessments to develop appropriate measurable postsecondary goals in education/ training, employment, and where appropriate, independent living skills. The Council for Exceptional Children’s Division on Career Development and Transition defines transition assessment as “an ongoing process of collecting data on the individual’s needs, preference, and interests as they relate to the demands of current and future working, educational, living, and personal and social environments.” Formal and/or informal age-appropriate assessments must be used to identify a student’s needs, preferences, and interests as they relate to the demands of current and future employment education, living, and personal and social environments. Examples of age-appropriate assessments that are useful for transition planning include assessments of adaptive behavior/daily living skills, aptitude tests, achievement tests, interest inventories, temperament inventories, self-determination assessments, transition planning inventories, and career maturity and employability tests. See Procedures Volume V: Secondary Transition for examples of formal and informal assessments.

Results of the age appropriate assessments used for transition planning should be included in the PLAAFP and assist the IEP Committee in prioritizing among possible postsecondary goals.
1.   Assessment Type: Record the assessment used to develop the student’s postsecondary goals.
2.   Responsible Agency/Person: Record the agency/person responsible for assessing the student.
3.   Date Conducted: Identify the date(s) of any assessment conducted. Assessments must be conducted before the development of appropriate measurable postsecondary goals.
4.   Report Attached: Place a “Y” for yes or “N” for no to indicate if a report summarizing the results of the assessment(s) is attached to the IEP. The report of the assessment should include the date(s) of the assessment(s); name, title, and qualifications of the examiner(s), informants, and observers; results of the assessment(s); and a summary of the interpretations of the assessments and implications for the student’s education/training, employment, and, where appropriate, living skills.
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Secondary transition services for a student with a disability consist of a coordinated set of activities that are focused on improving the academic and functional achievement of the student to facilitate the student’s movement from school to post-school activities, including postsecondary education, vocational education, integrated employment (including supported employment); continuing and adult education; adult services; independent living; or community participation. Secondary transition services must be designed to support the student’s achievement of their individual postsecondary goals based on the student’s individual needs, strengths, preferences, and interests. Secondary transition services are grouped into six categories: (a) instruction, (b) related services, (c) community experiences, (d) development of employment and other post-school adult living objectives, (e) acquisition of daily living skills (when appropriate, and (f) functional vocational evaluation (when appropriate).
a. Instruction: Specifies instruction the student needs to complete needed courses and to be successful in the general education curriculum. For example:
· Tutoring
· Self-advocacy training
· Instruction related to word processing
· Self-management instruction related to behavior
b. Related services: Specifies related services the student needs to continue post-high school. For example:
· Visiting community mental health agencies in the area
· Identifying potential post-school providers for recreation therapy, occupational therapy, speech therapy, or physical therapy
· Exploring transportation options
· Applying for Supplemental Security Income (SSI)
c. Community experiences: Specifies experiences the student needs to be provided outside the school campus. For example:
· Supported employment
· Job shadowing
· Tours of postsecondary institutions
· Investigating opportunities for socialization training in the community
· Investigating participation in community civic organizations or sports teams
d. Development of employment and other post-school adult living objectives: Specifies additional knowledge, skills, and experiences the student needs to achieve his or her postsecondary goals. For example:
· Participating in career planning
· Registering to vote
· Participating in a community-based career exploration program
· Meeting with supported employment agencies to evaluate their services
· Learning about legislation identifying the rights of adults with disabilities (i.e., the Americans with Disabilities Act and Section 504 of the Rehabilitation Act) to appropriately self-advocate
· Meeting with a Division of Vocational Rehabilitation Services (DVRS) counselor to develop an Individualized Plan for Employment (IPE) that will determine the services to be provided after graduation
e. Acquisition of daily living skills (when appropriate): Specifies daily living skills the student needs to function independently as an adult. For example:
· Learning about money management and banking
· Exploring insurance issues/concerns
· Learning about managing/maintaining/performing simple repairs at home
· Learning about ways to purchase/lease a car and maintain a vehicle
· Learning about expectations for eating in restaurants
f. Functional vocational evaluation (when appropriate): Specifies any assessments needed to provide information about career interests, aptitudes, and skills.
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	When identifying appropriate transition services for the student, ask:
· What information and skills does/will the student need to learn to achieve his or her desired postsecondary outcomes?
· What type and amount of educational supports does/will the student need?
· What type and amount of developmental, corrective, and other supported services does/will the student need?
· What type and amount of community experiences does the student need?
· What additional information or skills does/will the student need to learn to function independently as an adult?
· What additional assessments are needed to determine the student’s career interests, aptitudes, and skills?
· Who is currently providing transition services to the student? Are additional transition service providers needed?
· Will the student be linked to the needed postsecondary services, supports, or programs before he or she leaves the school setting?



Transition services must be linked to the student’s postsecondary goals and his or her PLAAFP. At least one transition service must be identified for each measurable postsecondary goal. (See Procedures Volume V: Secondary Transition for additional information about transition)
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1.   Instruction: List any instruction provided as a transition service by the school, student, parent, and/or outside agencies.
2.   Related Services: List any related services provided as a transition service by the school, student, parent, and/or outside agencies.
3.   Community Experiences: List any community experiences provided as a transition service by the school, student, parent, and/or outside agencies.
4.   Development of Employment Objectives and Functional Vocational Evaluation (when appropriate): List any additional instruction, services, experiences, or assessments provided as a transition service by the school, student, parent, and/or outside agencies to assist the student in achieving his or her postsecondary goals or determining career interests, aptitudes, and skills.
5.   Acquisition of Daily Living Skills and Other Post-Adult Living Objectives (when appropriate): List any instruction or experiences provided as a transition service by the school, student, parent, and/or outside agencies to assist the student in functioning independently as an adult.
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IEP Section: Course of Study
The course of study guides the IEP Committee in choosing appropriate classes for the student to achieve his or her desired exit option. The student’s general education teacher and guidance counselor must be involved in the collaborative decision-making process for determining the student’s course of study. Like the student’s desired postsecondary goals, the student’s course of study must be determined based on the student’s strengths, preferences, and interests.

When selecting the course of study for the student, the IEP Committee must consider the specific requirements for each exit option and the specific entry requirements for the postsecondary college or career selected. For example, if a student’s postsecondary goal is to attend a college or university immediately after high school, he or she must have a course of study leading to a standard high school diploma and/or complete a GED program. If a student’s postsecondary goal is to enlist in the military, he or she should have a course of study leading to a standard high school diploma as the military rarely accepts applicants with a GED without additional college coursework and/or a high Armed Services Vocational Aptitude Battery (ASVAB) score. If a student’s postsecondary goal is to become a commercial driver, the student’s course of study will depend upon both the specific exit option selected and the postsecondary training program pursued. As some commercial driver training programs require a standard high school diploma or GED while others do not, the student may be able to exit with a standard high school diploma, GED, MOD, or certificate of completion and still pursue his or her postsecondary goal depending upon the entry requirements of the commercial driver training program selected.
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	When selecting the student’s course of study, ask:
· What is the student’s postsecondary goal(s) in education and what course of study will appropriately prepare the student to succeed in his or her chosen postsecondary educational or training program?
· What is the student’s postsecondary goal(s) in employment and in what career cluster is the student’s desired employment?
· What course of study will appropriately prepare the student to succeed in his or her chosen postsecondary career or employment option and/or to complete any required degree, certification, or training program for the desired career?
· What classes support the student in obtaining his or her desired exit option?
· What classes are available that support the student’s efforts to achieve his or her desired postsecondary goals in education, employment, and, if applicable, independent living?
· Do the student’s projected classes for the course of study have prerequisite classes that will need to be sequenced?
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IEP Section: Exit Options
One of the most important decisions the IEP Committee will make for a student with a disability is identifying his or her exit option. The range of postsecondary education, training, and employment opportunities to which the student will be able to gain access will be greatly impacted by the exit option selected. This decision will have lifelong implications for the student as well as his or her family and community.
Mississippi currently offers the following exit options:
· Traditional High School Diploma: The traditional high school diploma is the only option leading to graduation. Students pursuing a traditional diploma must identify an endorsement prior to entering ninth grade. There are three endorsement options: career and technical, academic, and distinguished academic endorsement. See the Mississippi Public Schools Accountability Standards for more information.

· High School Equivalency (GED): The General Educational Development (GED) is a high school equivalency credential earned through successful completion of a group of subject area assessments that measure high school-level college- and career-readiness skills. Some school districts offer GED preparatory programs.

· Mississippi Occupational Diploma (MOD): This option is only available to students that entered ninth grade prior to the 2017-2018 SY. The MOD is not the equivalent of a traditional diploma. Students that exit with a MOD will have limited access to postsecondary training opportunities, will not be allowed to enroll in the military, and may have limited employment opportunities.

· Mississippi Alternate Diploma: Mississippi public schools offer an alternate course of study for students with SCDs. This course of study leads to the alternate diploma, which recognizes that a student has completed high school. The alternate diploma is not equivalent to a traditional diploma and is not recognized by postsecondary entities that require a standard high school diploma.

· Certificate: A certificate of completion is not a high school equivalency credential but rather an acknowledgement of the student’s participation in and completion of his or her IEP. (See the Mississippi Public School Accountability Standards: Appendix A-11: Graduation Requirements Standard 14 – Certificate of Completion) 
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	When selecting the student’s exit option, ask:
· What is the student’s postsecondary goal(s) for education and what exit option is required for the student to gain entry into that type of educational program?
· What is the student’s postsecondary goal(s) for employment and what preparation and/or certification is required to gain entry into the career field?
· Is a particular exit option required to gain entry into the career field?
· Is completion of a degree, certification, or training program required for the student’s desired career or employment option?
· How many requirements for each exit option has the student currently met?
· How much time does the student have to meet the remaining requirements before turning age and aging out of eligibility for special education services?
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When selecting the exit option for a student, the IEP Committee must consider the student’s postsecondary goals and the progress in the educational environment. For example, for a student who can meet high school college- and career-readiness standards but lacks sufficient credits, will soon age out of eligibility, and is at-risk of dropping out of school, a district GED option may be a viable option. For a student with a SCD, a certificate of completion is a viable option. (See the Mississippi Public School Accountability Standards: Appendix A-11: Graduation Requirements Standard 14 – Certificate of Completion)

· Exit Option: Check the box to indicate the exit option selected.
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· Parent/Guardian Signature: The parent must sign the statement. A signature is required. This signature section is located at the end of the document on the IEP signature page.
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[bookmark: _Toc495066974][bookmark: _Toc495067475][bookmark: _Toc500336540][bookmark: _Toc500336880][bookmark: _Toc500336992][bookmark: _Toc500337126][bookmark: _Toc500339039][bookmark: _Toc500339176][bookmark: _Toc500340472][bookmark: _Toc500340922][bookmark: _Toc508287614][bookmark: _Toc508287741][bookmark: _Toc750181]IEP Section: Student’s Invitation to the IEP Committee Meeting
The secondary transition plan should be developed based on the student’s strengths, preferences, and interests. Students with disabilities, whenever appropriate and at the discretion of their parents, should be invited to attend the IEP Committee meeting, especially when the student’s transition goals, services, exit options, and course of study are to be discussed.

