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JUST A Bl ABOUT MEe®e

B.S. in Educational Psychology/Social Studies

M.S. in Educational Psychology (School Psychology emphasis)

Ed.S. in Educational Administration (Secondary Principalship)

Ph.D. in Educational Psychology (School Psychology Specialty)

Pre-doctoral Internship athe University of Nebraska Medical CenterOmaha, NE
Beginning m27" year in theProgram/Department

10thyear adDepartment Chair/School Director

2.5 years as a middle school classroom teacher (Social Studies)

7 years as a School Psychologist in south Louisiana
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Firstk-12 teaching position was in Tehran, Il ran way back whené




CONSULTATION EXPERIENCES

A Alternative school systems redesign

A Juvenile justice systems redesign

A General and special education instructional settings system design
A Classroom systems and individual behavior support plan design

A Parent behavioral training with families

A Individual child behavior therapy




ACKNOWLEDGEMENTS OF SOURCES

A Attendance Works 2014 slide presentation*
A Work of my previous graduate students

A Work done with school districts across Mississippi and Louisiana

A A thousand conversations had with professional colleagues, fellow professionals in the
field, and countless presentations attended over the years related to juvenile justice, PBIS,
effective consultation in the schools, systems interventions, etc.




SCHOOL-WIDE/INDIVIDUALSYSTEMS FOR STUDENT SUCCESS °
MS POLICY 4300
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REGARDING ATTENDANCE AND STUDENT BEHAVIOR

A 201314 Civil Rights Data Collection
A 13% of all students were chronically absent in 2043
A 2.8 million K12 students received one or more OSS (20% decrease for-2@)1
A Black preschool children 3.6 times as likely to be suspended in comparison to white kids.
A K-12, black students nearly four times as likely to be suspended.Twice as likely to be expelled.

A Kids with disabilities more than twice as likely to be suspended; two thirds of total number of
students who are secluded from classmates or restrained

A More than 20% of high schools lack any school counselor!
A 1.6 million attend a school with a SRO, but no school counselor.
A http://mww?2.ed.gov/about/offices/list/ocr/docs/cyB81314.html




IN SCHOOL AND OUT OF SCHOOL
SUSPENSIONS: THE SILENT AND NOT SO SILENT
KILLER




The practices of suspensions

and expulsions are not

effective(if such practices

wor ked woul dnot W
of them?)




MORE é F RESMNDICATORS OF SCHOOL CRIME AND
SAFETY: 2017

A During 201516
A 37% of public schools (31,100) took at least on
serious disciplinary action
A OSS of 5 days or more (72% of total events)

A Expulsion (4% of total events)

A Transfer to specialized school (24% of total
events)

A On a related note, rates of preschoolers being |
suspended is higher thanX students.




MOREéCHARTER SCHOOLS, CIlIVIL R
SCHOOL DISCIPLINE:A COMPREHENSIVE REVIEW

A In 201212, charter schools and OSS

A Higher than public for all students, students wit
disabilities, and students without disabilities

A Higher for SWD than SWOD by as much as 33
percentage points at some sites.

A The suspensions were for behaviors deemed a
manifestation of their disability.
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WHY THE NEED FOR A CHANGE IN
APPROACHES?

AThe failure of o0zero tol erance

AThe practices of suspensions and expulsions are not
effective( 1 f such practices wor ked
of them?)

ASchool discipline/student behavioontinuesto rank in
top three concerns among educators

AThese exclusion approaches do not contribute to
academic progresdropout prevention, inclusion, student
retention, attendance, or faculty job satisfaction.







THE FOLLOWING ARE MORE THAN OFTEN
CONSEQUENCES, NOT I NTERVENTI ON:

A Grade Retention
A Suspension (ISS or OSS)
A Expulsion

A Alternative Education Programming that is poorly
desi gnedé




MARYLAND DEFINITIONS RELATED TO SCHOOL
ATTENDANCE*

A Truancy: 20 days unexcused absence and on roll for at least 90 days

A Severely chronically absent: missing 20% or more days of school year/10+ days missed
per quarter on average

A Chronic absence: missing 10% or mor8/8ays missed per quarter on average
A Unsatisfactory attendance: missin§% of days/3 days missed on average per quarter

A Satisfactory attendance: Missing 5% or less/no more than 2 days missed per quarter

A High attendance: 5 or fewer days missed per academic year




ATTENDANCE WORKS RECOMMEND S

A Chronic absence defined: missing 10% or more of school days for any reason

N\
‘ Excused absences
\

‘ Unexcused absence:
!




