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Internalizing, Annotating, 
and Elevating HQIM
How are you internalizing your adopted HQIM?



To create a world-class 
educational system that gives 
students the knowledge and 
skills to be successful in 
college and the workforce, 
and to flourish as parents 
and citizens

VISION
To provide leadership 
through the development of 
policy and accountability 
systems so that all students 
are prepared to compete in 
the global community

MISSION

Mississippi Department of Education 2



ALL Students Proficient 
and Showing Growth in All 
Assessed Areas

EVERY Student Graduates 
from High School and is Ready 
for College and Career

EVERY Child Has Access 
to a High-Quality Early 
Childhood Program

EVERY School Has Effective 
Teachers and Leaders

EVERY Community Effectively 
Uses a World-Class Data System to 

Improve Student Outcomes

EVERY School and District is 
Rated “C” or Higher
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3State Board of Education  STRATEGIC  PLAN GOALS



4Activity: Warm-up

For each statement that is true for your school or district, write down 
the corresponding letter.

a. Your district provides a lesson plan template to teachers.
b. Grade levels meet to write lesson plans and pull resources.
c. One teacher writes ELA plans and another writes math plans.

d. You or your teachers read the assessment questions and answers for 
the first time when the students are taking the assessment.

e. You or your teachers skip the project-based week or unit of your 
adopted curriculum.



5Session Goals

• Review the main points from HQIM Parts 1-4
• Understand the importance of common preparation and 

collaboration
• Explore the lesson planning shifts and essential vocabulary
• Review the process of internalizing a unit or lesson
• Examine annotation methods and identify which method 

works best for your school/district
• Determine ways to elevate and adapt lessons appropriately



7Three Phases of HQIM

Phase I: SELECT 
GREAT MATERIAL

Plan your process

Establish the vision

Develop the rubric

Review, plot, and decide

Procure and distribute 
materials

Phase II: PREPARE   
TO LAUNCH

Set goals, roles, and 
monitoring plan

Determine the plan for 
assessment and grading

Determine expectations for use and 
the plan for collaborative planning 

Determine the plan for 
coaching

Determine the plan for 
training leaders and teachers

Phase III: 
TEACH & 
LEARN

Work the plan 
and gather data

Step back and 
adjust the plan

Annually reset

Instruction Partners, 2022
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TIER III

TIER II

TIER I

MTSS Flowchart (Simplified)

• ALL students receive high quality classroom instruction and supports
• High quality instructional materials

• ALL students receive Tier I high quality classroom instruction using high quality 
instructional materials

• Individual or small group interventions for identified skill deficit(s)

• ALL students receive Tier I high quality classroom instruction using high quality 
instructional materials

• Intensive intervention for the identified skill deficit(s)



9What is the ending THEME?

Want to close gaps?
Want greater achievement?
Want fewer misbehaviors?
Want more engagement?
Want higher teacher morale?
Want (FILL IN THE BLANK)?

Fix Tier 1 Instruction.
Fix Tier 1 Instruction.
Fix Tier 1 Instruction.
Fix Tier 1 Instruction.
Fix Tier 1 Instruction.
Fix Tier 1 Instruction.



Grade-Level 
Collaboration

Do you have effective teacher collaboration?



11Turn and Talk

1. How often and how long do your 
teachers meet to collaboratively 
prepare lessons with their 
grade level?

2. Do they have norms and roles 
for each attendee? (list them)

3. How do you ensure the time 
spent together is student-
centered?

Be prepared to share.

11
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• Grade-level collaboration is any time during or after the school 
day for teams of educators to meet and prepare upcoming 
lessons.

• Ideally, collaborations occur among small groups of teachers in 
grade levels or content areas around the high-quality 
materials they are using.

• Participants typically use protocols—a set of parameters and 
guidelines—to structure group conversations and help keep 
the discussions focused and productive.

 

                                                               (Sabbott, 2014)

What it is.

Grade-Level Collaboration
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• Disorganized meetings and an 
erosion of confidence in the 
process

• Unfocused conversations

• Misspent time and general 
confusion about the purpose of the 
groups

What it is not.

Grade-Level Collaboration
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• Educators who are building a professional learning community 
recognize that they must work together to achieve their collective 
purpose of learning for all.