[image: ]Student’s Invitation: Check the box to indicate if the student was invited to attend the IEP Committee meeting when secondary transition plans were discussed.
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1. Education/Training: List any agencies currently involved or that are likely to become involved with the student/family who can provide information or services related to education or training. Check the box if written parental consent has been obtained to invite an agency representative to the IEP Committee meeting.
2. Employment: List any agencies currently involved or that are likely to become involved with the student/family who can provide information or services related to employment. Check the box if written parental consent has been obtained to invite an agency representative to the IEP Committee meeting.
3. Independent Living: List any agencies currently involved or that are likely to become involved with the student/family who can provide information or services related to independent living, if applicable. Check the box if written parental consent has been obtained to invite an agency representative to the IEP Committee meeting.
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Interagency linkages are developed with agencies and/or their representative(s) who are currently involved with the student or family or are likely to become involved in providing support or services once the student exits high school and transitions into postsecondary education/training, employment, and the community. Representatives of these agencies may be able to provide critical information to assist the IEP Committee in planning for secondary transition and/or to provide transition services. Written parental consent must be obtained prior to inviting an agency representative to attend an IEP Committee meeting or to become an IEP Committee member.

In Mississippi, agencies commonly involved in transition planning or services include:

· Vocational Rehabilitation Agency (VR): Funded by federal and state monies, VR agencies typically operate regional and local offices and provide assistance to people with cognitive, sensory, physical, or emotional disabilities to attain employment and increased independence. VR services are available for a limited period of time based on an individual’s rehabilitation plan.
· Mental Health Agencies: Funded by federal, state, and (primarily) local monies, mental health agencies, operated out of regional offices, provide a comprehensive system of services responsive to the needs of individuals with mental illness or intellectual disabilities on a sliding payment scale.
· Independent Living Centers (ILC): Operated locally, ILCs help people with disabilities achieve and maintain self-sufficient lives within the community. Some services, such as classes, may require fees; however, other services, such as advocacy services, are typically available at no cost.
· Social Security Administration (SSA): Funded by federal monies, the SSA operates several programs that provide benefits for people of any age who are unable to do substantial work and have severe mental or physical disabilities, including Social Security Disability Insurance (SSDI), Supplemental Security Income (SSI), Plans to Achieve Self-Support (PASS), Medicaid, and Medicare.
· Department of Health: Funded by federal and state monies, health departments assist individuals with physical or mental disabilities obtain employment and live more independently through provision of counseling, medical, and psychological services, job training, and other individualized services.
· The Mississippi Council on Developmental Disabilities: Funded by the Federal Administration on Developmental Disabilities, the MSCDD supports nine area programs for students and parents of students with disabilities: child care, community supports, education and early intervention, employment, health, housing, transportation, quality assurance, and recreation.
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Beginning at least one year before the student reaches the age of majority under state law at age 21, the student’s IEP must include a statement that the student has been informed that his or her rights under the IDEA will transfer to the student on reaching the age of majority. (Note: This signature section is located at the end of the document on the IEP signature page.)

[bookmark: _Toc495066977][bookmark: _Toc495067478][bookmark: _Toc500336543][bookmark: _Toc500336564][bookmark: _Toc500336883][bookmark: _Toc500337329][bookmark: _Toc500348517]Signature and Date: Have the student sign and date the statement at least one year before the student reaches the age of majority under state law. A signature is required. If the public agency receives notice of the student’s legal incompetency, no transfer of rights will occur and this section of the IEP may be left blank.
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[bookmark: _Toc33781539]Placement Considerations and Least Restrictive Environment (LRE) Determination
Districts are required to provide a continuum of services with different placement options depending upon the needs of the students they serve. A student’s LRE is the one that allows the student to the maximum extent appropriate to be educated with students who are not disabled. Special classes, separate schooling, or other removals of students with disabilities from the regular educational environment may occur only when the nature or severity of a student’s disability is such that education in regular classes with the use of supplementary aids and services cannot be achieved satisfactory. LRE requirements apply to all students eligible for special education services, including preschool students.

At least once each year, the IEP Committee must consider the placement of the student based on: 
· The student’s IEP: All decisions made during the development of the IEP (e.g., selection of standards, goals, services, accommodations, modifications, other supports, and, if applicable, transition plans) are used to help determine the student’s LRE.
· The location of the school the student would attend if he or she were not disabled: The student’s placement must be as close as possible to the student’s home and, unless the student requires other arrangements, in the school that he or she would attend if the student were not disabled.
· Any potential current or long-term harmful effects on the student: Harmful effects can include, but are not limited to, lack of opportunity for appropriate role models, stigmatization, isolation from peers, diminished access to the full range of the curriculum, decreased self-esteem, and decreased access to the instructional opportunities available in an integrated setting. For example, for a student who has been on a modified curriculum in all subjects, continue with the modified curriculum even though he or she will be unable to meet the requirements for a standard high school diploma at his or her current rate of progress. For a student who has been on a modified curriculum in all subjects, continue with the modified curriculum because the student requires small-group or one-to-one instruction using flexible repetitive teaching strategies to facilitate the development of academic skills. Due to self-esteem issues, a quiet environment away from peers is needed to allow for answering questions with confidence and provide immediate feedback during academic instruction. 
· Access to age-appropriate peers who are not disabled: Students with disabilities must be educated with age-appropriate peers to the maximum extent appropriate. For every placement considered, the IEP Committee should look for ways to include students with disabilities to provide access to age-appropriate peers who are not disabled throughout the school day and across the school week. For example, a student may be placed in a self-contained class for all academic courses but participate with his peers who are not disabled in related arts classes, including physical education, music, and art.
· The provision of supplementary aids and services: Students with disabilities cannot be removed from general education settings solely because they require accommodations and/or modifications. Public agencies must demonstrate their efforts to provide supplementary aids and services to enable students with disabilities to participate in the general education setting the maximum extent in light of the student’s circumstances. In addition, the IEP Committee must determine if special transportation is a related service for the student. For example, a student may require special transportation and personnel to ensure that he or she remains seated while on the bus and is provided support if he or she becomes over stimulated in that environment.

NOTE: See Procedures Volume II: FAPE, IEP, LRE, and ESY for more information on making placement decisions.
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	When considering the student’s LRE, ask:
· What school would the student attend if he or she were not disabled?
· Has the student had significant difficulties (e.g., increasing academic or behavioral difficulties, etc.) in the current placement?
· If so, can the environment be changed without changing placement?
· If not, can additional supports be provided to help the student cope with the environment and be more successful?
· Has the student demonstrated significant improvement in current placement such that he or she may be placed in a less restrictive environment with supports?


[bookmark: _Toc494211450][bookmark: _Toc494266331][bookmark: _Toc494278340][bookmark: _Toc494278887][bookmark: _Toc494278964][bookmark: _Toc494786089][bookmark: _Toc494800304][bookmark: _Toc494883752][bookmark: _Toc495066978][bookmark: _Toc495067479][bookmark: _Toc500336544][bookmark: _Toc500336884][bookmark: _Toc500336995][bookmark: _Toc500337129][bookmark: _Toc500339042][bookmark: _Toc500339179][bookmark: _Toc500340476][bookmark: _Toc500340926][bookmark: _Toc508287617][bookmark: _Toc508287744][bookmark: _Toc750184]IEP Section: Placement Considerations and LRE Determinations Checklist
Answer the questions to determine the appropriate LRE Determination Option, considering all placements and discussing any needs, supplementary aids and services, accommodations/modifications, assistive technology/accessible materials, and supports for school personnel. If “No” is selected, explain the IEP Committee’s decision.
1.   Is this placement based on the student’s educational needs documented in this IEP? 34CFR300.114
2.   Is the student able to be satisfactorily educated in the general education environment for the entire school day? 34CFR300.114
3.   If removal from the regular environment is necessary, is it based on the nature and severity of the student’s disability and not the need for modifications in the general curriculum? 34CFR300.114 
4.   Is the educational placement as close as possible to the student’s home? 34CFR200.116(b)(3)
5.   Is the educational placement in the school the student would attend if the student did not have a disability? 34CFR300.116(c)
6.   The IEP team considered all placement options and related services in conjunction with discussing any needed supplementary aids and services, accommodations/ modifications, assistive technology and/or accessible materials, and supports for school personnel as well as potential harmful effects on the student. (300.116(d)) The IEP team also considered the potential harmful effects of the placement of the child and whether it would impede the ability of the child or other children to learn. [image: ]3
1
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6
4

Select the correct LRE Environment to record the decision of the IEP. 
7.   Preschool Age LRE Environment (Least restrictive to most restrictive)
(Select one for students ages 3-5)
· Early childhood setting
· Early childhood special education
· Part-time early childhood/Part-time early childhood special education
· Home
· Itinerant services outside the home
· Residential facility
· Separate school
8.   School Age LRE Environment (Least restrictive to most restrictive)
(Select one for students ages 6-20)
· Inside general education with no supplementary aids and services
· Inside general education with supplementary aids and services—includes itinerant instruction and resource room instructional support
· Special Classes—full- or part-time self-contained
· Separate School—residential or day treatment
· Home instruction
· Correctional facilities
· Parentally placed in private schools 
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If a student’s placement changes within the year, this section should document the record of the student’s movement from one placement to another.

Special Transportation
Check the box to indicate if special transportation is required for the selected placement. Record the sources of information used to support this decision. NOTE: If special transportation is required in the LRE selected, add this related service to the Special Education and Related Services page of the IEP form.
[image: ]

MSIS Classification for a LRE

After determining a student’s LRE, the IEP Committee must indicate the category of this placement. This information is used to assist the school and the MDE in reporting to the Office of Special Education Programs (OSEP) for Indicator 5 (LRE for 6-21-year-olds) and Indicator 6 (LRE for 3-5-year-olds) of the Annual Performance Report (APR).
IEP Section: MSIS Classification for LRE—Time Student Receives Special Education Outside the General Education Classroom
1.   Preschool LRE Classification (ages 3-5): Check the box that indicates the appropriate placement of the student. See the Indicator 6 Decision Tree for more information (online at https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OSE/Early-Childhood/PreS-Settings/web-indicator-6-decision-tree.pdf)
2.   School-age LRE Classification (ages 6-20): Check the box that indicates the appropriate placement of the student.
[image: ]1
2

[bookmark: _Toc495066980][bookmark: _Toc495067481][bookmark: _Toc500337331][bookmark: _Toc500340478][bookmark: _Toc500340928][bookmark: _Toc500348519][bookmark: _Toc33781540]Placement Considerations for ESY
ESY services are special education and related services provided to the student beyond the normal school year, in accordance with the student’s IEP in order to provide a FAPE, and at no cost to the parent.
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The IEP Committee does not need to address ESY services for students who are in 12-month programs that continue to provide services over the summer break.

1.   Question: Check the box if the student attends a 12-month program.
1
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[bookmark: _Toc500336547][bookmark: _Toc500336887][bookmark: _Toc500336998][bookmark: _Toc500337132][bookmark: _Toc500339045][bookmark: _Toc500339182][bookmark: _Toc500340480][bookmark: _Toc500340930][bookmark: _Toc508287620][bookmark: _Toc508287747][bookmark: _Toc750187]IEP Section: Determination of Need for ESY Services
The IEP Committee must determine on an individual basis each student’s need for ESY services considering all qualifying criteria:
· Regression-Recoupment: Refers to a student’s loss of skills addressed on the student’s IEP after at least two (2) breaks in instruction without regaining the documented level of skills within a period of time equal to the amount of time of the breaks up to a maximum of four (4) weeks.
· Critical Point of Instruction 1: Refers to a need to maintain a student’s skills to prevent a loss of general education class time or an increase in special education service time.
· Critical Point of Instruction 2: Refers to a point in the acquisition or maintenance of a critical skill during which a lengthy break in instruction would lead to a significant loss of progress.
· Extenuating Circumstances: Refers to special situations that jeopardize the student’s receipt of a FAPE unless ESY services are provided.
	[image: ]
	When considering the student’s need for ESY services, ask:
· Has the student had two or more breaks in instruction?
· If so, did the student have a loss of skills when he or she returned to school?
· How long did it take the student to regain the lost skills?
· Is a break in instruction likely to cause the student to lose skills required across a number of environments, settings, or situations?
· Is a break in instruction likely to cause the student’s development to slow?
· Would ensuring the student maintained his or her skills enable him or her to function more independently and/or spend more time in integrated environments?



