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Introduction

To attain grade -level reading proficiency, s tudents need systematic foundational skills instruction as well as a robust
vocabulary an d ample exposure to academic conten t. Typically, the learning needs of such students are

addressed through systematic and differentiated instruction within the core reading block and providing intensive
interventions to ensure these students receive the targeted instruction needed to accelerat e their reading

The New Teacher Project  (TNTP) advises that oproviding students with the challenging, engaging school
experiences that can accelerate them back to grade level is possible even during an unprecedented school
year fi and even imperfect attempts to do it will create far better experiences for many students than they
received before the crisis. 06

Purpose

This document is intended to provide guidance to schools to support the implementatio n of a transition class for
kindergarten through 3rd  grade students and /or a Grade 3 intensive acceleration class. It includes a framework,
guidelines, and recommendations to assist educators wi t h supporting studentsd | earni |

Prior to the beginning of the year, schools should begin preparing a strategic plan to provide grade  -appropriate
accelerated learning in response to student needs identified through diag nostic assessments.

While navigating through this document, consider the following questions to strengthen your planning process
1. What are your goals for accelerating student learning for all students, and where do you stand against them?
2 . How do you ensure that your studentsd experiences i n sc
(TNTP 2020)


https://tntp.org/assets/covid-19-toolkit-resources/TNTP-Learning-Acceleration-Guide-Updated-Nov-2020.pdf
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OAcccelce r at iandnd TOrlkaansssiot:i on Cl ass o

Acceleration Classes Transition Classes
For students who were retained in O For kindergarten, first, second, or
3rd grade AND who have third grade students identified with
previously been retained in a reading deficiency = ORwho have
kindergarten or grades 1 through 3 been retained due to  a reading
deficiency
Provides reading instruction and B
intervention for the majority of the O Assists3d grade students promoted
student & instructional day to 4t grade with a Good Cause
Exemption
Incorporates opportunities to
DIFFBEéQTE/{/\EEAI‘\lTING master grade -level RL and RI O Designed to provide intensive
standards in other core academic instruction and intervention in
ACCELERATIONAND areas readin to remedi at
TRANSITIONCLASSES > g 10
specific reading deficiency
Focused on increasinga studer _
reading level at leasttwo  grade - O Designed to help students master
level s in one school year content standards within the
student & current grade
Provides access to grade - . _
appropriate assignments focused O De_S|gned for students to attend the
on priority content, along with entire school year

strong instruction that addresses

any gaps in prior le arning within the
context of grade -appropriate
assignments



https://tntp.org/assets/covid-19-toolkit-resources/TNTP-Learning-Acceleration-Guide-Updated-Nov-2020.pdf
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Implementing @ Multi'1'-Tiered System of Supports:(MTSS) in a
Transition or Accelerated Classroom

When providing intervention for students in Transition or Accelerated classes the essential components of MTSS
should be incorporated allowing a continuum of supports to improve student outcomes for both academics and
behavior. Through a problem -solving p rocess, design and redesign of appropriate services is necessary to
promote equity for ALL students.

School districts should ensure that multiple data points are being utilized as academic decisions are being made.
Utilize a MTSS committee that includes special education, general education, gifted education, and English
learner teachers, as well as other knowledgeable school staff, sho uld be involved in academic and behavioral
decision -making for students.

When implementing evidence  -based instruction and intervention, fidelity checks should be in place to ensure that
the intervention is matched to the identified deficit area and the pr ogress monitoring is matched to the
implemented intervention. Regular integrity checks and ongoing professional development should continue to

occur as well, ensuring maximum progress for ALL students.

Additional information can be found in the MTSS Guidance Document .

Transition Classes fon Kindergarten through: Third:Grade

In accordance with the Literacy -Based Promotion Act [§ 37 -177-1(4)], a kindergarten or first, second , or third
grade student identified with a deficiency in reading must be provided intensive interventions i  n reading to
improve the student's specific reading deficiency, as identified by a valid and reliable diagnostic assessment. The
intensive intervention must include effective instructional strategies and appropriate teaching methodologies

necessary to assist the student in becoming a successful reader, able to read at or above grade -level and ready

6


https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/guidance_document_mtss_june2020.pdf
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for promotion to the next grade. A kindergarten, first,second , or third grade student with an identified reading
deficiency , or who is not promoted , may be placed in a transition class.

|dentifying Students for-a Transition Class

A transition class is for students identified, either through an approved K -3 screener or through locally determined
high -quality assessments that are technically rigorous measures of state -adopted reading standards, as havin ga
reading deficiency or who have been retained. While § 37-177-1(4) addresses kindergarten through 3rd grade
students with a reading deficiency, transition classes may also be used for students retained in 3rd grade

Guidelines:forimplementingra Transition Class

« Students remain coded in MSIS at their current grade placement for the entire school year

e Each transition class is a single -grade classroom, not a cross -section of multiple grade -levels.