DATA SUGGESTE

A Higher absences among economically disadvantaged

A Higher absences in larger school districts/larger schools fueled by anonymity

A Higher absences in schools where students do not feel they are supported by Nﬁ, :
teachers

A Relationships with teachers impact student absences

A Higher absences in systems that have a poor MTSS {ftiduttd Systems of
Support) for behavior and academic

A Higher absences in systems that engage punishment as the primary tool for student
management
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DO YOU KNOW YOUR DATA?

ance
ers

...every school day counts!



YOUR DATA

A Lost days of instruction:
A Teacher absences
A Excused absences
A Unexcused absences
A In school suspension
A Out of school suspension
A Expulsion

A Absences/lost days of instruction by
school

A Students who fall in the absentee
categories previously mentioned

A Academic levels of those students by
categories

A Categories by male/female

A Days of week/student absences/teacher
absences

A Month by teacher/student absences




YOUR DATA

A Graduation rate X Days absent X Grade?
A 0 days

A 1-5 days

A 6-10 days
A 11-14 days

A 15 or more days




AND YET,ANOTHER FACTOR IN THE ACADEMIC
DEVELOPMENT OF OUR CHI LDRE

Academic
Achievement

(System/Individual)




REASONS FOR TEACHER ABSENCES
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A 2018 Article from the Center for American Progress

A 3%: National rate of absence for ftithe wage/salaried American worker

A 5.3%: Rate of absence for teachers

A Teachers ar¢he most important factor in student academic success.

TO



ADDI | ONAL POI NTSe

A OCR (Civil Rights Data Collection) dataset released in 2012 of 28chool year
A 36% of teachers nationally were absent more than 10 days
A 15.2% higher than in charter schools
A 33.3% of high school teachers absent more than 10 days
A 33.7% of elementary school teachers absent more than 10 days
A 37.8% of middle school teachers absent more than 10 days

A Rates are even higher for schools with high percentages of students of color

A Nationally, the financial cost is at le&gt billion annually




OF NOTE REGARDING TEACHER ABSENCES

A Females absent more than males

A Teachers with longer commutes absent more

A Lax leave policies result in more teacher absences

A The more paid leave, the higher teacher absenteeism

AThe more absent the teacherds coll eagues, the mor

A New teachers absent less often than more experienced peers (the more job security, the more
absences)

A Fewer absences if the teacher had to report directly to the principal

A More frequent absences on Mondays/Fridays

A Teacher absenteeism contributes to student absenteeism




FINANCIAL IMPACT OF TEACHER ABSENTEEISM

A Substitute teacher expenditures

A Personnel costs (larger districts have a department devoted solely to hiring subs)

A Management of software devoted to finding subs

A Processing costs for subs (fingerprinting, background checks)

A High turnover rate among substitutes

A The costs of academic supports to those students who falter academically due to teacher absenteeism

A The related costs of academic retention

A The costs to special education for IDEA assessment for students who falter academically, but who are
still referred for assessment




LET HI' S SI NK | Né

A Student with unsatisfactory attendance:
A 4 days/quarter or 12/180 days per year

A Teacher absences range frori8%/year or 1448 days/year
AOver the cour sywarachdemidcareec hi | dds 13

A 12 days lost instruction + 9 teacher absent days (5% of 180 days) = 21 lost days/year
A 13 years = 273 days; total days inyi@ar career = 2,340 (273/2,340 = 11.3%)

A 1.521 of 13 years lost to absenteeism




TI ME SPENT I N DI SCIPLI NEel S |

A Discipline Referral:
A Administrator: 10 minutes
A Student: 20 minutes X Total Students in Class

A Example: 24 students X 20 min = 480 lost min of instruction for the class

A Suspension:
A Administrator: 45 minutes
A Student: up to 6 hours

A Scott, T. M., & Barrett, S. B. (2004). Using staff and student time engaged in disciplinary procedures to
evaluate the impact of schewlide PBSJournal of Positive Behavior Intervent®gin276,




AN EXAMPLE

AOImi Elementary

A 500 kids
A 1000 write ups/ODRs

A 100suspensions

A 10,000 Administrator minutes (write ups)
A 25.6 days

A 20000 student minutes**
A 51.2 days

A 4500 Administrator minutes (suspensions)
A 10.71 day£7 hour day)

A 300 student hours
A 92 days

A 36.31 Total
Administrator
Days

A 143.2 Total
Student
Instructional

Days Lost




EFFECT OF ABSENTEEISM

ALower academic achievement
AGrade retention

ASpecial education referral
AMore suspensions

Secondary Grade i

AFewer career opportunities

Abse n CeS ALower college persistence (11% persist to Y2 college as opposed to 51%)

A Loss of instruction to capable learners because teacher has to focus on academic/social needs
of chronically absent




WHY IS IT IMPORTANT?