1.   Check the “Consideration” box to indicate that the IEP Committee considered all criteria when determining the student’s eligibility for receiving ESY services.
2.   Check the box that corresponds to the decision for ESY services.
3.   Indicate the criteria that qualified the student for ESY services
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1
2

IEP Section: ESY Goals, STIO/Bs, and Report of Progress
Typically, existing goals or STIO/Bs will be the focus of ESY services; however, the IEP Committee may determine the student needs to master a new goal or objective to be able to master or maintain the critical skill identified as the basis for the ESY determination. Only in these instances may the IEP Committee write a new goal and/or objective to address this skill. (See the Procedures Volume II: Chapter 6: Extended School Year Services for more information)

1.   Measurable Annual Goals or Short-Term Instructional Objectives/Benchmarks (STIO/Bs): Write the existing measurable annual goal(s) or STIO/Bs for which the student needs ESY services and/or write a new measurable annual goal or STIO/Bs for the student to be able to master or maintain the critical skill for which the student needs ESY services. Each goal or objective must be linked to a specific service to be provided.
2.   Transition Activity (TA): For a student with a secondary transition plan, record a “Y” for yes or “N” for no to indicate if the measurable annual goal is a transition activity. For any student where a secondary transition plan is not appropriate, record “N/A” for not applicable. A secondary transition plan is required for every student age 14 and may be appropriate for younger students as determined by their IEP Committee.
3.   Method of Measurement (MOM): Write the code in (3a) for the method to be used to measure the student’s progress using the key provided in (3b).
4.   Current Level of Progress (CLP): Write a statement describing the student’s current level of performance on the annual goal based on progress on the STIO/Bs using the identified method of measurement.
5.   Progress on Annual Goal (PAG): Record the letter corresponding to the statement listed on the Measurable Annual Goal page that best describes the student’s progress on the annual goal.
6.   Progress Report: [6a] Record the frequency or the date after which a progress report for the student will be provided to the parent/guardian. [6b] After the progress report(s) has been provided to the parent/guardian, record the date(s).
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[bookmark: _Toc495066984][bookmark: _Toc495067485][bookmark: _Toc500336549][bookmark: _Toc500336889][bookmark: _Toc500337000][bookmark: _Toc500337134][bookmark: _Toc500339047][bookmark: _Toc500339184][bookmark: _Toc500340482][bookmark: _Toc500340932][bookmark: _Toc508287622][bookmark: _Toc508287749][bookmark: _Toc750189]IEP Section: ESY Services
Complete the rest of the documentation as you would the IEP. Refer to sections on Assessing and Reporting Student Progress and Special Education and Related Services.
·  Educational Services: List the special education services to be provided.
· Number (#) of Weeks: Record the total number of weeks the service will be provided.
· Duration/Frequency: Record the amount of time per day and the number of days per week the services will be provided (e.g., 30 minutes/3 times a week, etc.).
· Area: Record the area where the student will receive the services using the letter codes listed at the bottom of the Special Education and Related Services page of the IEP.
· Location: Record if the service will be located in special education or in general education classes. Any class with 50% or more students receiving special education service is considered a special education classroom.
· Start Date: Record the date on which the services will begin.
· End Date: Record the date on which the services will end.
· Related Services: List any related services to be provided. Record the number of weeks, duration/frequency, start date, and end date for the services as well as the area and location in which they will be provided. Any related services provided (except transportation) must have a corresponding measurable annual goal or STIO/Bs.
· Transportation: List any transportation services to be provided. Record the number of weeks, duration/frequency, start date, and end date for the services as well as the location in which they will be provided.
· Other: List any additional services to be provided. Record the number of weeks, duration/frequency, start date, and end date for the services as well as the area and location in which they will be provided.
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[bookmark: _Toc33781541]Chapter 4: Itinerant Services
Itinerant services are services provided by intervention specialists or related services personnel which occur in the setting where the student, the student and parent(s), or the student and caregiver(s) are located as opposed to services provided at a centralized location. Every district must offer itinerant services as part of the LRE continuum for preschool. Itinerant services may be provided by full- or part-time intervention specialists or related services personnel employed by school districts or educational service centers. Itinerant services may be provided directly to the student or provided to the student using a consultative model. Consultative services may include all staff involved with the preschool student with a disability. All staff involved in service delivery must contribute to planning instruction and monitoring progress. Service delivery may be done through a team teaching or transdisciplinary model in conjunction with “Head Start”, public preschools, community preschools, or childcare.
[bookmark: _Toc500337333][bookmark: _Toc500340483][bookmark: _Toc500340933][bookmark: _Toc500348521][bookmark: _Toc33781542]Early Childhood Special Education Services
Eligibility for special education through local education agencies can begin as early as 3 years of age. State law mandates free appropriate public educational services and equipment for exceptional students ages 3-20 for whom the regular school programs are not adequate.[footnoteRef:10] [10:  Miss. Code Ann. § 37-23-1] 


Services for students ages 3-5 are referred to formally as 619 services, as this is the section in the IDEA where these services are described. In the research literature, one may see the terms 619 services, early childhood special education (ECSE) services, or preschool services. In Mississippi, the term “preschool services” is used most often.

Children in Mississippi receiving ECSE services may fall in any of the following disability categories:
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· Orthopedic Impairment
· Other Health Impairment
· Developmentally Delayed
· Traumatic Brain Injury
· Intellectual Disability
· Specific Learning Disability
· Language/Speech
· Autism
· Deaf-Blind
· Hearing Impairment
· Visually Impaired
· Multiple Disabilities
· Emotional Disability


The goal of ECSE services is to enable young children to be active and successful participants in developmentally appropriate activities now and in the future in a variety of settings – in their homes, schools, and communities – resulting in positive outcomes for children and their families.[footnoteRef:11] [11:  Key Principles Underlying the IEP Process: Supporting Family Participation, Inclusive Practices and
Positive Outcomes for Preschool Children with Disabilities, 2012] 


The LRE requirements in section 612(a)(5) of the IDEA apply to the placement of preschool children with disabilities. Special classes, separate schooling, or other removal of students with disabilities from the regular educational environment may occur only when the nature or severity of the disability of the student is such that education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily.[footnoteRef:12] [12:  OSEP Dear Colleague Letter – Feb. 29, 2012] 

[bookmark: _Toc500337334][bookmark: _Toc500340484][bookmark: _Toc500340934][bookmark: _Toc500348522][bookmark: _Toc33781543]Regular Early Childhood Program Services
Programs that include a majority (at least 50%) of children who are not disabled may include, but are not limited to:
· Head Start
· Kindergartens
· Preschool classes in the public school system
· Private kindergartens or preschools
· Group child development centers or childcares

Districts without public preschool programs that can provide all the appropriate services and supports must explore alternative methods such as the following to ensure LRE:
· Provide opportunities for participation in other public preschool programs
· Enroll preschool children with disabilities in private preschool programs for children who are not disabled
· Locate classes for preschool children with disabilities in regular elementary schools
· Provide home-based services
[bookmark: _Toc500337335][bookmark: _Toc500340485][bookmark: _Toc500340935][bookmark: _Toc500348523][bookmark: _Toc33781544]Preschool Itinerant Services 
Itinerant services can be provided in the home, in a public preschool program, or in a community-based preschool or licensed childcare program. Unless otherwise specified in the IEP, a minimum of four hours of services per month must be provided for each child by an itinerant teacher. 

[bookmark: _Toc500337336][bookmark: _Toc500340936][bookmark: _Toc500348524]Itinerant special educators
· Implement their children’s IEPs
· Collaborate with caregivers (e.g., parents, preschool teachers, and childcare providers) to meet the child's needs
· Coordinate their children's educational goals with other providers and therapists
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Direct Service Delivery Model
· Works with the child focused on IEP goals within the context of ongoing activities or outside of the child’s typical day
· Limits IEP-based instruction to the itinerant teacher’s visit
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Indirect Service Delivery Model
· Assists educators and primary caregivers to provide specialized instruction and plans ways to address IEP goals within the course of the child’s typical day and routine activities

What happens between itinerant visits is most critical for learning.
· The consistent adults in a child’s life have the greatest influence on the child’s learning and development — not service providers or teachers.
· All families/caregivers have strengths and capabilities that can be used to help their child develop and learn.
[bookmark: _Toc500337340][bookmark: _Toc500340940][bookmark: _Toc500348528][bookmark: _Toc33781545]ECSE IEP’s IDEA Requirements[footnoteRef:13] [13:   34 CFR §300.320-324] 

1. PLAAF
· Indicates how the child's disability affects the child's involvement and progress in the general education curriculum (i.e., the same curriculum as for children who are not disabled), or
· For preschool children, as appropriate, indicates how the disability affects the child's participation in appropriate activities
2. Measurable Annual Goals
· Relate to the child's needs that result from the disability to enable the child to be involved in and make progress in the general education curriculum
· Meet each of the child's other educational needs that result from the child's disability
· Include benchmarks or short-term objectives where required
3. Reporting Progress: A description of how progress will be measured and when progress reports will be provided
4. Must include statements of:
· Special education and related services
· Supplementary aids and services
· Program modifications and supports for school personnel
5. Must include the projected beginning service date, including the anticipated frequency, location, and duration
6. Must include an explanation of the extent, if any, to which the child will not participate with children who are not disabled in the regular class and activities
7. Must include individually appropriate accommodations necessary to measure the academic achievement and functional performance of the child on state and districtwide assessments
[bookmark: _Toc500337341][bookmark: _Toc500340941][bookmark: _Toc500348529][bookmark: _Toc33781546]ECSE IEP Goals
Measurable annual goals indicate what the child needs in order to participate, access, and make progress in the general education curriculum. High quality, functional ECSE IEP goals:
· Describe how the child will demonstrate what he or she knows
· Are written in plain language and are jargon free
· Describe the child’s involvement in age-appropriate activities to address “academic and functional” areas
· Emphasize the positive
· Describe conditions in which the child will demonstrate progress
· Are measurable and observable

The Office of Curriculum and Instruction (OCI) has new Early Learning Standards for Classrooms Serving 3 and 4-year-olds for English language arts and mathematics that are aligned to the MS CCRS, physical development, social/emotional development, approaches to learning, social studies, science, and creative expression.
· districtaccess.mde.k12.ms.us/curriculumandInstruction/EarlyChildhood/3-year-old-standards.pdf
· districtaccess.mde.k12.ms.us/curriculumandInstruction/EarlyChildhood/4-year-old-standards.pdf
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	Guided Questions for Areas of Academic Achievement and Functional Performance
[bookmark: _Toc495066986][bookmark: _Toc495067487][bookmark: _Toc500337343][bookmark: _Toc500340486][bookmark: _Toc500340942][bookmark: _Toc500348531][bookmark: _Toc33781548]HEALTH, VISION, HEARING, AND MOTOR ABILITIES

	Health, Vision, Hearing, and Motor Abilities include information regarding the student’s relevant health or physical needs, sensory abilities, and environmental access/mobility skills. This information is provided through screening information and by health care providers, including physical and occupational therapists.