• Teams must focus their efforts on crucial questions related to 
learning.

• Teams must develop norms or protocols to clarify expectations 
regarding roles, responsibilities, and relationships among team 
members.

• Teams must adopt student achievement goals linked with school 
and district goals.

How to ensure success?

Grade-level Collaboration
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Improved communication

Insights and constructive feedback

Annotated resources and prepared educators

Greater teacher confidence 

Equitable classrooms

The Benefits of Grade-Level Collaboration



16Additional Tips for Successful Grade-Level Preparation

Administrators
• Create a PLC schedule that requires common preparation.
• Designate a space to meet.
• Include instructional assistants and support staff in PLCs.
• Set expectations for PLCs (e.g. being prepared, student-centered, etc.)

Teachers, Assistants, and Support Staff
Come to grade-level preparation with all necessary materials: 
teacher’s edition(s), print materials, chart paper, sticky notes, 
highlighters, pens/pencils, access to the digital site.



17Next Steps for Collaborative Planning
ST
R
U
C
TU
R
ES

Protected time - 
dedicated and 
consistent
Designated 
space
Grade-level or 
content teams, 
including support 
staff

PR
O
C
ES
SE
S Norms

Protocols
Essential 
agreements
Roles and 
responsibilities

EX
PE
C
TA
TI
O
N
S Inspect what you 

expect
Follow up and 
support
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review and plot data 
to guide data-driven 
instruction.

DATA

prepare HQIM for 
classroom 
implementation 

Example: annotating 
the teacher’s manual, 
creating anchor 
charts, etc.

PREPARATION

enhance and build 
teacher capacity 

Example: book 
studies, articles, 
program specific, etc.

CONTENT

Types of Collaborative PLCs

MDEk12.org > Educators > Literacy > Literacy Support Schools Non-Negotiables



Lesson Planning 
Shifts
What should teachers focus on when preparing 
to teach using HQIM?



20Essential Vocabulary

• internalization – the process by which teachers study the unit to deeply understand 
what students are expected to learn, how students will be assessed, and the arc of 
learning over the course of a unit; To enhance portions of the lessons within the 
curriculum to meet the needs of the student while keeping the core elements of the 
lesson stable and not altering the scope and sequence;

• annotations – the first step of preparation through the process of thoughtful reading 
and making organized, transparent, and meaningful notes

• elevating a lesson – to enhance portions of the lessons within the curriculum to meet 
the needs of the student while keeping the core elements of the lesson stable and not 
altering the scope and sequence

• adapting – adjusting or scaffolding instruction to allow students equal access to the 
curriculum; Allows all students the opportunity to process and demonstrate what has 
been taught



21Key Terms Document

Includes
• Examples
• Research links
• Resource links
• Additional Options

Scan to access 
document

MDEk12.org > Educators > Literacy > Resources for Administrators > Key Terms



22Activity: Time to Plan!

What does it take for you as an administrator to teach a lesson?

Access the passage (taken 
from an approved HQIM) by 
scanning the QR code

You have 10 minutes to 
write a lesson plan on the 
passage.

This is what many of us expect our teachers to do!



23Activity Discussion

• What do we need to understand about this lesson prior to 
teaching it?

• What words might be difficult for the teacher?
• What anchor charts should we have ready?
• How much time would it take you to adequately prepare to 

teach this lesson?



24Lesson Planning Shifts

When teaching with High Quality 
Instructional Materials (HQIM), the focus 
shifts from planning to preparing? 

Teachers should focus on being 
prepared to present the lesson by 
following the sequence of the teacher's 
edition within the alignment of structured 
literacy.

Scan to access

MDEk12.org > Educators > Literacy > Resources for Administrators > 
Lesson Planning Shifts
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outdated: interferes with coherence and understanding of lesson purpose.

“Missteps” of requiring teachers to complete external lesson templates that 
are NOT aligned to HQIM

Lesson Planning Shifts

oversimplified: by copying and pasting.

limited and restrictive: can revert teachers back to standards-based focus.

time-consuming and labor-intensive: time taken away from teachers 
being able to build knowledge of skills and topic to be taught.

causes confusion of lesson sequence and allows opportunities to include 
supplemental materials not aligned to the HQIM.



