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Training on REL Southeast Literacy Tools: 
Leveling up K‐12 Literacy Interventions 
through the use of Self‐Study Guides

Information and materials for this presentation are supported by IES/NCEE’s 
Regional Educational Laboratory Southeast at Florida State University (Contract 
ED‐IES‐12‐C‐0011) as resources and examples for the viewer's convenience. 
Their inclusion is not intended as an endorsement by the Regional Educational 
Laboratory Southeast or its funding source, the Institute of Education Sciences.

In addition, the instructional practices and assessments discussed or shown in 
this presentation are not intended to mandate, direct, or control a State’s, local 
educational agency’s, or school’s specific instructional content, academic 
achievement system and assessments, curriculum, or program of instruction. 
State and local programs may use any instructional content, achievement 

system and assessments, curriculum, or program of instruction they wish.

Acknowledgement and disclaimer
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REL Program Overview

• Establish priority areas within each region

• Provide access to high quality, scientifically valid education 
research through

– applied research

– developmental projects

– studies

– technical assistance
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Practice guides, published by 
the Institute of Education 
Sciences (IES), are developed 
by panels of nationally 
recognized experts. They offer 
actionable recommendations, 
strategies for overcoming 
potential roadblocks, and an 
indication of the strength of 
evidence supporting each 
recommendation.

IES Practice Guides

• Free reference desk service

• Provides references and summaries of research tailored to 
your specific questions

• For more information and to submit a question visit 
http://ies.ed.gov/ncee/edlabs/askarel/index.asp?REL=southea
st

Ask A REL
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REL Southeast Literacy Roadmap

https://ies.ed.gov/ncee/edlabs/infographics/pdf/REL_SE_Implementing_evidencebased_literacy_practices_roadmap.pdf

Self‐study Guides for Literacy/Academic Interventions
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Self‐study Guide for Implementing Early Literacy Interventions

The Self-study Guide for Implementing Early Literacy
Interventions was developed to help district- and school-
based practitioners conduct self-studies for planning and
implementing early literacy interventions. It is intended to
promote reflection about current strengths and
challenges in planning for implementation of early
literacy interventions, spark conversations among staff,
and identify areas for improvement. This guide provides
a template for data collection and guiding questions for
discussion that may improve the implementation of early
literacy interventions and decrease the number of
students failing to meet grade-level literacy expectations
by the time they enter grade 3.

Summer Reading Camp Self‐Study Guide

The Summer Reading Camp Self‐Study Guide was 
developed to help state, district, and school‐based 
practitioners and stakeholders conduct self‐studies 
of planning and implementation of state‐required 
summer reading camp programs for grade 3 students 
who have scored at the lowest level on the state 
reading assessment. These students face potential 
retention in grade 3 if they cannot meet grade‐level 
standards for reading through a good‐cause 
exemption, applicable alternate assessment score, or 
portfolio of student work showing mastery of grade‐
level reading standards. 
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Self‐study Guide for Implementing Literacy 
Interventions in Grades 3‐8

The Self‐study Guide for Implementing Literacy 
Interventions in Grades 3‐8 was developed to help 
state, district, and school‐based practitioners and 
stakeholders conduct self‐studies of planning and 
implementation for literacy intervention. While 
literacy interventions can be implemented in any 
grade, focusing on interventions in grades 3‐8 is 
critical because it is often the best chance for 
students identified with earlier reading deficiencies 
to become ready for the literacy demands of 
postsecondary education and careers. 

Self‐study Guide for Implementing High School 
Academic Interventions

The Self‐study Guide for Implementing High School 
Academic Interventions was developed to help state, 
district, and school‐based practitioners and 
stakeholders conduct self‐studies of planning and 
implementation for high school academic intervention. 
While academic intervention can be implemented at 
any grade level, focusing on interventions in high 
school is critical because this is often a student’s last 
chance to become ready for the academic demands of 
post‐secondary education and careers. 
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The purposes of the Intervention Self‐Study Guides for 
Implementation are to help districts, and schools: 
• Gather baseline information to use in developing an 
implementation plan for literacy/academic interventions. 