OThe probability of remail ni
of fourth grade, given a child was a poor reader at the

end of first grade, was .88 .... the probabillity of remaining
an average reader in fourth grade, given an average
reading abili1ty 1 n filrst gi




ADDITIONAL RATIONALE, SHOULD YOU NEED
MOREé TOIODS

ABaltimore Longitudinal Data on Top 25% Aggressive-Brsde Boys: Risk
of Being Highly Aggressive in Middle Sch&ellam LingMeriscaBrown,
& lalongg 1998)

Chaotic Classroom

Well-Managed Classroom




Missing
the Mark

Alternative Schools

in the State of Mississippi

A REPORT OF
THE AMERICAN CIVIL LIBERTIES UNION
AND THE ACLU OF MISSISSIPPI

FEBRUARY 2009

AMERICAN CIVIL LIBERTIES UNION
of MISSISSIPPI

PSJACLU

AMERICAN CIVIL LIBERTIES UNION



ESSENTIAL FINDINGS RELATED TO OUR
ALTERNATIVE SCHOOL PROGRAMS

1. Our system is punitive and exclusionary

A Failure to focus on remediation and direct instruction

2.  Not transparent or accountable

A Not data-based (a more accurate depiction)

3. The system is small, but growing




ESSENTIAL FINDINGS

4. Our system disparately impacts African
American students, students with disabilities,
and males.

5. Our systems are deficient in key program areas
(general lack of empirical support)

A Academic programming, social and behavioral services,
counseling and mental health services; programming Is
punitive and staffing is inadequate.




ESSENTIAL FINDINGS

6. Lack of adeguate outcomes; general
absence of data; o

ZERO

/. Our programs contribute to dropping
out

TOLERANCE

8. Inadequately trained staff




ELEMENTS OF SOUND PROGRAMMING

A Evidencebased Tier |
Layering of Support
A Any admission processust be preceded by a sound itensive Suppert
. . . . \>
responseto-intervention (MTSS) program that begins in Bt Af
general education/special education at the inception of "

problems (Tier lI/11I).

U For general education, the FBA/BIP/BSP process must
be documented and dataased with integrity checks.

U For SPED, the very same process is imbedded in the IEP
process.




ELEMENTS OF SOUNALTERNATIVE EDUCATION
PROGRAMMING

A Documentation of Tier II/11l efforts from the school of origin that include data
must be part of the admission portfolio, otherwise the admission process stops
and does not move forward.The data must be related to the referral concern.

A The admission process must be codified.

Al rnetive Education




ELEMENTS OF SOUND PROGRAMMING

A The Admissions Committee should include:

MY GOD! This
CHILD HAS DRAWN A
PICTURE OF A wATER
PISTOL! GET ME

THE POLICE!

V' School of Origin Personnel

V'  SPED Director (any child placed who is not THS SCHOOLHASA
identified a=EmDis suspected of such and fall ZERO

under IDEA) !
V' District Support Personnel LU
INTELLGENCE
V  Parents

POLICY |
R 1|

V' Student (when appropriate)

El Estupido, California's School District /5%




ELEMENTS OF SOUND PROGRAMMING

A Programming should be codified and invaystems levelprogramming and
iIndividualized programming delivered and managed by qualified personnel.

A There should be a program manual that fully explains all.

,@ VRN

’p
@
%/’ Zé’ﬁ/efm&’m

4 ,,/,‘alternatwa,/g%
59% & %
‘“Godh 7




ELEMENTS OF SOUND PROGRAMMING

AThe Manual should include the following:

A

> v > D> D

Key components and dagp-day operation
Expectations for the student/staff

If a level system, how one moves across levels
Roles of personnel

Full explanation of any procedures used

Transition procedures back to the school of origin




KEY FEATUREGF A SUCCESSFUL ALTERNATIVE
EDUCATION STUDENT SUPPORT SYSTEM

Positive Behavior Intervention and Support System
(Level I)




AN ALTERNATI VEE

Positive Behavior
Intervention and

SUPPOrts
(PBIS)
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WHY THE NEED FOR A CHANGE IN
APPROACHES?

AThe effects of punitive approaches have been less than stellar

ATakes far more energy for educators to implement systems that
have as their foundations punitive responses

ABurnout of staff is higher under such systefjust ask our assistant
principals!)
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AJust a tokené
Als not a <c¢cl as

Al's not a Frid