26Lesson Preparation

prepare – to make ready for a specific future purpose; to set 
up; to assemble

Promotes teacher buy-in because the base lesson plan is 
already written that guides the teachers on what skills to teach

More time can be given to prepare during individual teacher 
planning time or grade-level lesson preparation time

Promotes lesson internalization



27Research on Preparation Time

of teachers say they don’t 
have enough time to 
prepare effectively for 
classroom teaching

92%Grattan Institute surveyed 5,442 teachers 
and school leaders (Australia) in all states 
and territories, primary and secondary 
schools, and government and non-
government schools.
• Teachers feel overwhelmed
• Teachers feel unsupported
• Teachers feel too much time is spent on 

administrative tasks

Key takeaway: Rewriting lesson plans that are already 
written in HQIM is an ineffective use of teachers’ time.



Internalizing a Lesson
What are students expected to learn?

Scan to access



29Revisiting a Quote from Instruction Partners

“Without a specific plan for how the materials 
should be used, teachers’ well-intentioned 
adaptations get out of hand and dilute 
the materials, so students don’t end up 
mastering the standards.”

– Instruction Partners



30Using the Teacher's Guide

Teacher A Teacher B
• Prior to instruction, a third-grade teacher prepares instructional 

materials by examining the teacher's guide and recognizes that 
a section of the lesson emphasizes distinguishing 
viewpoints.

• During preparation, the teacher reviews the grade-level 
expectations and teacher's guide to determine the learning 
target.

• The teacher creates an interactive anchor chart to compare the 
author's point of view with the point of view of the class for use 
during instruction.

• During instruction, the teacher follows the carefully 
constructed guided questions in the teacher's guide to 
facilitate understanding of the author's point of view and then 
leads students in recognition of their point of view with the 
anchor chart.

• A teacher reads the weekly story 
from the curriculum to the students 
during instruction.

• The teacher asks who, what, 
where, when, and why questions 
throughout the lesson.

• After reading the text, the teacher 
asks, "What was the author's 
purpose?"

• The students answer that the 
author's purpose was to inform.

• The teacher accepts the answer 
and moves into independent 
practice.



31Reflect

• Which teacher addressed all parts of the 
lesson objectives?

• Which teacher deeply understood the 
lesson?

• Do you think students in Teacher B’s 
class may have difficulty completing 
independent practice that addresses this 
standard?

• How could collaborative preparation and 
using the teacher's guide during 
instruction ensure that both teachers 
deliver effective instruction?



32Internalization Defined

the process by which teachers study the 
unit to deeply understand what 
students are expected to learn, how 
students will be assessed, and the arc 
of learning over the course of a unit
to enhance portions of the lessons 
within the curriculum to meet the needs 
of the student while keeping the core 
elements of the lesson stable and not 
altering the scope and sequence
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• What is the intent of the lesson? What knowledge 
and understanding should the students walk away 
with after this lesson?

• How will we know students have this knowledge and 
understanding? What will be our evidence?

• How does my preparation and instruction provide 
equitable opportunities for all students?

Guiding Questions

Internalization



34Unit Internalization Steps

1
Analyze the unit.

2
Analyze the assessments to guide backward design.

3
Explore the anchor text and collaborate with colleagues.



35Action Steps when Analyzing the Unit

• Read the goal of the unit, module, or genre study.
• Skim the text list.
• Read the final task or project (e.g. Project 

Focus/Performance Task prompt/Weekly Inquiry and 
Research)

• Skim the standards within the unit, including reading 
foundational skills standards.1
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• In your own words, what are the big ideas or essential questions in 
this unit?

• What content knowledge will students gain through reading, writing, 
speaking, and critical thinking?

• What writing types are addressed?
• What parts of the unit will directly connect to student interests or 

identity?
• What student background knowledge will need to be built prior to 

reading the text?
• How can the teacher develop the students’ interest in the content?
• What reading foundational skills does the unit focus on?

Guiding Questions

Analyzing the Unit



37Analyzing the Unit Sample



38Action Steps to Analyze the Assessments to Guide Backward Design

• Review the final task and any other formative 
assessment opportunities.

• Craft an exemplar student response or annotate one 
that is provided for the final project or task.