* Local board policies / procedures establish transition class student selection criteria.

e Documenta tion of instructional inter ventions f or areas of reading defi ciency must be maintain ed.
e Areduced student -to-teacherratiois recommended.

e [tis strongly recommended that the MississippiColleg e- and Caree r-Readiness Scaffolding D ocument is
utilized for vertical alignment and support  (https://mdekl12.org/esel/ccr ).

e Students in a transition cl asswill ta ke assessments based upon their current  grade -level (i.e., students in a
kindergart en tra nsition class would take the Kindergarten Readi nessAssessment in the fall and spring;
students in a 3rd grade transition class would take the spring administration  of requi red state assessnents).


https://mdek12.org/ese/ccr
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TRANSITION
CLASSES MUS
I NCLUD

a minimum of 90 minutes o f evidence -based reading instruction that includes: phonemic
awareness, phonics, fluency, vocabulary, and comprehension.
instruction provided by a high ly-qualified tea cher.

intensive interventions and weekly progress monitoring.

small -group s and data -driven classroom instruction focused on grade -
level standards.

written notification to parents about reading deficiencies, reasons for retention (if
applicable), and proposed supplemental instructiona | services and supports.

ongoing communication with parents and guardians, including a parent meeting and a
parent contract that includes strategies to help students attain reading proficiency.

Transition Classes fan Kindergarten  through: Third Grade
Tier 1 Grade -level Instruction (+) Intervention (+) Scaffolded Acceleration

TRANSITION CLASS

Kindergarten 1st Grade 2nd Grade 31d Grade
Grade -level, Tier 1 Grade -level, Tier 1 Grade -level, Tier 1 Grade -level, Tier 1
instruction instruction instruction instruction
Intervention Intervention Intervention Intervention
instruction instruction instruction instruction
1st Grade 2nd Grade 31d Grade 4th Grade
accelerated accelerated accelerated accelerated
instruction instruction instruction instruction


https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/LBPA/Parent%20Resources/8.12.19_parent_read-at-home_plan_final_edits_complete_1.pdf
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Transition Framewaork-QOptions

* Co-teaching within the general education classroom (push -in), will be provided by additional trained
personnel during small groups for  acceleration and/or intervention. (This additional small -group instruction
occurs outside of the 90 -minute reading block.)

« Enrichment and Acceleration Block (occurring outside of the 90 -minute, Tier 1 instructional block) provided

by a highly -qualified teacher.
*This gption could guide schools with limited personnel.

**All students in a transition class MUSTreceive a minimum of 90 minutes of evidence -based reading instruction
that includes phonological awareness, phonics, fluency, vocabulary, and comprehension.**

Intensive: Acceler- ration Class:for Third Grade

In ac cordance with the Literacy -Based Promotion Act (8 37-177-15), each d istrict may provid e, where

app licable, an intensive acceleration cl assforany stude nt retained in grade 3 who was previous ly retain ed in
kindergar ten or grad es 1through 3. The focus of the intensive acce leration class shou Id be to increase a
student's rea ding level atleast two (2) grade -level s inone (1) scho ol year. The intensive ac celeration class
should provide read ing instruction and i ntervention for the majority of student contact each day and

incor porate op portunities to master the grade 4 state standards in  other core academ ic areas.

|dentifying:Students for.an: Intensive Acceleration Class

An intensive acceleration  class is for students who were retained in 3 ' grade AND who have been previously
retained in Kindergarten or grades 1 through 3 (Good Cause Exemption _E). In addition, considerations should be
made for students promoted to 4t grade during the 2020 -2021 school year that did not score a Level 3 and have



https://www.mdek12.org/sites/default/files/documents/OAE/Literacy/ResourcesForAdmin/good-cause-exemption-determination-and-documentation-packet-1_20170411085602_42876.pdf
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been identified through a screener as performing below grade -level (Assessment Waiver : Miss. Admin. Code 7 -3:41.1,
State Board Policy Chapter 41, Rule 41.1  Process Standard 20.2) .

Guidelines:for implementingran dntensive AccelerationClass

e Students are code d as 3" graders in MSIS.
* Local board policies / procedures establish intensive acceleration class instructional criteria.

reading instruction and intervention for the majority of the school day, with an
opportunity to mast er 4t grade content in other core academic areas (837-177-15).

an evidence -based reading program (including the 5 components) with proven
results in accelerating student reading achievement within the same school year.

instruction provided by a highly  -qualified teacher.
INTENSIVE intensive Interventions and weekly  progress monitoring.

ACCELERATION small-groups and data -driven classroom instruction focused on grade  -level
CLASSES MUST standards.

I NCLUDEe written notification to parents about reading deficiencies, reasons for retention (if

applicable), and proposed supplemental instructional services and supports.

ongoing communication with parents and guardians, including a parent meeting

and a parent contract that includes strategies to help students attain reading
proficiency
(https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/L BPA/Parent
%20Resources/8.12.19 parent read -at-home_plan_final_edits_complete 1.pdf ).