Health or Medical Issues
· Does the student have a health or medical condition? If yes, describe.
· Based on available documentation, what is the student’s medical diagnosis?
· Does the student currently take medications? If so, list.
· What is the purpose of each medication?
· Does the medication cause side effects or adverse reactions?
· What are the effects of the medication on the student’s educational performance?

Vision Conditions
· Does the student have a vision/eye condition? If so, describe the student’s eye condition.
· What is the student’s near and distance best-corrected acuity?
· Does the student have a color vision deficiency?
· Does the student have a visual field defect or loss?

[bookmark: _Toc494211454][bookmark: _Toc494266335][bookmark: _Toc494278346][bookmark: _Toc494278893][bookmark: _Toc494278969][bookmark: _Toc494786094][bookmark: _Toc494800309][bookmark: _Toc494883757]Hearing Issues
· Does the student have a hearing defect or loss? If so, describe the nature/degree of the impairment.
· If appropriate, describe the speech awareness thresholds (SATs), speech reception thresholds (SRTs), or speech discrimination scores (if applicable).
· Does the student have a personal amplification (e.g., cochlear implant or hearing aids)? If so, describe.
· Is the student a consistent wearer of his or her amplification system?
· Does the student report dysfunction of his or her personal amplification system, when appropriate?
· Describe how the student’s hearing loss impacts auditory function in the educational setting.

Motor Issues
· Does the student require assistance with activities of daily living (e.g., dressing, toileting, feeding, etc.)?
· Does the student have motor issues that impact educational performance, including the ability to sit, stand, and move within the classroom, in the building, or in outdoor settings?
· Describe the student’s ability to make transfers (e.g., to and from the wheelchair, to desk chair, to toilet, etc.).
· Does the student have sensory motor challenges? If so, describe.
· Does the student have fine motor deficits? If so, describe.
· Do mobility issues require safety precautions (e.g., bus, playground, gym, etc.)?

Other
· Does the student’s medical condition limit productivity due to limited strength, vitality, or alertness?
· Does the student’s medical condition restrict activity at school or other settings?

	Guided Questions for Areas of Academic Achievement and Functional Performance
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	Communication Status includes performance in the areas of voice, fluency, receptive and expressive language (including pragmatics), and speech sound production and use. This includes any means (e.g., speech, sign language, augmentative communication, etc.) by which a student relates experiences, ideas, knowledge, and feelings to others.

Speech Sound Production and Use
· Is the student’s speech intelligible to adults and same-aged peers?
· Does the student participate effectively in a range of conversations with diverse partners?
· Does the student pronounce phonemes in all positions of simple words/phrases?

Receptive and Expressive Language
· How does the student communicate his or her basic wants and needs?
· What is the student’s primary mode of communication (e.g., signs, pictures, an AAC device, etc.)?
· Does the student seem to understand what is said to him or her (e.g., follows directions, etc.)?
· Does the student participate in conversational turn taking?
· Does the student’s conversation seem socially appropriate for the context?
· Does the student have purposeful verbalizations (e.g., the student makes a sound to gain attention, express displeasure, etc.)?

Voice (requires a medical diagnosis)
· Does the student have a hoarse or breathy vocal quality?
· Does the student have a hyper/hyponasal vocal quality?
· Does the student have an appropriate vocal pitch for his or her age and gender?
· Does the student exhibit vocal abuse behaviors (e.g., yelling, screaming, or speaking loudly, etc.)?

Fluency
· Does the student’s conversational speech have a normal rate and rhythm, absent of frequent dysfluencies, prolongations, blocks, etc.?
· Does the student exhibit any secondary characteristics when speaking (e.g., eye blinks, articulatory, posturing, squeezing fists, etc.)?
· Does the student seem aware of his or her dysfluencies?

Other
· Are there concerns related to feeding and swallowing?
· Does the student currently require or use assistive technology or special equipment (e.g., augmentative device or picture exchange communication system)?





	Guided Questions for Areas of Academic Achievement and Functional Performance
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	Academic Performance describes the level of development or achievement and how the student applies his or her learning in one or more of the following areas: oral expression, listening comprehension, basic reading skills, reading fluency, reading comprehension, written expression, math calculation, and math reasoning. The description may include strategies applied in learning and preferred learning styles.

Foundational Skills—Phonological Awareness
· How well does the student:
· Recognize rhyming words?
· Apply phonemic awareness skills: phoneme manipulation, blending, and segmenting?
· Chunk longer words into syllables?
· Use syllable patterns?

Foundational Skills—Phonics and Word Recognition
· How well does the student:
· Make words by writing letters for phoneme?
· Convert letters or letter combinations (grapheme type) to spoken sounds (spelling)?
· Blend sounds to form recognizable words (synthetic phonics)?
· Use parts of word families to identify words that have similar parts to identify unfamiliar words?
· Recognize high frequency words?
· How does the student apply phonics and word analysis skills to decode unfamiliar words?
· How well does the student decode words with multiple syllables?

Vocabulary Acquisition and Use
· How well does the student determine the meaning of vocabulary, including figurative and technical language?
· How well does the student:
· Use context clues to clarify the meaning of unknown words, multiple meaning words, and phrases?
· Recognize word relationships?
· Use common inflections and affixes?
· How well does the student acquire and use:
· Academic words in informational and literary texts?
· Domain-specific words?









	Guided Questions for Areas of Academic Achievement and Functional Performance
ACADEMIC PERFORMANCE

	Academic Performance describes the level of development or achievement and how the student applies his or her learning in one or more of the following areas: oral expression, listening comprehension, basic reading skills, reading fluency, reading comprehension, written expression, math calculation, and math reasoning. The description may include strategies applied in learning and preferred learning styles.

Comprehension—Text Complexity
· How well does the student demonstrate understanding of multiple levels of meaning of literary texts?
· How well does the student demonstrate understanding of informational text where the purpose is explicitly or implicitly stated?
· How well does the student comprehend when the text is structured through ranges from low complexity to high complexity?
· How well does the student access and engage in grade-level texts?
· How well does the student acquire and use words from grade-appropriate texts?

Comprehension—Informational Text
· How well does the student determine the general meaning of academic and domain-specific words within grade-level texts?
· How does the student effectively engage in collaborative classroom discussions on grade-level topics?
· Given a grade-level text, how does the student gain information from the text to knowledgably participate in classroom discussions about the subject?

Comprehension—Literary Text
· How well does the student determine the meaning of words and phrases in a text, such as metaphors and similes?
· How well does the student compare and contrast specific details within a text?
· Does the student consistently provide textual evidence to support inferences from the text by quoting text, citing sources, and other methods?

Foundational Skills—Fluency
· Given a reading passage at the student’s instructional level, what is the student’s fluency rate during a timed reading assessment?
· What is the student’s independent level of reading?
· What is the student’s instructional level of reading?
· What is the student’s frustration level of reading?

Other
· What does the data indicate about the student’s performance when using assistive technology (e.g., adapted passages, text readers, visual supports, etc.)?



	Guided Questions for Areas of Academic Achievement and Functional Performance
ACADEMIC PERFORMANCE

	Academic Performance describes the level of development or achievement and how the student applies his or her learning in one or more of the following areas: oral expression, listening comprehension, basic reading skills, reading fluency, reading comprehension, written expression, math calculation, and math reasoning. The description may include strategies applied in learning and preferred learning styles.

Math Calculation and Math Reasoning
· How well does the student demonstrate understanding of mathematical progressions compared to same-aged peers in:
· Counting and cardinality (e.g., sequencing, one-to-one correspondence, extending the counting, etc.)?
· Operations and algebraic thinking (e.g., ratios and proportional relationships, expressions, inequalities, etc.)?
· Number operations in Base Ten (e.g., basic operations such as addition, subtraction, multiplication, and division, decimals, etc.)?
· Number operations in fractions (e.g., basic operations such as addition, subtraction, multiplication, and division, conversion to decimals and percentages, etc.)?
· Measurements and data (e.g., charts, graphs, tables, etc.)?
· Geometry (e.g., graphing on a coordinate plane, properties of figures—two- and three-dimensional, congruence, and similarity)?
· Statistics and probability (e.g., categorical and quantitative data)?
· Ratios and proportional relationships?
· Number systems?
· Expressions and equations?
· Functions?
· How well is the student able to:
· Make sense of problems and persevere in solving them?
· Reason abstractly and quantitatively?
· Construct viable arguments and critique the reasoning of others?
· Model with mathematics?
· Use appropriate tools strategically?
· Attend to precision?
· Look for and make use of structure?
· Look for and express regularity in repeated reasoning?
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	Guided Questions for Areas of Academic Achievement and Functional Performance
[bookmark: _Toc495066989][bookmark: _Toc495067490][bookmark: _Toc500337346][bookmark: _Toc500340489][bookmark: _Toc500340945][bookmark: _Toc500348534][bookmark: _Toc33781551]SOCIAL, EMOTIONAL, AND BEHAVIORAL STATUS

	Social and Emotional Status includes functional performance information about the student’s social skills, interpersonal behavior, personal skills, self-related behaviors, sensory self-regulation, emotional behavior, and organizational and executive skills.

Interpersonal Relationships
· How does the student interact with same-aged peers (e.g., social conversation, group activities, etc.)?
· How does the student build and maintain friendships?
· How does the student display interpersonal behaviors such as accepting authority, coping with conflict, gaining attention, making conversation, playing in organized and informal activities, engaging others, and respecting property (own or others)?

Self-Regulation
· How does the child demonstrate self-related behaviors such as accepting consequences, ethical behavior, expressing feelings, positive attitude toward self?
· Does the student employ sensory or self-regulation skills such as using a stress ball, using a bouncer or swing, taking quiet time, or walking away from a stressful situation?
· How does the student respond to challenges such as using appropriate voice tones, tolerating frustration, employing anger management strategies, curbing aggression, acting-out, withdrawing from others, using stress management strategies, and adjusting to social, school, and community environments?

Organizational and Executive Functioning
· How does the student apply organizational and executive skills such as attending to a task, sustaining attention, ignoring distractions, managing impulsive behaviors, bringing materials to class, completing homework, managing multi-step assignments or projects, employing self-advocacy/determination skills, following a schedule, asking and answering questions, participating in class discussions, following directions, completing independent work, performing before others, and following class rules and routines?

Making Transitions
· How well does the student make transitions within the classroom, school building, and school campus, including transitions from one activity to another, from one classroom to another, movement to and from the cafeteria/gym/office/playground, and traveling on a school bus?

Other
· What supports promote successful student behavior?







	
Guided Questions for Areas of Academic Achievement and Functional Performance
[bookmark: _Toc495066990][bookmark: _Toc495067491][bookmark: _Toc500337347][bookmark: _Toc500340490][bookmark: _Toc500340946][bookmark: _Toc500348535][bookmark: _Toc33781552]SECONDARY TRANSITION NEEDS

	When the student is age 14 or earlier, if appropriate, the Secondary Transition Needs area focuses on the student’s needs related to his or her planned course of study and exit options. By age 16, the focus is also on the transition services which assist the student in reaching his or her postsecondary goals. Secondary Transition Needs must include one or more of the following areas: instruction, related service, community experience, development of employment, provision of a functional vocational evaluation, acquisition of daily living skills (if appropriate), and other post-school adult living objectives.