• What are the targeted reading foundational skills for 
the unit and how are they assessed?2
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• What is the final task? 

• What do students need to know and be able to do at the end of 
the unit/module/genre study to be successful on the final task? 

• What do you think will be easy or challenging for your students? 
(Create a list of students that may find this challenging and 
students that may find this easy to create heterogeneous groups.)

Guiding Questions

Analyze the Assessments to Guide Backward Design
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• In your own words, how do the formative assessments 
throughout the unit build toward the culminating assessment? 

• Select 2-3 assessments from the unit/module/genre study to 
analyze. What information will students learn to prepare them for 
the final task?

• How are the reading foundational skills assessed within the unit 
assessments including the performance task?

Guiding Questions

Analyze the Assessments to Guide Backward Design



41Analyze the Assessment Sample



42Action Steps to Explore the Anchor Text and Collaborate with Colleagues

• Independently: Read and annotate the text creating 
anchor charts or other visuals suggested in the 
curriculum.

• As a group: Analyze the qualitative elements of the 
text.

• Align reading foundational skills with the reading and 
writing activities3
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• Discuss the text with your colleagues as adult readers would in 
a book club. As needed, use the text chat questions to guide the 
discussion.

• Discuss the text as teachers thinking about the experience you 
want students to have while reading the text and where, 
specifically, to focus students’ attention through questioning 
and tasks. Add annotations so these stand out during instruction.

Guiding Questions

Explore the Anchor Text and Collaborate with Colleagues



44Text Chat Questions

Scan for 
full document
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• Use the questions for qualitative analysis to think about what 
barriers may impede students’ ability to access the text. 
Responses to these questions will influence the pedagogical 
decisions made during planning.

• Discuss how students apply the reading foundational skills 
in whole group, small group, and independent activities, 
including the decodable reader.

Guiding Questions

Explore the Anchor Text and Collaborate with Colleagues



46Qualitative Analysis Questions

Scan for 
full document



47Explore the Anchor Text Sample



Annotating a Lesson
How can we prepare the lesson using the 
teacher's guide?



49Annotate

to deliberately interact with the 
text or resource to enhance the 
reader’s understanding of, recall 
of, and reaction to the content; 
usually involves highlighting or 
underlining key pieces of text and 
making notes in the margins of 
the text



50Annotating

When teaching with the Teacher's Guide, the focus shifts 
from planning to preparing.
• The format of the lesson is readily available in the teacher's guide.
• Teachers should focus on being prepared to present the material 

to the students by following the sequence in the teacher's guide.
• It is suggested that educators prepare by annotating the 

teacher's guide instead of re-writing plans.



51Annotations

Annotation styles may vary 
from educator to educator; 
however, the overall goal is 
for all educators teaching 
the lessons to be prepared.



52Annotations ANNOTATION KEY
Pink 
highlighter

Teacher talk

Yellow 
highlighter

Student talk

Circle Words in the text 
that may present 
challenges

Sticky notes Anchor charts
Abbreviations V = volunteer

NV = Non-
volunteers
S = student
T = teacher
TPS = think, pair, 
share
Student initials



53Review the Purpose for Annotations



54Review the Purpose for Annotations

When annotating, the instructional design of the lesson has not 
been altered and the intended outcomes remain the same.



55Activity: Determine Annotation Procedures and Expectations

In groups, complete the following:
1. Create a key or legend that indicates what each marking is for and use a 

different marking for each type of information. Example: Underline for key 
points, highlight for vocabulary, and circle for transition points.

Item Type of 
Annotation

Teacher Talk
Student Talk
Anchor Charts
Manipulatives
(other)
(other)
(other)
(other)

2. If you use highlighters, consider using different 
colors for different types of reactions to the text. 
Example: Yellow for definitions, orange for 
questions, and blue for possible confusions.

3. Dedicate different tasks to each margin: Use one 
margin to analyze each section and the other to 
add in scaffolds needed.



56The Learning Walk Protocols: Annotating the Teacher’s Guide

When observing a classroom, how do you know when the teacher is 
underprepared?



Elevating a Lesson
How can we enhance our lessons?