10


https://www.mdek12.org/sites/default/files/Offices/MDE/OCGR/2_year_waiver_chart_v2_8.27.2020.pdf
https://www.mdek12.org/sites/default/files/documents/OAE/Literacy/ResourcesForAdmin/guidelines-for-transition-and-intensive-acceleration-classes_20170406162650_536208.pdf
https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/LBPA/Parent%20Resources/8.12.19_parent_read-at-home_plan_final_edits_complete_1.pdf
https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/LBPA/Parent%20Resources/8.12.19_parent_read-at-home_plan_final_edits_complete_1.pdf
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Recommendations forddmplementing an Intensive Acceleration Class

* Areduced student -to-teacherra tiois recommended when implementing an intensive acceleration class.

e ltis strongly recommended that the MississippiColleg e- and Caree r-Readiness Scaffolding D ocument is
utilized for vertic al alignment and support  (https://mdek12.org/ese/ccr ).

e Students in a n intensive acceleration class will take assessments based upon their current grade -level (i.e., 3 ™
grade students would take the spring administration of required state assessments).

« Districts should follow MTSS processes when providing interventions.

« |tis strongly recommended that the Mississippi College - and Career -Readiness Scaffolding Document is
utilized for vertical alignment and support ( https://mdek12.org/ esel/ccr ).

Tips for Initial Implementation-of < Accelerated ' Learning

« |dentify the most critical prerequisite skills and knowledge for each subject area and current grade -level.

* Administer diagnostic assessments to determine instructional content gaps from the previous school year
and identify non-mastered prerequisite skills.

 Consider m odifications to the scope and sequence/pacing guidance for each subject area and grade -
level to support accelerated learning.

o Donotpl an to address unfinished | earning through onine
period of remedial content for students.

o Predict what unfinished learning will look like when students come back to school, then update your
teacher resources and training (ve  rtically aligned curriculum maps).

o Encourage your teachers to use  curricul ar materials provided by  the school or district .

o Determine if critical prerequisite skills should be addressed through whole group acceleration or small -

group intervention.
11


https://mdek12.org/ese/ccr
https://mdek12.org/ese/ccr
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* Provide professional development and ongoing support to teachers and lea ders in the areas of diagnostic
assessments, scope and sequence modifications, and instructional pacing to support cohesion between
grade -level content and accelerated learning.

« Embed opportunities for educators to progress monitor and adjust the plan of action

Intensive: Acceleration Classes for .+ Third Grade
Tier 1 Grade -level Instruction (+) Intervention (+) Acceleration

Tier 1 Intervention Acceleration
90-120 Minute s 30-60 Minutes
Whole Group Instruction 1 Approximate time - 1 Timely exposure to
1 Grade -level MS-CCRS frame will be based on upcoming skills in
the selected conjunction with
_ Intervention program necessary
Small-Group Instruction 1 Documented, prerequisites
INTENSIVE 1 Grade -level MS-CCRS individualized,  Critical vocabulary
Neloi=h=:Yggle)\| T Data -driven differentiation evidence -based, and instruction
CLASS T Center activities focused data -driven 1 Frequent formative
around the 5 components interventions assessments
of reading (phonqloglcal T Weekly progress
awareness, phonics, monitoring
vocabulary, fluency, and f In accordance with the
comprehension) MTSS framework

*Kindergarten S ample Schedule
*1st - 5th Sample Schedule
*Virtual Sample Schedule

12


https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/2.14.20_kindergartenliteracyblock_lma.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/11.13.19_literacy_block_formatted.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/virtual_literacy_instruction_guide_for_k-5_teachers.pdf
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Intensive: Acceleration: Framewaork:QOptions

 Co-teaching within the general education classroom (push -in), will be provided by additional trained
personne | during small groups for acceleration and/or intervention. (This additional small -group instruction
occurs outside of the 90 -minute reading block.)

 Enrichment an d Acceleration Block (occurring outside of the 90
by a highly -qualified teacher.
*This option could guide schools with limited personnel.

-minute, Tier 1 instructional block) provided

**All students in a n intensive acceleration class MUSTreceive a minimum of 90 minutes of evidence
instruction that includes phonological awareness, phonics, fluency, vocabulary, and comprehension.**

-based reading

Steps for Implementing an Intensive Acceleration Class

Rollins, Suzy Pepper. Learning in the Fast Lane: 8 Wa ys to Put ALL Students on the Road to Academic Success
http://www.ascd.org/publications/books/114026/chapters/Ac

. ASCD, 2014.
celeration@ Jump -Starting Students Who Are Behind.aspx

Step Generate Thinking, Purpose, Relevance, and Curiosity

1 (Note: Step 1 takes place one or two days before the core class begins

13

the concept or standard.)

Acceleration begins with a thought -provoking, hands -on activity that
encompasses the big idea of the standard. Students t ypically work in
small groups or pairs to explore the new concept by generating their
own formulas, developing ideas, discovering patterns, discussing
observations, or examining the content's real -world relevance. In all
content areas, this step speaks to students' need to answer the question
"What does this have to do with me?"

Why Step 1 Should Never Be 6 NLS S H (
Students who struggle academically

are more likely to tune out if they
perceive that concepts are irrelevant

to their own lives (or to them).  Their
motivation to work increases in direc  t
correlation with their perception of the
content's value and interest level.
Success starters create value,

relevance, and interest and foster both
motivation and long -term retention of
content.