Transition Needs
· What transition needs must be addressed to prepare the student for living, learning, and working in the community as an adult?

Instructional Needs
· What instructional services or skills/strategies instruction does the student need to meet the postsecondary goals? Instructional services mean formal or informal imparting of knowledge or skills that a student needs to receive in specific areas to complete needed courses, succeed in the general curriculum, and gain needed skills.
· Does the student need training in a vocational school or community college?
· Does the student plan to attend a two- or four-year institution of higher learning?

Related Services Beyond High School
· What services (to be accessed after high school) does the student need to support his or her postsecondary goals?
· Who or what agency might provide the services?
· What is the process for identifying and connecting the student and parent to the service provider prior to the student’s graduation or release due to aging out?

Community Experiences
· What community experiences will enhance the student’s learning and postsecondary goals? Community experiences means activities/strategies that are generally provided outside the school building that prepare the student for participation in community life. 









	Guided Questions for Areas of Academic Achievement and Functional Performance
SECONDARY TRANSITION NEEDS

	When the student is age 14 or earlier, if appropriate, the Secondary Transition Needs area focuses on the student’s needs related to his or her planned course of study and exit options. By age 16, the focus is also on the transition services which assist the student in reaching his or her postsecondary goals. Secondary Transition Needs must include one or more of the following areas: instruction, related service, community experience, development of employment, provision of a functional vocational evaluation, acquisition of daily living skills (if appropriate), and other post-school adult living objectives.

Functional Vocational Evaluation
· Does the student need a functional vocational evaluation? Functional vocational evaluation means an assessment process that provides information about a job or career interests, aptitudes, and skills; information may be gathered through formal or informal assessments or through situational assessments in the setting where a job is performed.

Employment
· What employment skills does the student need to meet the postsecondary goal? Employment skills means activities/strategies that focus on development of work-related behaviors, job seeking and keeping skills, career exploration, skill training, apprenticeship training, on-the-job training, and actual employment.

Daily Living Skills
· What daily living skills does the student need to meet the postsecondary goals? Daily living skills means activities that adults do most every day, such as preparing meals, budgeting, maintaining a residence, paying bills, raising a family, caring for clothing, and/or personal grooming.

Post-School Adult Living Objectives
· Does the student have or need post-school adult living objectives? Post-school living objectives means activities/strategies that focus on adult living skills such as registering to vote, filing taxes, obtaining a driver’s license, renting or buying a home, accessing medical services, obtaining and filing for insurance, and accessing community services.











	Guided Questions for Areas of Academic Achievement and Functional Performance
[bookmark: _Toc495066991][bookmark: _Toc495067492][bookmark: _Toc500337348][bookmark: _Toc500340491][bookmark: _Toc500340947][bookmark: _Toc500348536][bookmark: _Toc33781553]FUNCTIONAL VISION AND LEARNING MEDIA ASSESSMENT

	For a student who is blind or visually impaired, evaluate the student’s reading and writing skills, needs related to learning, and appropriate reading and writing media, including consideration of the future need for instruction in braille and the use of braille. The present levels summarize the findings of the Functional Vision Assessment and Learning Media Assessment.

Eye Condition
· Describe the student’s eye condition.
· What is the student’s best-corrected near and distance acuity?
· Does the student have a color vision deficiency?
· Does the student have a visual field defect or loss?

Functional Vision
· For students who are totally blind or function as blind, a discussion of Functional Vision may not be relevant to the student’s needs.
· How does the student use his or her vision to access the surrounding environment (e.g., classroom, hallway, cafeteria, outside, home, etc.)?
· Describe observations of near, intermediate, and distant visual tasks.
· Describe the physical appearance of eyes and note abnormalities.

Learning Media
· What is the student’s primary reading medium (e.g., regular print, print with magnification, large print, or braille, etc.)?
· What is the student’s current words-per-minute when reading texts?
· What assistive technology devices does the student use and in what capacity?
· Is the student’s handwriting legible to self and others?
· For students who are blind, can the student sign his or her name using a signature guide?
· For braille readers, does the student use Grade 1 or Grade 2 braille?
· For braille readers, does the student use the Nemeth Braille Code for Mathematics?

Others
· What does the data indicate about the student’s performance when using assistive technology?










Appendix A: Guided Questions		98 | Page




















[bookmark: _Toc500333973][bookmark: _Toc500336552][bookmark: _Toc500336567][bookmark: _Toc500336892][bookmark: _Toc500337349][bookmark: _Toc500348537][bookmark: _Toc33781554]Appendix B: Indicator 13 Checklist










Appendix B: Indicator 13 Checklist		99 | Page

[bookmark: _Toc500337350][bookmark: _Toc500340492][bookmark: _Toc500340948][bookmark: _Toc500348538][bookmark: _Toc33781555]Indicator 13 Checklist
Student’s Name 	D.O.B. 	Age 	School 	
	
	Yes
	No

	1. Are there appropriate measurable postsecondary goals in the areas of training, education, employment, and, where appropriate, independent living skills?
	☐
	☐

	Can the goals be counted?
Will the goals occur after the student graduates from school?
Based on the information available about the student, do the postsecondary goals seem appropriate for the student?
· If yes to all three guiding questions, then count as Yes OR if a postsecondary goal is not stated, count as No.

	2. Are the postsecondary goals updated annually?
	☐
	☐

	Were the postsecondary goals addressed/updated in conjunction with the development of the current IEP?
· If yes, then count as Yes OR if the postsecondary goals were not updated with the current IEP, count as No.

	3. Is there evidence that the measurable postsecondary goals were based on age-appropriate transition assessments?
	☐
	☐

	Is the use of transition assessments for the postsecondary goals mentioned in the IEP or evident in the student’s file?
· If yes, then count as Yes OR if no, then count as No.

	4. Are there transition services in the IEP that will reasonably enable the student to meet his or her postsecondary goals?
	☐
	☐

	Do the transition services listed in the student’s IEP that the student needs to reach the postsecondary goals include, as needed, instruction, related services, community experience, development of employment and other post-school adult living objectives, and if appropriate, acquisition of daily living skills and provision of a functional vocational evaluation?
· If yes, then count as Yes OR if no, then count as No.

	5. Do the transition services include courses of study that will reasonably enable the student to meet his or her postsecondary goals?
	☐
	☐

	Do the transition services include courses of study that align with the student’s postsecondary goals?
· If yes, then count as Yes OR if no, then count as No.

	6. Are there annual IEP goals related to the student’s transition services needs?
	☐
	☐

	Are annual goals included in the IEP that is/are related to the student’s transition services needs?
· If yes, then count as Yes OR if no, then count as No.

	7. Is there evidence that the student was invited to the IEP team meeting where transition services were discussed?
	☐
	☐

	For the current year, is there documented evidence in the IEP or cumulative folder that the student was invited to attend the IEP team meeting (e.g., a letter inviting the student to the meeting)?
· If yes, then count as Yes OR if no, then count as No.

	8. If appropriate, is there evidence that a representative of any participating agency was invited to the IEP team meeting with prior consent of the parent or student who has reached the age of majority?
	☐
	☐

	For the current year, is there evidence in the IEP that representatives of any of the following agencies/services were invited to participate in the IEP development, including, but not limited to, postsecondary education, vocational education, integrated employment (including supported employment), continuing and adult education, adult services, independent living, or community participation for the postsecondary goals?
Was prior consent obtained from the parent or student who has reached the age of majority?
· If yes to both, then count as Yes.
· If no invitation is evident and a participating agency is likely to be responsible for providing or paying for transition services and there was consent to invite them to the IEP meeting, then count as No.
· If it is too early to determine if the student will need outside agency involvement, or no agency is likely to provide or pay for transition services, count as Yes.
· If parent or individual student consent (when appropriate) was not provided, count as Yes.

	Does the IEP meet the requirements of Indicator 13? (Circle one.)
Yes    (requires a “Yes” response for each item 1-8)	or   No  (one or more “No” response(s))
Signatures:
Teacher	Transition Coordinator	Date  	
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[bookmark: _Toc500337351][bookmark: _Toc500340493][bookmark: _Toc500340949][bookmark: _Toc500348539][bookmark: _Toc33781556]Instructions for Completing the Indicator 13 Checklist
1. Are there appropriate measurable postsecondary goals in the areas of training, education, employment, and, where appropriate, independent living skills?
· Find the postsecondary goals for the student.
· If there are appropriate measurable postsecondary goals that address Training after high school, Education after high school, Employment after high school, and (where appropriate) Independent Living Skills after high school and if the identified postsecondary goals for Training, Education, Employment, and (where appropriate) Independent Living Skills appear to be appropriate for the student, based on the other information regarding Present Levels of Academic and Functional Performance and/or the student’s strengths, preferences, and interests, count as Y.
· If the student’s postsecondary goals in the areas of Training and Education address both training for a career and other education after high school (e.g., enrollment in an adult education program focused on both job and independent living skills, enrollment in a college program in preparation for a career in architecture, etc.), count as Y.
· “It may not always be necessary for the student to have separate postsecondary goals for training and education in these instances. Based on the individual needs of the student and the student’s plans after leaving high school, it may be reasonable for an IEP team to interpret the areas of training and education as overlapping in developing postsecondary goals for a student. In these instances, an IEP team could develop a combined postsecondary goal in the areas related to training and education. Employment is a distinct activity from the areas related to training and education, and each student’s IEP must include a separate postsecondary goal in the area of employment.” For further information, see Questions and Answers on Secondary Transition, Revised September 2011, OSEP, Retrieved https://sites.ed.gov/idea/files/Transition-QA-September-2011-FINAL_topic.pdf.
· If there are postsecondary goals that address Training after high school, Education after high school, Employment after high school, and (where appropriate) Independent Living Skills after high school, but these goals are not measurable, count as N.
· If there is misalignment between the student’s postsecondary goals, based on the information available (e.g., present levels of performance, student strengths, student interests, student preferences, etc.), count as N.
· If there is not a postsecondary goal that addresses Training after high school, count as N.
· If there is not a postsecondary goal that addresses Education after high school, count as N.
· If there is not a postsecondary goal that addresses Employment after high school, count as N.
2. Are the postsecondary goals updated annually?
· If the postsecondary goals for Training, Education, Employment, and (where appropriate) Independent Living Skills are documented in the student’s current IEP, count as Y.
· If the postsecondary goals for Training, Education, Employment, and (where appropriate) Independent Living Skills are not documented in the student’s current IEP, count as N.
· If this is the student’s first IEP that addresses secondary transition services because the student just turned age 16, it is considered an update for purposes of this checklist, so count as Y.