58Elevate

to enhance portions of the lessons 
within the curriculum to meet the 
needs of the student while 
keeping the core elements of the 
lesson stable and not altering the 
scope and sequence



59Effective Instruction Includes



60Elevating a Lesson

60

Fidelity or Integrity of Implementation
• Fidelity – following a script geared to an 

average class
• Integrity – understanding a mental model and 

adapting instruction so that specific learners 
will progress towards mastering and 
internalizing that model
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Consider a builder who…
is able to read, follow, and deliver on a 
blueprint

OR

Consider an architect who…
understands the laws and design of 
construction and can create a work of art 
through structural design?

Elevating a Lesson



62Elevating a Lesson

Consider a teacher who…
delivers the curriculum as it is laid out

OR

Consider a teacher who…
enlivens, extends, explores, and differentiates the curriculum – 
or even uses principles of expert practice based on student 
needs in the specific learning context to meet needs of a 
whole group, small group, and individuals (integrity)

(fidelity)



63Elevating a Lesson

Teacher 1: Fidelity Teacher 2: Integrity
1. Teacher reviews previously taught 

syllable types from the HQIM text.
2. Teacher introduces the new syllable 

type
• Displays and reads aloud word 

examples
• Models the process for identifying the 

syllable pattern using the rule, 
repeating phoneme and 
corresponding graphemes

• Provides specific examples for 
student practice

3. Students play a collaborative game to 
practice the new skill

1. Teacher reviews the previously taught syllable 
types from the HQIM text.

2. Teacher introduces the new syllable type
• Displays and reads aloud word examples
• Models the process for identifying the syllable 

pattern using the rule, repeating phoneme 
and corresponding graphemes "I do"

• Teacher creates an anchor chart as the lesson 
is being taught

• Provides specific examples for students to 
practice

3. Students play a collaborative game to practice the 
new skill

4. Students create their own chart for reference with 
the rule for the syllable type with examples.



64Examples of Common Elevation Strategies

• Add a multisensory or kinesthetic technique
• Utilize technology effectively
• Incorporate opportunities for student collaboration
• Allow for student choice
• Restructure student grouping
• Add an anchor chart or graphic organizer
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Adapting a Lesson
How can we meet the needs of our students?



66Adapt

adjust or scaffold instruction to 
allow students equal access to 
the curriculum 

allows all students the 
opportunity to process and 
demonstrate what has been 
taught



67Scaffolds

67

• Provide support for students at differing ability levels.
• Should be modeled frequently.

Without scaffolding With scaffolding
When I taught 
my daughter to ride 
her bike, I explained to 
her how to do it. Then I 
put her on the bike and 
gave her a shove.

When I taught my daughter to ride her bike, I sat on the 
bike to demonstrate how to ride. I started her out with 
training wheels. Then I gradually raised the training 
wheels. Once she was ready to remove the training 
wheels, I steadied her with my hand and walked beside 
her, and only then did I let her take off on her own.

Adapted from audio by Robert Reid



68Examples of Common Adaptations or Scaffolds

• Provide a sentence stem or paragraph frame for writing
• Brainstorm possible answers to a prompt
• Add multisensory components to instruction
• Show a picture or quick video of an unfamiliar word
• Orally recite or rehearse a shared response
• Choral read or echo read a selection
• Utilize a semantic map or other graphic organizer
• Partner students strategically



69Example of Scaffolded Support Embedded in HQIM



70

Modifying a 
Lesson



71Modify

to make changes to the 
curriculum that affect the 
complexity or alter the scope 
and sequence of instruction 



72Examples of Modifications that Threaten the Effectiveness of the HQIM

 Rearrange the scope and sequence to align with standards-
based instruction.
❌ Replace high quality complex texts with texts on students’ 

independent reading levels.
❌ Assess through non-related benchmark tools rather than HQIM-

provided assessments.
❌ Omit or skip core path lessons, activities, or culminating 

projects.
❌ Use the “games” or practice sheets as the instructional 

component.
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Next Steps
How do we move forward?