• Prioritize their needs as they develop their implementation plan for 
literacy/academic interventions. 

• Gather progress‐monitoring information for continuous 
improvement of literacy/academic interventions. 

• Evaluate the implementation of literacy/academic interventions.

Purpose and use of the self‐study guides

Self‐study is a process of using a guide with predetermined focus 
areas and questions to collect, share, and discuss data with 
stakeholders. The process can include teachers, instructional 
coaches, guidance counselors, school‐based administrators, 
district administrators, and chief academic officers 
knowledgeable in literacy/academic interventions. 

Self‐study process



6/11/2019

8

Self‐study is designed to promote reflection about current 
strengths and challenges in planning or implementation, spark 
conversations among staff, and identify areas for improvement. 
It is helpful to elicit input from participating teachers and others 
who deliver literacy/academic interventions, in addition to 
instructional coaches and school‐based administrators.

Self‐study process

Self‐study process: Preparing for self‐study

Facilitator collects relevant data and sources of evidence

School
schedule(s)

RTI plans/guidelines
Assessment 

results
Pupil progression 

plan
Relevant meeting 

notes
Teacher/student 

surveys

Identify self‐study team

Classroom/intervention  
teachers

Instructional coaches Guidance counselors
School and/or district 

admin.
Chief academic 

officers

Identify a facilitator who is knowledgeable in:

Academic intervention best 
practices

Intervention policies, procedures, and 
implementation

Self‐study process Leading a team
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Self‐study works best if a dedicated facilitator leads the process for 
members of the self‐study team. This facilitator should be 
knowledgeable in best literacy/academic intervention practices from 
research as well as in intervention policies, procedures, and 
implementation and should review the process in detail before the 
self‐study begins. The facilitator should also collect relevant data and 
possible sources of evidence before convening a meeting. The 
facilitator should be a careful listener and able to lead and structure 
discussions around collected evidence and decisionmaking processes.

Self‐study process

Self‐study process: Conducting the self‐study

Present 
Overview 
& Review 
Guide

Facilitator explains process to 
team

Team reviews guide and asks 
questions before proceeding 

to ratings

Individual 
Rating

Team independently rates 
current planning and 
implementation of 

intervention in each area

Team reviews relevant data 
and sources of evidence to 
help determine ratings

Consensus 
Rating 

Facilitator guides the 
consensus rating process

Agreement on current 
implementation and 

planning of intervention is 
documented

Planning 
Next Steps 

Identify 2‐3 priorities for 
action planning

Complete a detailed plan for 
next steps based on urgency, 

feasibility
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• The self‐study process includes the discussion of guiding questions 
and potential sources of evidence to support the review of state, 
district, and school‐based planning and implementation of 
academic interventions 

• The process should be tied to district and school actions and assess 
the current status of implementation.

• Self‐study should be based on areas which research shows as being 
associated with strong implementation of the practice 
(literacy/academic interventions)

Self‐study process

Consensus

• After the guiding questions have been answered and the data 
has been reviewed by individual team members, each member 
rates current planning and implementation. 

• The facilitator will then guide the self‐study team through a 
consensus rating process to reach agreement on the current 
status of implementation in the district or school and on 
planning the next steps.

Self‐study process
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Planning Next Steps

• Prioritize next steps based on the strength of evidence and 
importance for success as described in the literature.

• Review the consensus scores showing a need to develop or 
improve.

• Identify two or three top priorities for action planning and record 
the priority areas. Complete a detailed plan for next steps and 
activities and note any potential challenges.

Self‐study process

Each of the Scoring 
Guide Areas 
provides possible 
sources of 
evidence and 
guiding questions. 

Self‐study Example
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Each guide 
contains an 
appendix which 
provides support 
for each of the 
scoring guide 
areas, including an 
annotated 
bibliography.

Self‐study Example
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Questions?

Laurie Lee

llee@fcrr.org
Kevin Smith

ksmith@fcrr.org

http://rel‐se.fcrr.org