3. Is there evidence that the measurable postsecondary goals were based on age-appropriate transition assessments?
· Find where information relates to assessments and the transition component on the IEP (either in the IEP or the student’s file).
· For each postsecondary goal, if there is evidence that at least one age-appropriate transition assessment was used to provide information on the student's needs, strengths, preferences, and interests regarding the postsecondary goals, count as Y.
· For each postsecondary goal, if there is no evidence that age-appropriate transition assessments provided information on the student’s needs, taking into account the student’s strengths, preferences, and interests [regarding the postsecondary goals], count as N.
· If a postsecondary goal area was addressed in item #1 but was not measurable, and if there is age-appropriate transition assessment information from one or more sources regarding the student’s needs, taking into account the student’s strengths, preferences, and interests [regarding this postsecondary goal], count as Y.
· If a postsecondary goal area was addressed in item #1 but was not measurable, and if there is not age-appropriate transition assessment information provided on the student’s needs, taking into account the student’s strengths, preferences, and interests [regarding this postsecondary goal], count as N.
4. Are there transition services in the IEP that will reasonably enable the student to meet his or her postsecondary goals?
· Find where transition services/activities are listed on the IEP.
· For each postsecondary goal, if there is a transition service such as instruction, related service, community experience, development of employment and other post-school adult living objectives, and, if appropriate, acquisition of daily living skills and provision of a functional vocational evaluation listed that will enable the student to meet the postsecondary goal, count as Y.
· For each postsecondary goal, if there is no transition service that relates to a specific postsecondary goal, (a) type of instruction, (b) related service, (c) community experience, (d) development of employment and other post-school adult living objective, (e) if appropriate, acquisition of a daily living skill, or (f) if appropriate, provision of a functional vocational evaluation listed in the IEP that will enable the student to meet the postsecondary goal, count as N.
· If a postsecondary goal area was addressed in item #1 but was not measurable, and there is a transition service that will enable the student to meet that postsecondary goal, count as Y.
· If a postsecondary goal area was addressed in item #1 but was not measurable, and there is no transition service listed that will enable the student to meet that postsecondary goal, count as N.
5. Do the transition services include courses of study that will reasonably enable the student to meet his or her postsecondary goals?
· Locate the course of study (i.e., instructional program of study) or list of courses of study in the student’s IEP.
· Are the courses of study a multi-year description of coursework from the student’s current to anticipated exit year that is designed to help achieve the student’s desired post-school goals? If yes, go to the next instruction bullet. If no, count as N.
· Do the courses of study align with the student’s identified postsecondary goals? If yes, count as Y. If no, count as N.
6. Are there annual IEP goals related to the student’s transition services needs?
· Find the annual goals, or, for students working toward alternative achievement standards or states in which short-term objectives are included in the IEP, short-term objectives on the IEP.
· For each of the postsecondary goal areas counted as Y in question #1, if there is an annual goal or short-term objective included in the IEP related to the student’s transition services needs, count as Y.
· For each of the postsecondary goals mentioned in question #1, if there is no annual goal or short-term objective included in the IEP related to the student’s transition services needs, count as N.
· If a postsecondary goal area was addressed in question #1 but was not measurable, and an annual goal is included in the IEP related to the student’s transition services needs, count as Y.
· If a postsecondary goal area was addressed in question #1 but was not measurable, and there is no annual goal included in the IEP related to the student’s transition services needs, count as N.
7. Is there evidence that the student was invited to the IEP team meeting where transition services were discussed?
· Locate the evidence that the student was invited (e.g., a copy of the student’s invitation to the IEP conference). Was the student invitation signed (by the LEA) and dated prior to the date of the IEP conference? If yes, count as Y. If no, count as N.
8. If appropriate, is there evidence that a representative of any participating agency (that is likely to be responsible for providing or paying for transition services) was invited to the IEP team meeting with prior consent of the parent or student who has reached the age of majority?
· Find where persons responsible and/or agencies are listed on the IEP.
· Are there transition services listed on the IEP that are likely to be provided or paid for by outside agencies? If yes, continue with next instruction bullet. If no, count as N/A.
· Was parent or student consent (once the student has reached the age of majority) to invite outside agencies obtained? If yes, continue with next instruction bullet. If no, count as N/A.
· If a postsecondary goal area was addressed in item #1 but was not measurable, and there is evidence that agencies for which the parent/student had given their consent to invite were invited to the IEP meeting to discuss transition, count as Y.
· If a postsecondary goal area was addressed in item #1 but was not measurable, and there is no evidence that agencies for which the parent/student had given their consent to invite were invited to the IEP meeting to discuss transition, count as N.
· If it is too early to determine if the student will need outside agency involvement, count as N/A.
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STATE- OR DISTRICTWIDE TEST ACCESSIBILITY / ACCOMMODATIONS

Refer to the current Mississippi Testing Accommodations Manual, and/or American College Test (ACT)
Accommodations for Students with Disabilities for information regarding testing accommodations. All accommodations

used for statewide testing must also be used during the student’s classroom instruction and assessments.

Presentation Accommodations

Response Accommodations

Timing and Scheduling Accommodations

Setting Accommodations

Test

MKAS2/Kindergarten . MAAP-A (ELA)
Readiness . MAAP-A (Math)

Third Grade MAAP ELA . MAAP-A (Science)
Assessment . ELPT

MAAP (ELA) . MAAP-EOC (Algebra I)
MAAP (Math) . MAAP-EOC (Biology I)
MAAP (Science . MAAP-EOC (English Il

MAAP-EOC (US History)
ACT

MS-CPAS2

Other:

Other:
Other:
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INDIVIDUAL TRANSITION PLAN

‘Beginning at age 14, or younger if appropriate, a Transition Plan must be complated with consideration of the.
student’s neads, preferences, and intarests. This plan must be updated annually.

Postsecondary Goals.

‘Specify appropriate_measurable postsecondary goals as identified by the student, pareni(s), and IEP Related
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Transition Services

Transition senices may include insiruction, related services, community experiences, development of
employment and other post-school adult living objectives, and acquisition of daily iving Skills fo be provided
‘before graduation to support the student in achieving his or her postsecondary goals.

Instruction (.9, accommodations, tutoring, Skils trining, prep for college exams)

Listthe actvites the school student, parenis), and any oulside agency or agencies Wil 4o fo help the student reach the
stated postsecondary goal(sl. Soec any outside agency or agencies that wil provide.transiion services.

Related Services (e, parent(s)_{echnology, lransportation,_medical senvices, supported senvices]

Litthe actviies the scheol,student, pareni(s), and any outside agency or agencies il do fo hep the student rsach 1
slted postsecondary qoals. Speciy any outside agency or agences Bl provide sansion senices

Community Experiences (9. Job shadowing, supporied employment, banking, shopping, fouring postsecondary
institutions)

Listthe actiies the school student, parent(s)and any outside agency or agencies vl Go fo help the student reach the
stated postsecondary goal(sl. Soec any outside agency or agencies tat wil provide Fansition services.
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Development Of Employment Objectives and Functional Vocational Evaluation (e.g., career planning, guidance
‘counseling, job and career iterests, aptudes and skils)

T fhe aciivies e school student pareni(e), and any oulaide agencyor aqenizs wil do 1 help e sudentreach e
stated postsecondary goal(s). Spaciy any outside agency or agencies thatwil provide transiion senvices.

oquisiton of Dally Lving SKils 3nd Ofher PostSohool AGU Lving OBjecives (2.3, ssFoars,Fome epar, Feaih 3nd 525,
 money management, egistering fo vote, act benelfs parring,indepeden in).

[ List e actviies te school parent'),and any autside agency or agencies il do o e the studenteach e ited
postsecondary goal(s). Specify any outside agency or agencies that will provide transition services.
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Select the course of study that supports the Studenf's

Course of Study
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Exit Options

Exitopfons must be reviewed wih the parent and the student, a5 appropriats, before compleing tis sectin.

Check the exit option determined appropriate for the student.
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ACKNOWLEGEMENT OF EXIT OPTIONS
(Sign the appropriate option determined by the IEP Gommitiee)

Tunderstand that o be awarded a Traditional High School Diploma, my chid must meetthe graduation requirements.
et forth in State Board Poiicy, Chapter 35, Rules 362, 363, 3.4 and 36.5.

ParentGuardian Signature: Date:,

| understand that e Alternate Diploma is an exit option avaiable 1o students identiied by their IEP commitiee as.
haing a Significant Cognitive Disabity. | understand that fo be awarded the Altemate Diploma, my chid must meet the
oraduation requirements under State Board Policy, Chapter 78, Rule 75.1. 1 aiso understand thatthe Afiemate Diploma fe
not the equivalentof a Traditonal High School Diploma.

ParentGuardian Signature: Date:

Tunderstand that the Certiicate of Completion is an acknowledgement of my students paricipation n and completion of
anIndiiduaiized Educaton Program (IEP). The Certfcate of Compltion i not the equivalentof a Tradional High
‘School Diploma. Students that extt with a Certficate of Completion will have imited access to posisecondary fraining
‘opportuntes, will not be alowed to enroll n the miltary, and may have limited employment opportunites. | also.
understand that my chid has the rght to a Free Appropriate Public Educaion (FAPE) trough age 20.

ParentGuardian Signature: Date:

| understand that the ississippi Occupational Diploma (MOD) s an option avalable {0 students that entered ninth
orade prior o the 2017-2018 School Year. | understand that students considered for the MOD wil paricipate in the
Missisippi Academic Assessment Program (MAAP). | also understand that the MOD is not the equivalentof a
Traditonal High Sehool Diploma. Students that exit with a MOD will have limited access 1o posisecondary traning
‘opportuntes, will not be allowed o enroll n the milfary, and may have limited employment opportunites. | ko
understand that my chid has the rightto a Free Appropriate Public Education (FAPE) through age 20.

ParentGuardian Signature: Date:
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Student’s Invitation to the IEP Committee Meeting

The student was invited to the IEP meeting. Clves e
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Student’s Invitation to the IEP Committee Meeting

The student was invited to the IEP meeting. Cves. [ne

Interagency Linkages (Participating Agencies)

it any agencies/person(e) (2 currently mvelvea with th studentor famil, (b) able to provise needed information 1 the IEF
‘Commitee,andlor (o) kel o become involved n providing support orcervices ater the student axits igh school and ransitions.
o the commnity, employment, andlorpostsecondary education/raiing. Writen parental consent must be oblained befors
inviting any agencies percon(s) ikly o be responsibl for providing/paying for ransiton services.

[ EducationTTraining: [ Employment. [ independent Lving
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TRANSFER OF RIGHTS
(Signature of student beginning one (1) year before the student reaches the age of majority)

Ihave been informed of my rights under Part B of the Indiiduals with Disabiites Education Improvement. Act (IDEA) of
2004, as amended, that wil transfer to me when | reach the age of majorty (21 years of age).