74Support and Observe the Process

 Practice internalizing a lesson or unit to increase your own 
understanding (afternoon session)
✅ Ensure that teachers have the necessary time and materials 

for collaborative preparation
Revisit your implementation team to make necessary 

adjustments to the initiative
Observe for lesson internalization



75How Do We Know When Teachers are Internalizing the Lessons?
Ev

id
en

ce
 o

f I
nt

er
na

liz
at

io
n Annotations are throughout the teacher’s edition

The teacher can pronounce unusual words, or has resources already 
planned to help with unusual words

Sample lesson annotations are submitted to administration rather than 
lesson plans

The teacher embeds brief teachable moments that connect to prior 
learning during instruction

The teacher appears confident

The teacher holds and glances at the teacher’s edition (with 
annotations) during instruction



76Review of Essential Vocabulary

to deeply 
understand 
the lesson 
components 
and intended 
student 
outcomes

to deliberately 
interact with 
the 
curriculum 
resources to 
increase 
understanding 
of the 
content

to enhance 
portions of 
the lessons 
within the 
curriculum to 
bring the 
content to 
life

to adjust or 
scaffold 
instruction to 
allow 
students 
equal access 
to the 
curriculum 

to make 
changes to 
the  
curriculum 
that affect 
the complexity 
and alter the 
scope and 
sequence of 
instruction 

Internalize Annotate Elevate Adapt Modify



77Culminating Activity: Takeaway Swap

1. Jot down one thing you learned or 
a key takeaway on a piece of 
scratch paper. 

2. When prompted, swap papers 
with a nearby colleague.

3. Read it and be prepared to share. 
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HQIM Series Recap
Parts 1 through 4

Scan for Resources 
for Administrators

MDEk12.org > Educators > Literacy > Resources for Administrators



79REVIEW - Science of Reading Classroom: Implementing HQIM

Part 1: Science of Reading Classroom: Implementing HQIM
• Focusing on HQIM implementation for effective Tier I 

instruction as opposed to a variety of supplemental 
materials

• Moving to standards-aligned instruction (text first) as 
opposed to standard-based

• Following HQIM scope and sequence as opposed to 
disconnected pacing guides

• Focusing on preparation through annotation as 
opposed to creating base-level lesson plans

Scan for Part 1 Webinar

MDEk12.org > Educators > Literacy > Resources for Administrators



80HQIM Resources: Why HQIM? Incentives for Adoption

Scan for 
full document

MDEk12.org > Educators > Literacy > Resources for Administrators



81HQIM Resources: Frequently Asked Questions

Scan for 
full document

MDEk12.org > Educators > Literacy > Resources for Administrators



82REVIEW - Science of Reading Classroom: Implementing HQIM

Part 2: Science of Reading Implementing HQIM: 
Assessment and Writing

• Shifting to text aligned writing: connected and 
dependent

• Utilizing a screener and diagnostics over 
benchmarks

• Utilizing HQIM assessments: Text-first instruction

Scan for Part 2 Webinar

MDEk12.org > Educators > Literacy > Resources for Administrators



83REVIEW - Science of Reading Classroom: Implementing HQIM

Part 3: Science of Reading Classroom: Small Group 
Instruction

• Shifting practices to support students: rethinking 
reading comprehension

• Understanding the ABCs of small group instruction
• Utilizing Small Group Instruction Effectively during 

the literacy block

• Implementing an effective teacher-led center
• Exploring the “Plus Block:” addressing intensive 

reading interventions
Scan for Part 3 slide deck

MDEk12.org > Educators > Literacy > Resources for Administrators



84HQIM Resources: Tier 1 High Quality Small Group Instruction One-Pager

Scan for 
full document

MDEk12.org > Educators > Literacy > Resources for Administrators



85REVIEW - Science of Reading Classroom: Implementing HQIM

Part 4: Science of Reading Classroom: HQIM 
Instruction Implementation

• Examining the school's vision and mission
• High-Quality Professional Learning (HQPL): Creating 

a positive culture for implementation and support
• Digging into data to determine process of learning 

cycles

• Analyzing EOY data and determining professional 
learning goals

Scan for Pitstop 1

MDEk12.org > Educators > Literacy > Resources for Administrators
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89Session Goals

• Understand the essential HQIM vocabulary
• Internalize Unit 1 using the Unit Internalization Guide

Step 1 – Evaluate the unit.
Step 2 – Analyze assessment and performance tasks from the unit.
Step 3 – Explore the anchor text and collaborate with colleagues.

• Explore elevation strategies