Student's Signature: Date;
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PLACEMENT CONSIDERATIONS AND LEAST RESTRICTIVE ENVIRONMENT (LRE) DETERMINATION

Placement Option(s) Considered

Dves Do 15 this placement based on the student's educational needs documented in this EP?
SCPRa0115

1No, explain

[ves Tl 15 the stugent able to be satisactorly educated in the general education envronment for the entire
school day? 34cFR300 114

1No, explain

[ves CINo  ifremoval from the reguiar environment is necessary,is it based on the nature and severty of the
student's disabilty and not the need for modifications in the general curiculum? - S4GFR00.114

1No, explain

Dves Dl 15 the educational placement as close as possible to the students home? 34GFR200.118)(3

fNo, explain

Dlves DIno s the educational placement in the schoolthe student would attend if the student did not hae @
disabilty? 34CFR300.116(c)

1No, explain

0 Consideraton: The IEP team considered all placement opfions and related senices in conjunction with
discussing any needed supplementary aids and senices, accommodatons/modiicatons, assisive
technology andior accessible mateias, and supports for school personnel @s well 35 potentil hamful
efiects onthe student (300.116(6) The IEP team also considered e potental harmi ficts of the
placement of the chid and whether it woukd impede the abifty of the chid or ffer chidren to eam.
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Placement Decision
Check the selected Placement Decision in the section below:

Preschool Age LRE Environment (Least festrictive to most restrictive)
(Check one for students ages 35)
Eary chidhood setting
Early chidhood special educaton
Parttme eary chidhood/Partfme eary chiihood special education
Home
H Tinerant services outside the home
Residental facity
[0 separate schoot
School Age LRE Environment (Least restricive to most restrctive)
(Chesk one for students ages 6-20)
H Inside general education with no supplementary aids and senices
Inside general education with supplementary aids and senices—includes finerant instruction and resource
room instructonal support
Special ciasses—ut-or part-ime self.contained
‘Separate school—residential or day treatment.
Home instruction
Correctional facities
Parentally placed in private schools
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Special Transportation

Ts specil ransportation nesaed n e sefeced LRE? [Tves [TNo
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MSIS Classification for LRE
Time Student Receives Special Education Outside of the General Education Classrom

Preschool LRE Classification (Check one below for studens 2ges 35

T peiome T PiiReguiar program ten (10) or more hours per week and sened n e regular
[] PEResidential Faciity  _ program
] PriSeparste School (] PuReguiar program ten (10) or more hours per wesk and sened in another ocation
O peiseparate Class [ PK/Reguiar program less than ten (10) hours per week and sened in the regular
[ prsenice provider program

Location [ PLRegular program less than ten (10) hours per week and s eed in another location

School-age LRE Classification (Check one below for students ages 621]

‘SAVInside general education class 80% o more of the day.
‘SBiinside general education class 40% to 79% of the day.
‘SCiinside general education class less than 40% of the day
SDiSeparate School

SFIResidential Facilty

‘SHiHome-Hospital

SliComectional Faciities

SUParentally Placed in Priate Schools

[RE e
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EXTENDED SCHOOL YEAR (ESY)

T ] This student attends a twele- (12) month program.
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Determination of ESY Decision | Determination Date:

"All o the foloving crieria used in determining elgbilty must be considered:
Regression Recoupment. Refers 1o a student’s loss of skil(s) on IEP objsctve(s) afer at least two (2) breaks in
instruction without regaining the documentd level of kil(s) prior to the break withi the specified perod.

Critical Point of Instruction 1: Refers 1o the need to maintain a student’ criical skillto prevent a loss of general
‘education class time o an increase in special education senice fime.

Critical Point of Instruction 2: Refers 1o a point in the acquisition or maintenance of a critical kil duing which a lengthy
break in instruction would lead {0 a significant loss of pogress.

Extenuating Circumstances: Refers to special situations that jeopardize the student’s receipt of a FAPE unless ESY
senices are provded.

[ Consideration: The IEP Comittee considered all criteria when detemmining the student’s eliibilty for receing ESY

'NOTE: Although ESY senices ypically focus on exsting annual Goals or STIOBs, the IEP Commities may determine the.
hild needs to master a new goal or objective to be able to master or maintain the criical skill dentified as the basis for
[ESY senvices. Only in this situation may the IEP Committee write a new goal andlor objective to address this criical Skl

[ mhis student's situation MEETS criteria for ESY Services based on
(Indicate critera that qualiied student)
[0 his student's situation MEETS criteria for ESY Services, but the parentiguardian doesnot acceptthe service.
This student's situation DOES NOT MEET the criteria for ESY Services.
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Measurable Annual Goals or Short-Term Instructional

Report of Progress.
ObjectivesiBenchmarks (STIO/Bs) a | mom
These mustbe exising messursbie annuslgosis o STIOB exceptfor P v
situations 2o desenbed n e note sbove.
‘Wethod of Measurement (Moh] Report of Progress.

™ WS = Work Samples "CLP = CurrentLevelof Performance.
Transison D - Demonsraton/Perrmance PAG = Progress on Annus! Goal

A9y | CBM = Cumiculum Based Measure _Other ‘See Annual Goalpage for codes
‘A Progress Report wilbe given 1o parents svery wesk(s)or | Date(s) progress report given to

atihe end of the student's ESY senvioes on

parent
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Area
) #or | Durations | (sse oics Banston Ena
Types of Service Looation | StartDate.
Weeks | Frequency | s e Date
Y| R

Educaional Senvces

Related Services™

“Transportation

Oher:

Oher:

Any refated senices provided (exceptranaporiaton) must have a comesponding measurable anual goalor STIO.
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INDIVIDUALIZED EDUCATION PROGRAM (IEP)
School Year: Public Agency/School District:

Student’s Name: MSIS:
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IEP Committee Meeting Date: _ / / Projected Annual Review Date: / 1

IEP Implementation Date:___ a 1 Projected End Date: I i
(Projected date when services and programs will begin) (Projected date when services and programs will end)
Date of Birth:_ Il 1L __ Age: Primary Eligibility:

Gender: Female Male  Ethnicity: Secondary Eligibility:

Grade: School: Current Eligibility Date: 1

Projected Re-evaluation Date: /

Parent/Guardian Name(s):

Address:

Phone Number:

Email:
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INDIVIDUALIZED EDUCATION PROGRAM (IEP)
Public Agency/School

Student’s Name:. M

SIGNATURE PAGE FOR IEP

INITIAL OR ANNUAL SIGNATURES

WRITTEN PARENTAL PERMISSION FOR INITIAL PLACEMENT

Wy fights and those of my chid, as oulined in the Procedural Safeguards Nofice, have been fully explained to me. |
understand that my child has a disabilty, and | know my chid's eigiiity category. | hereby give consent for my chid
toreceive special education senices as recorded on this Indidualized Education Program (IEP).

Parent/Guardian Signature: Date:

PROCEDURAL SAFEGUARDS NOTICE

Thave receved  copy of the Procedural Safeguards Notce, and my fights and those of my child have been Tl
‘explained. The public agency has informed me of whom | may contact f | need addiionl information.

Parent/Guardian Signature: Dat

ACKNOWLEDGEMENT OF STATE TESTING

ACKNOWLEDGEMENT OF REQUREMENTS FOR PARTICIPATION IN THIRD GRADE MAAP ELA ASSESSMENT

Tunderstand that  my chid does nof meet the minimum cuf score on e Mississippi Academic Assessment Program
(English Language Arts) hie or she will be required {0 participate in the Atematie Thitd Grade MAAP ELA Assessment

Parent/Guardian Signature: Date:

ACKNOWLEDGEMENT OF REQUREMENTS FOR PARTICIPATION IN HIGH SCHOOL SUBJECT AREA TESTS

Thave hiad the Wississippl Statewide Assessment System ully explained tome. | understand hat all students vl b
assessed in some way, but only students who mest the graduation requirements under State Board Policy Chapter 36,
Rules 3.4 and 36 5 will be eligihie o receie a traditiona high school diploma.

Parent/Guardian Signature: Date:
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INDIVIDUALIZED EDUCATION PROGRAM (IEP)
School Year:, Public Agency/School District:

Student’s Name:. MSIS:.

ACKNOWLEGEMENT OF EXIT OPTIONS
(Sign the appropriate option determined by the IEP Gommitiee)

Tunderstand that o be awarded a Traditional High School Diploma, my chid must meetthe graduation requirements.
et forth in State Board Poiicy, Chapter 35, Rules 362, 363, 3.4 and 36.5.

ParentGuardian Signature: Date:,

| understand that e Alternate Diploma is an exit option avaiable 1o students identiied by their IEP commitiee as.
haing a Significant Cognitive Disabity. | understand that fo be awarded the Altemate Diploma, my chid must meet the
oraduation requirements under State Board Policy, Chapter 78, Rule 75.1. 1 aiso understand thatthe Afiemate Diploma fe
not the equivalentof a Traditonal High School Diploma.

ParentGuardian Signature: Date:

Tunderstand that the Certiicate of Completion is an acknowledgement of my students paricipation n and completion of
anIndiiduaiized Educaton Program (IEP). The Certfcate of Compltion i not the equivalentof a Tradional High
‘School Diploma. Students that extt with a Certficate of Completion will have imited access to posisecondary fraining
‘opportuntes, will not be alowed to enroll n the miltary, and may have limited employment opportunites. | also.
understand that my chid has the rght to a Free Appropriate Public Educaion (FAPE) trough age 20.

ParentGuardian Signature: Date:

| understand that the ississippi Occupational Diploma (MOD) s an option avalable {0 students that entered ninth
orade prior o the 2017-2018 School Year. | understand that students considered for the MOD wil paricipate in the
Missisippi Academic Assessment Program (MAAP). | also understand that the MOD is not the equivalentof a
Traditonal High Sehool Diploma. Students that exit with a MOD will have limited access 1o posisecondary traning
‘opportuntes, will not be allowed o enroll n the milfary, and may have limited employment opportunites. | ko
understand that my chid has the rightto a Free Appropriate Public Education (FAPE) through age 20.

ParentGuardian Signature: Date:

TRANSFER OF RIGHTS
(Signature of student beginning one (1) year before the student reaches the age of majoriy)

Ihave been informed of my rights under Part B of the Indiiduals with Disabiites Education Improvement. Act (IDEA) of
2004, a5 amended, that wil transfer to me when | reach the age of majorty (21 years of age).

Student's Signature: Date;
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TEP COMMITTEE PARTICIPANTS (Signatures are nof requied)

T it vz Parenc] Permissionfor el Pacement must e signedbefors mplmersagon) | Amual

Name Fostion Rame

‘Name= 3nd Positions of Excusd IEF Commitiss Wembers (Afiash dociment 2 /7]

Tame. Fostion Name

The 157 meeting was conducied vis afiemate meansof technotoay: [ TVA

This IEP meeting was recorded

LlvesLo

[ Jviceo Corfersncng ] Corference Call []Oter
EVALUATIONS

ek any evaluaionsorilow-ups hesded b JeErIe specaleducaton SenTess nr SR S ee e

Funcions Benaors! Assessment (FEA)
[assistie Technoiogy Assessment
[ Occupssonsl o Prysicsl Terspy Excluston
it s exshustion(syiolow-upts)
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TEP COMMITTEE PARTICIPANTS (Signatures are nof required)

e Acton: [ JReview [ TRevise [ JAmena [Jesy | baws
Tame Fosiion Tame Position
‘Agency Representative ntepreter
Generl Edusator omer:
Special Educator over:
ParentGuardian omer:
ParentGuardian over:
Stugent omer:
Tiames and Positions of Excused IEP Commiice Wembers (Afach documen fo /7]
Tame Fosition Tame Fosiion
T 1E7 mesting was conducted via alternate means of echnology: | WA | This [EP megtingwes.
[JViseo Conierencing [IConterence Call _Jotner: recorded: [ {ves_INo
EVALUATIONS

ek smy evaluafons arToTow-ups o Geermine spesal eduzaTon servizes analo g Serioe e
[ Functonal Behavoral Assessment (FBA)

] Assistive Technology Asscssment

] Occupstonalor Physical Therapy Eialuston

[ Lt orer evauaton(sillow-up(s)

PROCEDURAL SAFEGUARD NOTICE

[T have recened a copy of the Procedural Safeguards Notice, and my fghts and hose of my child have been flly
expained. The public agency has infomed me of whom | may contact 1 need additonal nformation.

11 do notwish toreceiie a copy of the Procedural Safeguards. Notice. The public agency has inormed me of whom |
may contactf | need additonal information

ParentGuardian Signature:_ Date:
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SUMMARY OF REVISION

‘Describe any changes in senices and suppors in the IEP (e.g. addiion o Gelefion of senices provided, increase o
decrease in frequency of senvices provided).

[check to werify that all changes were made in the EP.
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PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE

Students Stengths, Preferences, and Interests

Levels of performance should reflec the following and Include current data sources: 1) he student’s current
performance in math and reading, 2) the strengihs, both academic and functional, of the student; 3) a descrption of the
Student's social, behavioral, andlor emoional sKils; 4 the students interests; 9)the stucent’s preferences; 6) Ifthe.
Student is 14 years or oider, how the students level of academic and functional achievement il affect the pursuit of
postsecondary goals. If preschoo, include developmentall appropriate activites.
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PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE
Impact of Disability and Student Needs (Critical Skills and Behaviors or Developmentally Appropriate
Actvities)

Levels of impact and needs should refect the following and include curent data sources: 1) the direct impac of the
student's disabilty in accessing o progressing in the general curiculum (reading and math curiculum, behavor, and
functional activities (f the student has a reading defict, the student’ Indvidual Reading Plan content should be
inclucded); 2) the gap for the stucent academicaly, functionally, and/or developmentally and how this compares to his
~peers; 3) any needed accommodations and/or modifications; 4) if preschoo, age-approprate developmental SKils the
student is lacking compared to peers; 5) ransition skills—describe how the effects of the disabilty wil impact.
~postsecondary transition; an 6) content of the EL student's Language Sevice Plan,  applicable.
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ParentStudent Input

Include any concems of the parent and, as appropriate, the student for enhancing his o her education.
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image19.png
ANNUAL GOAL BASELINE DATA

‘Baseline data {0 determine the annual goal must include: (a) a data source, (b) a clear Gescrplion of the obsenvable
Target” skil or behavir, (c) the condition under which the arget” kil or behavior can be obsenved, and (d) the curent
rate of performance based on baseline data.
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AREA OF ANNUAL GOAL

Social Emational SKills and Relaionships:
Dotrer

Osocial [ Emotonal [ Behavioral

Knowledge and Skils
] Communication ] Pre-Academic _[[]Cognitve _[JOther:

“Appropriats Behavior 1o Mest Needs:
[CGross/Fine Motor Skils [[] AdaptiverDaily Living Skils [ Other:
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AREA OF ANNUAL GOAL

Academic:
ClReacing [ math

Eunctional:
[lcommunication [Jsocial [Jemotional [Jgenavioral [JGross/Fine Motor Skits [Jadaptie Daiy Lning Skills

[]Career and Technical Educatonal Empioyment [ ]Other

Other:
O other.
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MEASURABLE ANNUAL GOAL

=1 Weasurable Annual Goal

(X3 Short-Term Instructional ObjectivesiBenchmarks (STIOIBs)
1
z
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MEASURABLE ANNUAL GOAL

Goal#

Weasurable Annual Goal

T [ o

Short-Term Instructional Objectives/Benchmarks (STIO/BS]

o[l [ | ]
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MEASURABLE ANNUAL GOAL

Goal#

Weasurable Annual Goal

T [ o

Short-Term Instructional Objectives/Benchmarks (STIO/BS]

o[l [ | ]
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Judith
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REPORT OF PROGRESS
Wethods of Measurement (MoM] Progress on Annual Goal PAG]
'0BS = Obsenvation ‘A The student is making sufficient progress to mest the annual goal

. The student is making insufficient progress o meet the annual goal.
o micuun-Based Measure (An IEP meeting must be held o discuss revisions,)
s- amples e annu: ias been met or ext
WS Work Samples C. The annual goal has been met or excesded.
Otrer anee D. This annual goal has not been introduced yet.

Current Level of Performance (CLP) for Report of Progress

Date of | Describe the student's curent performance on the annual goal based on progress on

Report | STIQ/B using the identificd method(s) of measurement (OBS, CRT, CBM, WS, DUP, efc ).
Include performance on each unmastered objective in each report of progress.

PAG

Notification of Progress Provided o ParentsGuardians

Type [JProgress Notes [ ] ReporiCards: [ | GoalShests [ ] Other:

Frequency [ Every 4% Weeks ] Every 6 Wesks [ JEvery 8 Weeks [ JOtrer:
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SPECIAL CONSIDERATIONS™

Communication (Required)

Does the student have special communication needs? L] ves L1No
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Assistive Technology (Required)

[Does the siudent need assisthe technaiogy senvces or dewces o maintai or mprove funcional capabilies?
[Does the student need assistive technoloay assessment? | Jves Lo

Ve e
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Services for Students who are Blind or Visually Imj

[[Twa
I the case of a student who i bind or visually impaired, provide.for InStruction in and the use of Braills uness fhe IEP

Committee determines, ater an evaluation ofthe student’ reacing and writing mea, Brailleinstructionis not appropriate.
Instruction n Braile considerea? [] Yes [ No

e —
e O O

Were the parents provided information regarding the Mississippi School for the Bind?
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Services for Students who are Deaf or Hearing Impaire || NITY

In the case of the student who i deaf of hearing impaired, consider fanguage and communication needs, opporunities
for direct communication needs, academic level, and full range of needs, inclucing direct nstruction i the student's
language and communication mode.

‘Student's language and communication mode:

Is direct instruction in the student's language and communication mode neeged?  []Yes [ No
Were the parents provded information regarding the Mississippi School for the Dear? [1Yes [ No
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Behavior Intervention A

In the case of a student whose behavior impedes the students leaming of the learming of other students, consideration
must be given (o the use of positive behavior infenventions, supports, and other strategies to adaress that behavior

1. s the I Commitee ceveoped goss and intenentions o acress speciic behavor congems?  [Jves Lo
2. Has & Functonal Behaoral Assessment (FBA) been conducied? []ves []No. Date Competed
3. Hos o Benavior Intenenton lan (BIF) based on & Functonal Behaorsl Assessment been developed?”"

DOves Ot atedereiopes: Implementation Date: Review! Revized Dates:

i3 studenthas 3 P, he or she st ave s comsponding snnua ois)fosdcressbehvralooncers.
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Services for Students with Limited English Proficiency [[Twa

I the case of @ stdent wih mied Engish proficincy, consideraton is gven fo the language needs of the siudentas
Such needs reate to th students IEP.

Whatis he stuents natie language?

s the student receivng Engish Leamer Senices? [lves o i not, why?

1 yes, date of the most recent Language Senice Plan (updated annualy):

“The contents of the student's Language Service Plan should be considered when writing the PLAAFP.
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Ensuring a bright ﬁture for every child
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SPECIAL EDUCATION AND RELATED SERVICES

Special Education

Area

Tocation

Sarbae

Ed
Date

Duration/Frequency.
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Related Services.

Area

Location

StartDate

End

Duration/Frequency.
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Program Modifications’

Area

SarDai

End Date
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Instructional/Functional Accommodations

Area

SanDaE

Ed Date
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Supports for Personnel

Area

Tocation

Sanbae

End Date
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PARTICIPATION IN STATEWIDE ASSESSMENT PROGRAM

[ This studentis not required to participate in statewide assessments as he or she is older than 18 years of age.
] This student meets the creriafor SCD and is younger than 8 years of age.

SIGNIFICANT COGNITIVE DISABILITY (SCD) DETERMINATION
To be classified as a student having a significant cognitive disability, ALL of the criteria below must be true.
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SIGNIFICANT COGNITIVE DISABILITY (SCD) DETERMINATION
To be classified as a student having a significant cognitive disability, ALL of the criteria below must be true.

“The student demonsirates signiicant cognitive defcts and poor adaptive skil evels (as determined by that
student's comprehensive evaluation) that prevent participation in the standard academic curriculum or
[Cves o] achievement ofthe academic content standards, even with accommodations and modifications.

CvesTne| The student requires extensive direct instruction in both academic and functional skilk in multple settings
t0 accompiish the application and transfer of those skills.

[Cves[INo| The student's inabiliy to complete the standard academic curriculum is neither the result of excessive or
‘extended absences nor is primarly the result of visual, audtory, o physical disabilties, emotional-
behavioral disabiltes, specifc learing disabilfies, or social, cutural, or cconomic differences.

[Jrhe student MEETS the erera for having  signficant cognive dsabily
[Ithe student will receive instruction on the Altemate Academic Standards.
e student DOES NOT MEET the citeria for having a significant cognitive disabilty.
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'STATE- OR DISTRICTWIDE ASSESSMENT FOR STUDENTS WITH A SIGNIFICANT COGNITIVE DISABILITY.

Indicate any assessments the student will complete during the current year, specifying the edition, f applicable.
NOTE: The IEP Committee may not remove the requirements for English Learners to be assessed in al four (4)
domains of the ELPT. If the student s unable to participate in fewer than four (4) domains, the ELPT score will
be based on the remaining domains in which it is possible to assass the student.

Grade Level (Age for non-graded students)

For non-graded students (coded 56, 58, 72, 74, or 76), peer grades are
based on the student’s age as of Sept. 1 ofthe applicable school

PK[K2[ 3 |4 |5 [6 7 [8 9 [10][t]1

IKAS2Kindergarten Readiness.
Assessment

“Third Grade MAAP ELA Assessment

MARPA (ELA)
MAAP-A (Mathematics)

MAAP-A (Science)

MAAP-A EOC (English Il

MARP-A EOC (Algebra 1)
MAAP-A EOC (Biology)

Engish Language Profeiency Test (ELPT)

"ACT (American College Test)

Other.

Other-
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ACKNOWLEDGEMENT OF STATE TESTING

ACKNOWLEDGEMENT OF REQUREMENTS FOR PARTICIPATION IN THIRD GRADE MAAP ELA ASSESSMENT

Tunderstand that  my chid does nof meet the minimum cuf score on e Mississippi Academic Assessment Program
(English Language Arts) hie or she will be required {0 participate in the Atematie Thitd Grade MAAP ELA Assessment

Parent/Guardian Signature: Date:

ACKNOWLEDGEMENT OF REQUREMENTS FOR PARTICIPATION IN HIGH SCHOOL SUBJECT AREA TESTS

Thave hiad the Wississippl Statewide Assessment System ully explained tome. | understand hat all students vl b
assessed in some way, but only students who mest the graduation requirements under State Board Policy Chapter 36,
Rules 3.4 and 36 5 will be eligihie o receie a traditiona high school diploma.

Parent/Guardian Signature: Date:
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PARTICIPATION IN STATEWIDE ASSESSMENT PROGRAM

STATE- OR DISTRICTWIDE ASSESSMENTS FOR STUDENTS WITHOUT A SIGNIFICANT COGNITIVE DISABILITY

Tndicate any assessments the student will complete during the current ya:

" specitying the edition, i appiicable.

NOTE: The [EP Committee may not remove the requirement for English Learners to be assessed in all four
domains of the ELPT, i the student is unabl to participate in fewer than four. The ELPT score will be based on
the remaining domains in which it possible to assess the student.

Grade Level

CILE)

S [afs]s

s

lE

MIAS Kindergarien Readiness Assessment

i Grads MAAP ELA Assassment

AR (Engish Langusge ArslLiersey)

MAAP (Mathemates)

MAAP (Science)

MAAP-E0C (Algebra )

MAAP-E0C (Bilogy 1)

MAAP-E0C (Engish 1)

MAAP-ECC (US. Histoy)

Ms-CPAS?

ACT (Ameioan College Tes1)

Engish Language Profirency Test ELFT)
Other.





